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“For a World without Barriers”
FOREWORD BY MARTIN ESSL
Founder, Essl Foundation

The Zero Project is working for a world with 
zero barriers. Worldwide, the Project Identifies 
and shares models that improve the daily lives 
and legal rights of all persons with disabilities, 
as well as develops and researches Social 
Indicators that measure the implementation of 
the United Nations Convention on the Rights 
of Persons with Disabilities (UN CRPD).

This is a special year for the Zero Project, as 
it represents the completion of our first four-
year research cycle. In 2012–2013 we decided 
to focus our annual research on a single 
overarching topic identified in the UN CPRD. 
To this end, we started with Employment 
and followed with Accessibility (2013–2014), 
Independent Living and Political Participation 
(2014–2015), and, now, we conclude with 
Education (which we have augmented with 
a focus on information, communication, and 
technology).

Since 2013 we have researched more than 
300 Innovative Practices and Innovative 
Policies, and each year we have researched 
30 Social Indicators in more than 150 coun-
tries. The number of people in our network of 
experts, both with and without disabilities, who 
contribute their knowledge and expertise now 
exceeds 3,000. With an ever-growing percent-
age of network members having disabilities, 
this is, surely, a case of ”Nothing about us 
without us!”

To all of you, I should like to convey, as al-
ways, my heartfelt thanks, and especially to 
our operational partners at the World Future 
Council, the European Foundation Centre, and 
the more than 100 other partner organizations 
that support us.

This year’s Zero Project Conference, which 
for the third year running was held at UN 
Headquarters in Vienna, brought together 
some 500 participants from around the 
world, including representatives of Innovative 
Practices and Policies, decision-makers and 
opinion leaders, international organizations, 
country representatives, self-representatives, 

NGOs, foundations, academics, business 
leaders, and many others – both with and 
without disabilities.

Further, this year the Zero Project will be work-
ing even more closely with some of our leading 
partners. Together with the United Nations 
Department of Economic and Social Affairs/
Division for Social Policy and Development, we 
will be contributing to the Habitat III Confer-
ence on Urban Development in Quito, Ecuador, 
in October by collecting best practices on 
accessible and inclusive urban development. 
And jointly with the European Association of 
Service Providers for Persons with Disabilities, 
we will be publishing in April a report on best 
practices in early childhood interventions.

All this being said, I must emphasize that the 
Zero Project is not just about research. It is 
about change –  that is our core mission. For us, 
it is the difference that the ZeroProject actually 
makes for individuals that is our highest goal, 
and in which we take our greatest pride. And, 
happily, we can already tell you quite a lot about 
these. We have collected some of the anecdo-
tal evidence to share with you both here, in this 
Report, and on the Zero Project Website.

Not only the Zero Project, but also the Essl 
Foundation itself is fully committed to actual 
and sustainable change. We have continuously 
supported social entrepreneurs since 2008, 
both financially and non-financially, and, since 
2012, have had a clear focus on start-up 
organizations that support the employment 
of persons with disabilities in the open labour 
market.

Our thanks, once again, to all who have helped 
make the Zero Project a success.

Martin Essl, Founder of the Essl Foundation, 
January 2016 
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Executive
Summary

The Zero Project, its organization and its vision of  
a world without barriers.

12 laws and regulations by governments that have  
an outstanding impact on Inclusive Education or  
accessible ICT.

86 projects, programmes, or social enterprises that  
have an outstanding impact on Inclusive Education or  
accessible ICT.

Measuring the implementation of the UN Convention on the 
Rights of Persons with Disabilities in 129 countries.

The Zero Project

Innovative Policies Innovative Practices

Social Indicators
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About the Zero Project
The mission of the Zero Project is working for a world with zero barriers, according to the goals and 
principles of the UN Convention on the Rights of Persons with Disabilities (UN CRPD), by researching 
Innovative Practices and Policies as well as measuring the implementation with Social Indicators.

A solution based approach: The Innvative Practices 
and Policies Awards of the Zero Project
Worldwide, the Zero Project finds and shares inno-
vations that improve the daily lives and legal rights 
of all persons with  disabilities by awarding annually 
“Innovative Practices and Innovative Policies of the 
Zero Project.” The Awards support outstanding work 
with global recognition, but Awardees are not funded 
by the Zero Project. 

Measuring the UN CRPD with Social Indicators
Furthermore, the Zero Project also develops and re-
searches Social  Indicators that measure how the UN 
CRPD is being implemented by comparing more than 
150 countries in an annual survey. You can research 
them in depth at www.zeroproject.org.

A unique network of  3,000 experts worldwide
The research method is based on a unique, constant-
ly growing network of more than 3,000 experts with 
and without disabilities from all sectors of society and 
more than 180 countries that contribute with their 
expertise.

Partnerships with leading international organizations
The Zero Project is operated by the Essl Founda-
tion jointly with the World Future Council, based in 
Geneva, and the European Foundation Centre, based 

in Brussels. The Zero Project also has representatives 
in New York and Tokyo. Partners of the Zero Project 
share the mission of promoting the innovation and 
research of Innovative Practices and Policies, design 
new joint research and communication projects, and 
gain from access to this research and organizational 
network. The core of this network is a growing group 
of partners that currently includes organizations like 
UNDP, UNICEF, ILO, ITU, IDA, DPI, EASPD, ENAT, 
ENIL, GAATES, G3ict, Fundacion ONCE, Inclusion 
International, IFES, Light for the Word, and more than 
50 others.

Broadly communicating online and offline
The results of the annual research (2015–2016: Educa-
tion, with a focus on information and communication 
technologies; 2016–2017: Employment) are shared 
with the Zero Project Conference, the Zero Project 
Report, the Zero Project Website, social media activi-
ties, and joint activities with our partner network.

Organizing a leading conference
The Zero Project Conference, held annually in the  
Vienna Headquarters of the United Nations, gathers  
up to 500 participants, including representatives 
of Innovative Practices and Policies as well as the 
partner network and other leading decision-makers 
and opionion leaders worldwide.

Measurable impact
The Zero Project measures both the qualitative and 
quantitative results of programmes and projects 
designed to improve the lives of people with disabili-
ties, and only  measurable impact qualifies them being 
selected as Zero Project Awardees. In January 2016, 
all Awardees of 2013, 2014, and 2015 were asked to 
share any concrete outcomes that resulted from hav-
ing been a recipient of a Zero Project Award and/or of 
taking part in a Zero Project Conference. Encourag-
ingly, dozens of positive responses were received, a 
selection of which appear on pages 18 and 19 (as well 
as on the back cover of this Report)

The Zero Project 2015–2016 

As the final year of the Zero Project’s four-year cycle, 
in 2015–2016 the Project has focused on Article 24 
(Education) of the United Nations Convention on the 
Rights of Persons with Disabilities but this Report 
also addresses elements of Article 5 (Equality and 
Non-discrimination), Article 7 (Children), Article 27 
(Work and Employment, particularly vocational and 
educational training), and Article 31 (Statistics). 
In the research on Innovative Practices and Policies, 
Article 9 (Accessibility) was also included, with a 
particular focus on information and communication 
technology (ICT). ICT was added because of the 
great importance of technological innovation in 
transmitting, storing, transforming, and publishing 

information – all of which is fundamental to qualitative 
and Inclusive Education. 

The Zero Project Social Indicators 2015–2016
After extensive research of the literature and a stake-
holder dialogue with Zero Project partners, 14 ques-
tions were developed to measure the implementation 
of the UN CRPD regarding Education, and these were 
then added to the 16 questions that have been asked 
each year since 2012. 

As in the past, the questionnaire was sent to more 
than 1,000 experts – both with and without disabilities 
– who are part of the Project’s vast network, and from 
these responses the Zero Project Social Indicators 
were calculated. This year, 196 respondents from 129 
countries completed the questionnaire. This makes 
the Zero Project process a unique worldwide survey 
on the perception of all sectors of civil society about 
the rights and life of persons with disabilities and on 
the implementation of the UN CRPD. 

The survey would not be possible without the great 
support of the Disabled Peoples International (DPI), 
whose members have been very active in completing 
the questionnaire and representing experts from 95 
countries.

The Social Indicators are covered in Section 1 of this 
Report, and extensive research material is available 
on www.zeroproject.org.

A RESEARCH FOCUS ON FOUR TOPICS

On a four-year cycle, annual research focuses on Employment, Accessibility, Independent Living, and Education.

2013: Employment

2017: Employment

2015: Independent Living

2019: Independent Living

2014: Accessibility

2018: Accessibility

2016: Education

2020: Education

Innovations in reasonable 
accomodation, social 
entrepreneurship, business 
strategies, self-employment

Innovations in de-insti-
tutionalization, self-rep-
resentation, and political 
participation

Innovations in accessible 
built environment, infra-
structure, ICT, products, 
and services

Innovations in inclusive 
schools, universities, learn-
ing materials, and vocation-
al-educational training

One of the Innovative Policies 2016: Thanks to the INEE Minimum Standards for Education, the provision of education in emergencies be-

came mandatory worldwide in 2010 (page 148)

Credit: Karin Beate Nosterud, Save the Children

http://www.zeroproject.org
http://www.zeroproject.org
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The Zero Project Innovative Practices and  
Policies 2016
Based on Article 24 of the UN CRPD on Education, 
and after researching existing reports and conducting 
an extensive stakeholder dialogue, the Zero Project 
team developed a nomination form to research the 
most innovative practices and policies in the field of 
education.  

The nomination form was widely distributed through 
the Zero Project network and its partners, who them-
selves requested their own networks and/or members 
to nominate outstanding practices and policies. As 
a result of this process, 337 nominations from 98 
countries were received. After a multistep selection 
process, engaging hundreds of experts of the Zero 
Project in commenting, evaluating, and voting, a final 
86 Innovative Practices and 12 Policies were selected 
as this year’s Award winners. Innovative Practices are 
covered in Section 2 of the Report, and Innovative 
Policies in Section 3.

Zero Project Conference 2016 and Website
Representatives of all Innovative Practices and Poli-
cies were invited to present their outstanding work at 
the Zero Project Conference 2016, February 10 to 12, 
at UN Headquarters in Vienna. Close to 500 partic-
ipants from more than 60 countries attended this 
year’s Conference. All research materials are available 
for free at www.zeroproject.org. Results are also com-
municated via Facebook, Twitter, and YouTube (see 
back cover of this Report).

About this Zero Project  
Report 2016
This Report is composed of three main sections:
Section 1 on Social Indicators: Analysis of the most 
important Social Indicators on Education, with a 
quantitative analysis of answers globally and region-
ally, and qualitative analysis of the most illustrative 
answers given by country experts.
Section 2 on Innovative Practices: A brief analysis of 
the methodology used to select Innovative Practices, 
followed by 86 one-page Fact Sheets for every Inno-
vative Practice 2016, sorted by country of work/origin.
Section 3 on Innovative Policies: An analysis of the 
methodology used to select Innovative Policies and 
an overview of the 12 Awardees, followed by Fact 
Sheets for every Innovative Policy 2016, sorted by 
country of work/origin.

World maps on the coverage of Social Indicators (page 
30) and Innovative Practices and Policies (page 14 and 
16) illustrate the project’s global outreach. The Annex 
contains additional tables with further research in all 
three topics; and www.zeroproject.org offers much ad-
ditional research in alternative and accessible formats. 

A look ahead:  
The Zero Project 2016–2017
The Zero Project 2016–2017 will restart the research 
cycle, “revisiting” the topic of Employment, first 
researched in 2012–2013. The official nomination 
process will start in May and June 2016; the Social 
Indicator survey will be launched in August and 
September 2016. Also in 2016, for the first time the 
Zero Project is partnering with leading international 
organizations, using the Zero Project network and 
methodology to jointly research various topics: 
• The Zero Project will cooperate with the United 

Nations Department of Economic and Social Af-
fairs/Division for Social Policy and Development on 
researching best practices in the field of accessible 
and inclusive urban development, to be presented 
at the UN Habitat III Conference in Quito, Ecuador, 
October 2016. 

• Jointly with the European Association of Service 
Providers for Persons with Disabilities (EASPD), the 
Zero Project is researching best practices in the 
field of early childhood development, to be present-
ed at an EASPD Conference in Chisinau, Moldova, 
in April 2016.

The Zero Project will also launch an online monthly 
edition of the “Zero Project – Media Channel” –  a new 
platform to share research about, and news from, 
Innovative Practices and Policies as well as insight 
from the Social Indicators.

One of the Innovative Practices 2016: “Bridge of Hope” in Armenia has trained 

more than 5000 teachers and transfered 2.200 pupils into Inclusive Education

Since 2010 the Zero Project has measured the 
implementation of the UN Convention on the Rights of 
Persons with Disabilities with Social Indicators, coun-
try by country. This year experts from 129 countries 
have contributed to this process, with a particular 
focus on Education. These experts provide a global 
overview of – as well as unique insights into – the daily 
life of persons with disabilities in various countries 
worldwide.  

The Zero Project’s Social Indicators are designed to 
complement the work of national monitoring bod-
ies, federal bureaus of statistics, and international 
organizations that measure the implementation of the 
UN CRPD. They are based on questionnaires that are 
completed by experts who assess the implementation 
in their own country. The questions are designed 
to focus on concrete implementation of the most 
important rights granted by the UN CRPD, as stated in 
its Articles. 

Since 2012 the Zero Project Indicators have consisted 
of 30 questions, divided into two groups: 
• Part 1 consists of 16 questions that cover the range 

of key Articles of the UN CRPD and that have been 
posed in a consistent manner since 2011. These 
questions ask for details of the implementation of 
the UN CPRD regarding built environments, trans-
portation, emergencies, education, data collection, 
employment, independent living/political participa-
tion, and CRPD implementation and monitoring. 

• Part 2 specifically addresses the annual research 
theme. This year the theme is Education. Since Part 
1 of the questionnaire also contains four questions 
on Education, the entire questionnaire consisted 
of 18 questions on Education and 12 questions on 
other core topics of the UN CRPD.  

More specifically, in 2015–2016 the Zero Project 
questionnaire was augmented to include questions on 
the following Education-related topics:
• Legal framework for Inclusive Education
• Availability of data on Inclusive Education 
• Responsible government agency for Inclusive 

Education
• Availability of accessible school buildings and 

learning materials
• Compulsory teacher training in inclusion and 

accessibility
• Gender equality in universities
• Treatment of foreign students with disabilities

From September to December 2015, 275 experts 
from 129 countries answered the Zero Project 

questionnaire; 196 questionnaires were completed by 
at least a third and also met other qualitative criteria, 
and were thus evaluated. This includes 102 responses 
from 95 countries that came from the DPI network 
(names and countries of respondents can be found in 
the Annex in the “Zero Project Network”).

The answers that the experts provided are based on 
their experiences and perspectives. This provides 
a unique set of qualitative and quantitative data. On 
the other hand, the analysis and aggregation of data 
based on expert panels is limited by statistical princi-
ples. Thus, the Zero Project only aggregates data on 
a regional level, not on a country level, and does not 
calculate year-on-year comparisons. Some important 
findings are summarized in this chapter.

On the country level, analysis of qualitative data and 
anecdotal evidence is collected per question. Section 1 
contains analysis of all 16 Education-related questions.

The aggregated data on a worldwide and regional level 
appears in the Annex; www.zeroproject.org contains 
world maps for each of the 30 questions to drill down on 
data; and the whole dataset is available as open source 
for download.

In total, the analysed answers to all questions resulted 
in 17% “Yes” (green light), 36% “Yes with qualifications” 
(yellow light), and 47% “No” (red light). Based on these 
responses, a Social Indicator was calculated for each 
question – with 1 as the best possible Social Indicator 
(“Yes” only) and “0” as the worst possible indicator   
(“No” only). Calculations were also made on the regional 
and country group level, but no country-by-country 
comparisons were made.

HOW THE SOCIAL INDICATORS  
ARE DESCRIBED

HOW THE SOCIAL INDICATORS  
ARE RESEARCHED

Measuring the implementation of the UN CRPD 
with 30 questions in 129 countries: A summary

17% 36% 47%

“Yes” “Yes with qualifications” “No”

http://www.zeroproject.org
http://www.zeroproject.org
http://www.zeroproject.org
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In June and July 2015 more than 3,000 people from 
nearly every country of the world were approached to 
nominate practices, policies, projects, models, servic-
es, products, business strategies, social enterprises, 
etc. In response, 337 nominations for Innovative Prac-
tices and Policies from 98 countries were received. 
A shortlist of 200 nominations (178 Practices and 22 
Policies) was created with the participation of some 
150 experts of the Zero Project’s worldwide network, 
with and without disabilities.

All 22 shortlisted Innovative Policies were researched 
by the World Future Council (WFC), which applied 
its Future Just Lawmaking Methodology. The WFC 
research team conducted written interviews with 
representatives from governments, academia, and/or 
organizations of persons with disabilities. In total, 49 
experts with and without disabilities were involved in 
this process.

The selection of the 86 Innovative Practices Awar-
dees 2016 was based on the voting of the Project’s 
approximately 150 global network experts.

Summary of Innovative Practices Awards 2016
The huge number of nominations enabled the 
research team to find common clusters for methods 
used and solutions found in the field of Education, in 
the field of accessible and inclusive ICT, and in both.
Section 2 includes in-depth analyse of the following 
methods and solutions:

1. Multidimensional approaches towards inclusive 
schools

2. Reaching out to the poorest of the poor in rural 
areas

3. Opening up “closed” universities
4. Preventing bullying in schools
5. Employment-driven training
6. Bridging the gap between vocational education 

and training and employment
7. Early childhood interventions
8. Non-formal education: arts, pictures, music, sports
9. Accessible learning materials
10. Training teachers, caregivers, and parents
11. Creating and supporting standards and accessible 

webtools
12. ICT support for persons who are blind or with 

visual impairments
13. ICT support for persons who are deaf or with 

hearing impairments
14. ICT support for persons with physical disabilities 

Find all 86 Innovative Practices Awardees on pages 
37 to 130. World and Europe maps can be found on 
page 14 and 16 and tables with further analysis in the 
Annex. Search www.zeroproject.org by country or 
keyword – not only for this year’s Innovative Practices 
and Policies but the entire database since 2012.  

Summary of Innovative Policy Awards 2016
The Zero Project has identified 12 Innovative Policies 
(see box), which can be categorized as follows:

Innovative Policies at different government levels: 
Innovative Policies 2016 are implemented at all levels 
of government, from the regional/provincial level 
(for example, New Brunswick’s policy on Inclusive 
Education) to the national level (for example, the 
action plans from Costa Rica and Brazil) up to the 
international level (for example, the EU-US Standard 
of Cooperation). 

Innovative Policies at all levels of education: Inclusive 
Education goes beyond primary and secondary 
school, comprising early childhood development, 
adult education, and non-formal education. A good 
example for early childhood interventions is the US 
Head Start programme. At the same time, higher 
education needs to become accessible to those with 
disabilities, such as Estonia’s Primus programme, 

Innovative Practices and  
Policies: A summary

One of the Innovative Practices: Konekt (“LetsCo”) in Belgium trains adults 

with intellectual disabilities specifically to gain employment in kindergartens 

and in the care of the elderly.

which has successfully acted as a real door-opener 
for numerous students with disabilities. In the area of 
vocational education and training that is accessible to 
persons with disabilities so that they have a chance to 
enter the open labour market, Costa Rica’s National 
Plan for Work Inclusion of People with Disabilities has 
received an Innovative Policy Award 2016.

Innovative Policies in emergencies: Thanks to the 
Inter-Agency Network for Education in Emergencies 
Minimum Standards for Education, which articulate 
the minimum level of educational quality and access, 
including for children with disabilities, the provision 
of education in emergencies became mandatory 
worldwide in 2010.

Innovative Policies for persons with all types of 
disabilities: The UN CRPD defines access to inclusive 
and qualitative education for all, no matter what type 
of disability. The Inclusive Education Policy of New 
Brunswick, Canada, is outstanding in that regard.

Innovative Policies for the most excluded groups: 
Italy is one of the few countries to have established a 
national right to Inclusive Education, with specialized 
teachers for learning support (one for every two chil-
dren) and with less than 1% of all children with special 
needs educated in segregated settings.

Find a detailed explanation of research and fact 
sheets on page 134 ff., and a worldwide overview of 
all 12 Innovative Policies and a table with key facts on 
page 174 in the Annex.

Title Country

Brazil’s billion dollar National Plan for
Inclusive Education

Brazil 

Canada’s New Brunswick forbids
segregated education 

Canada

Boosting the employability of Costa 
Ricans with disabilities

Costa Rica 

Access to higher education in Estonia Estonia 

Inclusive Education rolled-out in  
whole Ghana 

Ghana

Mandatory minimum standards for 
education in emergencies

International 

Inclusive Education in post-war  
instability

Iraq

Universal Design in Irish tourism  
services as a business case

Ireland 

In Italy, students with disabilities are not 
segregated 

Italy

Changing exclusionary behaviour pat-
terns through advocacy 

Montenegro 

Promoting school readiness and a head 
start for all

United States 
of America

Transatlantic e-Accessibility standards 
cooperation USA & EU

USA & EU

THE 12 INNOVATIVE P OLICIES 2 016

One of the Innovative Policies 2016: Whereas in 2010 only 35% of the population of Montenegro found it acceptable for a child with a disabili-

ty to attend the same class as their own non-disabled child, this figure increased to 78% in 2015. This is the impact of an advocacy campaign 

of UNICEF and the Government of Montenegro (supported among others by a famous actress from Montenegro).

Credit: UNICEF Montenegro/Dusko Miljanic

http://www.zeroproject.org
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Innovative Policies 
and Practices  
around the world

ZERO PROJECT 2016

Innovative Practice

Innovative Policy

Zimbabwe

Inclusive school 
systems rolled out in 

Zimbabwe
Leonard Cheshire Zim-

babwe Trust

Integrating Inclusive 
Education in local com-

munities in Zimbabwe
Jairos Jiri Association

* International

Mandatory minimum standards for edu-
cation in emergencies
Inter-Agency Network for Education in 
Emergencies and Ministery of Education

Brazil

Brazil’s billion dollar National Plan for Inclusive Education
Secretariat for Human Rights of the Presidency & Ministeries

One children‘s book in nine accessible formats
WVA Editora

Canada

Canada´s New Brunswick forbids
segregated education  
New Brunswick - Department of Education and Early 
Childhood Development

Supporting architects and urban planners to  
understand accessibility
GAATES

A sign language curriculum especially for parents
Carleton University

Costa Rica

Boosting the employability of Costa 
Ricans with disabilities

Ministry of Work and Social Security

Ghana

Inclusive Edu-
cation  

rolled out in 
whole Ghana 

Ministry of 
Education

Iraq

Inclusive Education in post-war 
instability
Ministry of Education of Iraqi 
Kurdistan and UNICEF

 * USA / EU

Transatlantic e-Accessibility standards  
cooperation USA & EU 
European Commission  and U.S. Access Board

Afghanistan/Sweden

Creating mainstream schools in a war-torn country
Swedish Committee for Afghanistan

Australia

Picture my participation! 
Child and Adolescent Health Service

A toolkit giving children a voice who do 
not want to speak
Deakin University

University experience for persons with 
intellectual disabilities
Centre for Disability Studies 

Providing live transcripts of lessons and 
instant feedback to teachers
Access Innovation Media - The Visible 
Classroom

Developing indicators for Inclusive  
Education in the Pacific Region
Monash University

Bangladesh

Creating a role model of Inclusive 
Education 
Plan International 

Accessible learning materials for 
students with visual impairments
YPSA (Young Power in Social Action) 

Holistic approach towards inclusive 
schools in Bangladesh
Leonard Cheshire Disability 

Burkina Faso 

Multi-stakeholder 
approach towards 

Inclusive Education 
in Burkina Faso

Ocades Tenkodogo 
and Light For The 

World

Cambodia

Inclusive Education for 
children who are blind or 
deaf in Cambodia
Krousar Thmey

India

Guidelines and Toolkits towards fully 
accessible schools, Samarthyam

Studying law for all students from under-
privileged communities
IDIA Charitable Trust        

Vocational training leading directly to jobs 
in the open labour market
Youth4Jobs Foundation - Parivartan

Indian campaign to educate children with 
visual impairment going global
ICEVI - Global Campaign on Education

Israel

Fully accessible  
websites, automa- 
tically created
User1st 

Teaching sign language to  
everyone, in an entertaining way
Access Israel

Jordan

Video emergency line for persons 
with hearing impairments

Higher Council For Affairs Of Persons 
With Disabilities

Mexico

How to teach students 
with and without  

disabilities equally
Universidad Tecnológica 

Santa Catarina 

Nepal

Accessible textbooks for all blind  
students using Android technology
Action on Disability Rights  
and Development

Nicaragua

Creating communities 
for early childhood 
interventions
ASOPIECAD

Ruanda, Ethiopia and Kenya

Training and employment of youth with 
disabilities in several African countries
Light for the World - EmployAble

Rwanda

Access to education for refugee children
Initiative for Refugees living with Disability 

South Africa

Improving speech by visualizing it
ADJ Electronics - Bellen Speech 

Visualizer 

Stimulation kit and training  
for caregivers

Uhambo Foundation - Ndinogona 
Stimulation Programme

Finding employment by training 
and job rotation

The Living Link 

Tanzania

Using technology to support blind  
learners on all levels of education
Tanzania League of the Blind

Creating a role model for Tanzania‘s 
Inclusive Education policy
Add International 

Turkey

Social inclusion through Special 
Olympics Unified Sports Recreation

Special Olympics Europe/Eurasia

Uganda

Training teachers to keep children with 
disabilities in school 
Uganda Society for Disabled Children

Ukraine/Canada

From hidden children to Inclusive  
Education in the Ukraine

The Canadian Centre on Disability Studies 

USA

One accessible textbook platform for 
all universities

AMAC Accessibility Solutions

Analyzing the whole policy framework 
to identify barriers towards inclusion

TASH

A curriculum for the UN CRPD  
already in six languages

University of Syracuse - Burton Blatt 
Institute

Creating school communities of  
acceptance, inclusion, and respect

Special Olympics Arizona

Promoting school readiness and a 
head start for all 

Department of Health and  
Human Services

USA/Latin America and Carribean

The million-user online platform,  
strengthening Latin American DPOs

The Trust for the Americas - POETA

Vietnam

Low-cost technology for young 
people with vision impairment
Nhat Hong Center 

Transforming special schools 
into early intervention centres
Medical Committee Nether-
lands-Vietnam 

Armenia

Training the teachers and their 
trainers in Inclusive Education

Bridge of Hope

Pakistan

Quality health care and counsel-
ing through video technology
DoctHERs

For Europe see following page
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Estonia

Access to higher education in Estonia 
Ministry of Education and Research 
and Archimedes Foundation: Primus 
Programme

Ireland

Universal Design in Irish tourism services as a business case
National Standards Authority of Ireland

Creating a more accessible Ireland for children who are deaf
Ministry of Education - Sound Advice

Montenegro

Changing exclusionary behaviour patterns through advocacy 
UNICEF and Government of Montenegro, European Union

Austria

The sign language Avatar Project
signtime

Promoting innovative assistive  
technologies internationally

University of Applied Sciences -  
AsTeRICS Academy

Easy to read newspaper articles, written 
by persons with learning difficulties

Jugend am Werk 

Creating smart accessible  
media using Robobraille

Hilfsgemeinschaft - RoboBraille

A tablet that creates Braille,  
graphics, and maps
BLITAB Technology

A computer mouse  
steered with the mouth

LIFEtool - IntegraMouse3

Prevent bullying against  
women with learning difficulties 

Ninlil

An all-stakeholder approach  
towards Inclusive Education

Chance B Holding

Real jobs after being  
trained in a real bakery

Caritas & Gragger Bakery:  
BACK´mas Vocational Training

Belgium

Jobs in kindergartens and elder care for persons 
with intellectual disabilities

Konekt - LetsCo! 

Supporting teachers with excellent reports on 
children´s improvements

VCLB Gent

Bridging the gap to the IT Industry
IBM - EnAble India

Finland

Finnish anti-bullying programme for 
schools going international
University of Turku - KiVa

All you need to know to open the 
door to the labour market
Aspa Foundation

France

E-Learning for teachers, carers, and families
La Fondation des Amis de l’Atelier 

Germany

Step-by-step towards an 
inclusive university

TU Dortmund - Dortmund 
Center for Disability 

Remote speech- to-text and 
sign language interpretation

VerbaVoice

Persons with learning difficul-
ties as IT trainers

PIKSL

New museum experiences 
for persons with learning 

difficulties
PIKSL

Hungary

English skills 
for persons 

with learning 
difficulties

GNW

Italy

Simulating a supermarket as a learning environment
ISTITUTO C. Colombo

Video-Interpreting Service for  
sign language and foreign languages

VEASYT Live! 

Music as education and communication tool for 
students with Autism

Istituto Comprensivo Via Dei Boschi

Using iPads to create multiple  
information channels

Centro Leonardo Education

In Italy, students with disabilities are not segregated 
Ministry of Education

Kosovo

Creating inclusive pre-school institutions
Save the Children 

Luxemburg

Training carers, family, and staff  
via a web platform

Association des Parents d’Enfants Men-
talement Handicapés

Macedonia

Assistive technologies and teacher training in mainstream schools
Open the Windows

Netherlands

Using courts and litigation for the right to 
Inclusive Education

Dutch Association for Disabled Children: 
In1School 

Norway

Adding Universal Design in 
the curricula of ICT students
Oslo and Akershus University 
College 

Spain

Breaking down barriers to scientific knowledge
Universidad Complutense Madrid

Teaching blind students in regular school classes
Fundacion ONCE´s Educative Model

Controlling the computer with eye movements
Irisbond

Learning to manage one´s own personal finances
Fundacion ONCE

Sweden

Using technology 
in the classroom 
as a support for 
all students
The Swedish 
Agency for Partic-
ipation

United Kingdom

Reducing all forms of prejudice-based bullying
Centre for Studies and Inclusive Education

Itinerant Teachers deliver Inclusive Education in Togo
Handicap International 

Enable visually impaired people to  
travel independently

Royal London Society for Blind People - Wayfindr

sign language interpretation on video for customers
Barclays Bank - SignVideo

Preventing bullying in English Schools
World of Inclusion Limited

Innovative Policies 
and Practices  
in Europe
ZERO PROJECT 2016

Innovative Practice

Innovative Policy
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Success Stories

You are able to 
search out the best 
examples of acces-
sibility, uncovering 
people and projects 
that one rarely hears 
about.
Betty Dion, GAATES, Canada 

Following our project’s 
participation in the 2015 
Zero Project, both in a 
panel presentation and 
an award, many avenues 
opened up. We received 
an expression of interest 
to view our programme 
in Japan based on rec-
ognition of the Zero 
Project.

Cher Nicholson, South Australian 
Supported Decision Making Project

The Zero Project Reports are providing very valuable input to 
the political actions of the disability movement in Denmark.

Stig Langvad, Independent Expert Member of the Committee under the UN CRPD, Denmark

You have done fantastic work at 
the Zero Project Conference, and 
I have come away with many in-
teresting topics and views that I 
will use when I now plan a Nordic 
conference on the implementation 
of the UN CRPD, with a focus on 
politics, governing, and practice. 

 Maarit Aalto, Nordens Välfärdscenter/Nordic Centre 
for Welfare and Social Issues

The idea to organize a week-long summer camp 
for young people with motor disabilities to  
prepare them for further education started at the 
Zero Project Conference 2013, and it was sub-
sequently awarded as an Innovative Practice by 
the Zero Project in 2015. 

Joanna Kinberger, Diakonie, International Camp on  
Computers and Communication for People with Motor  
Disabilities, Austria

When our accessible theatre was recognized as an 
Innovative Practice by the Zero Project, we gained 
visibility and credibility with the media and the Bra-
zilian government. Soon after we were honoured by 
the Zero Project , Escola de Gente was awarded the 
Order of the Cultural Merit by the President of Brazil.

Claudia Werneck, Escola de Gente, Brazil

Der Dachverband der Träger der Behindertenhilfe 
in Kärnten (AmmA) hat durch „Zero-Project Landes-
konferenz Kärnten“ und das in Folge stattgefundene  
„1. Vernetzungstreffen der Selbstvertreterinnen und 
Selbstvertreter in Kärnten“ das Thema aufgegriffen 
und es gibt nun Bemühungen unter dem Dach der 
AmmA auch einen Platz bzw. professionelle Struk-
turen für die Selbstvertreterinnen und Selbstvertreter 
 Kärntens zu schaffen.

Andreas Jesse, Autark, Austria

The Zero Project Award made a big difference for our local initiative in Belgium. The 
media covered it, which helped us to get more political support. A year later, more and 
more local communities are saying “yes” to the method that we developed to facilitate 
access to rented housing for people with disabilities. 

Joris Van Puyenbroeck, Mieke Schrooten, Proefwonen, Belgium

During the Zero Project Award ceremony at UN Headquarters in Vienna, 
UN DESA Director Daniela Bas expressed her wish to get a first-hand 
impression of our work on the ground in Hamburg-Altona. Delegations 
from Birmingham (UK) and Chicago (US) came to visit us after the award 
ceremony and are now interested in implementing our criteria for inclusive 
urban development in their cities, once these are available in English.

Agathe Bogacz, Hamburg Altona, Germany  

After the Zero Project Con-
ference, we presented the 
Award to our parent  Ministry, 
the Ministry of Public Service, 
Labour and Social Welfare, 
which, in recognition of such 
an achievement, invited us as 
one of the key partners to a 
meeting that was held  
in Bulawayo in August 2015. 

W. N. Ruvere, Jairos Jiri Assocation, 
Zimbabwe

The measurable impact of the Zero Project: Innovative Practices and Innovative Policies from 2012 to 
2015 report how the Zero Project made a difference for their work.
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Key findings  
of the Zero Project 
Social Indicators

SECTION 1:

Coverage of 129 countries worldwide makes the 
Zero Project Social Indicators a unique wealth of data

All available data has been analysed quantitatively but also 
qualitatively by researching comments and explanations

The full set of data is available on www.zeroproject.org, best 
to be seen on interactive world maps

Designed to focus on concrete implementations ofthe most 
important rights granted by the UN CRPD

Worldwide coverage

Qualitative analysis Website

30 questions

http://www.zeroproject.org
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The Zero Project’s Social Indicators are designed to 
complement the work of national monitoring bodies, 
federal bureaus of statistics, and international organ-
izations that measure the implementation of the UN 
CRPD. They are based on questionnaires that are 
completed by experts who assess the implementation 
in their own country. The questions are designed to 
focus on concrete implementation of the most impor-
tant rights granted by the UN CRPD, as stated in its 
Articles.  

Answers to questions asked of the expert panels are 
based on a traffic light system:
• Green: Yes
• Yellow: Yes with qualification 
• Red: No 

Respondents are encouraged to comment on their 
answers, which provides for the quantitative and 
qualitative data used in determining the Social 
Indicators.
Experts in all countries of the world are approached, 
including representatives of grassroots organiza-
tions, national umbrella and membership organiza-
tions, service providers, academics, consultants, 
social entrepreneurs, and others – both with and 
without disabilities. Several organizations support 
the research by forwarding the questionnaire to its 
members. Disabled Peoples’ International (DPI) takes 
a leading role in that respect, this year encouraging 
its members from almost 100 countries to participate 
in the survey. 
Experts are selected by the Zero Project team, 
based on experiences from former years and on the 
peer recommendations of other members of the Zero 
Project network, and they are then approached by 
email.  
 
The questionnaire can be answered online in any 
of four languages (English, French, German, and 
Spanish), and is also available in accessible MS Word 
documents (in four languages) on the Zero Project 
website. (The full questionnaire appears in English in 
the Annex of this Report, and all questionnaires are in 
the Download section of the Zero Project website.) 

A two-part questionnaire
Since 2013 the Zero Project Indicators have consist-
ed of 30 questions, divided into two groups: 
Part 1 consists of 16 questions that cover the range 
of key Articles of the UN CRPD and that have been 
posed in a consistent manner since 2011. These ques-
tions ask for details of the implementation of the UN 
CPRD regarding built environments, transportation, 
emergencies, education, data collection, employment, 
independent living/political participation, and CRPD 
implementation and monitoring. 

Part 2 specifically addresses the annual research 
theme. This year the theme is Education (a sub-top-
ic is ICT, but this was already covered in the Zero 

Comparing Inclusive Education 

HOW TO USE THE SOCIAL INDICATORS 

HOW TO ZOOM IN ONLINE

• In the following section, every Education-related question 
is analysed by the “traffic-light” method – both worldwide 
and regionally. This data is augmented by qualitative data 
based on the comments and explanations provided by the 
respondents. The 12 questions not related to Education 
are not analysed in this Report, only on the website.

• The Annex of this Report contains all answers by all re-
spondents, summarized answers to questions, and the full 
questionnaire.

• The Zero Project website contains all data, including the 
names, organizations, countries, and comments of all 
respondents (see the Indicators section). Every question 
can be analysed via world maps, which can be zoomed 
in and out. When clicking on a symbol, the name of the 
respondent and additional remarks appear. Every question 
is also analysed verbally, looking at quantitative as well as 
qualitative data. 

• The complete open source data is also freely available in 
the Download section of the Zero Project website, ena-
bling anyone to conduct their own research. 

1. Start with www.zeroproject.org/indicators

2. Choose one of the 30 questions.

3. Zoom in on the region you want to analyse 
and get the overall picture.

4. Click on the symbol in green, yellow, and 
red and learn about the respondent and the 
explanation of the answer given, if any.

Since 2010 the Zero Project has measured the implementation of the UN Convention on the Rights of 
Persons with Disabilities (CRPD) with Social Indicators, country by country. This year experts from 129 
countries have contributed to this process, with a particular focus on Education. These experts pro-
vide a global overview of – as well as unique insights into – the daily life of persons with disabilities in 
various countries worldwide.  

MEASURING THE IMPLEMENTATION OF THE UN CRPD WITH 30 QUESTIONS IN 129 COUNTRIES 

Project Report 2014 on accessibility). Since the first 
part of the questionnaire contained four questions on 
Education, the entire questionnaire included a total 
of 18 questions on Education and 12 questions on the 
UN CRPD in general. Specifically, in 2015 the ques-
tionnaire was augmented to include questions on the 
following Education-related topics:
• Legal framework for Inclusive Education
• Availability of data on Inclusive Education 
• Responsible government agency for Inclusive 

Education
• Availability of accessible school buildings and 

learning materials
• Compulsory teacher training in inclusion and 

accessibility
• Gender equality in universities
• Treatment of foreign students with disabilities

The scope of the survey 2015–2016
During the period September to December 2015, 275 
experts from 129 countries answered the Zero Project 
questionnaire; 196 questionnaires were completed by 
at least a third and also met other qualitative criteria, 
and were thus evaluated. 102 responses from 95 coun-
tries came from the DPI network, and the Zero Project 
is especially grateful for its continuing support.

Such global coverage makes the Zero Project Social 
Indicators a unique wealth of data and background 
information on the implementation of the UN CRPD. 
This is especially true given that for three years in 
a row the number of participating countries has 
exceeded 75 percent of all countries that have ratified 
the convention (see world map on page 30) 
Countries with the highest response rate are:
• Pakistan: 6
• Philippines: 6
• India: 4
• Indonesia: 4
• Japan: 4
• Myanmar: 4 
• Sweden: 4
• USA: 4 

The regional breakdown of responses (according to 
the definition of world regions by UN statistics, http://
unstats.un.org) also demonstrates the worldwide 
network of experts taking part in the Social Indicator 
survey:
• Asia & Pacific (including central Asia and Middle 

East): 60
• Sub-Saharan Africa: 42
• Europe: 37
• Latin, Central America & Caribbean: 33
• Oceania: 12
• Northern Africa: 7
• North America: 5

How data has been analysed
The answers provided by the experts are based on 
their experiences and perspectives. This provides 
a unique set of qualitative and quantitative data. On 
the other hand, the sampling, collection, and analysis 
of this data are limited by statistical principles and 
rules. Thus, the Zero Project only aggregates data on 
a regional level, not on country level. Some important 
findings are summarized in this chapter.

On country level, analysis of qualitative data and 
anecdotal evidence is collected per question. The 
following section contains analysis of all 16 Educa-
tion-related questions.

The aggregated data on a worldwide as well as a 
regional level appears in the Annex.

http://www.zeroproject.org/indicators
http://unstats.un.org
http://unstats.un.org
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Analysis of 11 Indicators
For the Report, 11 out of the 30 questions were analyzed in depth, looking at both the data as well as 
on the comments of the experts. 

Inclusive primary education

Question 7: Does a person with disability have the 
right to receive free and compulsory primary education 
within the mainstream educational system?  

Analysis
With regards to Inclusive Education and the right of 
children with disabilities to receive free and quality 
education, 39 percent of respondents replied that 
the right exists and children with disabilities should 
receive such an education. 0.65 is the the second 
highest Social Indicator of all 30 questions asked. The 
worst regional Social Indicator comes from the Asia/
Pacific/Middle East Region (0.34), with the ASEAN 
country group (0.60) doing much better.
The most mentioned comment of respondents is 
the fact that governments still highly promote and 
favor segregation and special schools over inclusive 
mainstream schools and often highlight to parents the 
benefits and advantages of special schools compared 
to inclusion (Australia, Austria, Benin, Burundi, Den-
mark, Finland, Greece, India, Japan, Moldova, Pakistan, 
South Africa). The admission policy often lies with indi-
vidual schools, which tend to disadvantage children 
with disabilities (Honduras, India, Netherlands). 
Many schools and curricula are not accessible, which 
according to experts is often due to lack of funds 
(Cameroon, Canada, Italy, New Zealand) or to the 
shortage or non-existence of trained specialists and 
teachers who can meet the learning needs of children 
with disabilities (Azerbaijan, India, Poland).

Quotations from respondents
“As per law, every child with disability has a right to 
free and compulsory education up to the age of 18. 
The reality shows that children with disabilities are of-
ten denied admission in schools and are forced to go 
to special schools. The teachers in the maintstream 
schools are not trained, and there are no provisions 
such as access to classrooms, toilets, teaching/learn-
ing materials, or aids and appliances Hence, children 
many times voluntarily opt for special education.” 
Rajasree Vrindavan, St. Joseph College, India

Analysis
Only 14 percent of respondents replied that alterna-
tive testing methods exist for students with disabil-
ities at universities. With a Social Indicator of 0.41, 
the question ranks ninth out of 30. From a regional 
perspective, alternative testing methods are reported 
to be most common in North America (0.75) and 
Europe (0.67).
In some countries students with disabilities receive 
additional time for completing an exam (Armenia, Aus-
tralia, Togo), while the use of assistive devices are not 
so common due to the fact that professors doubt the 
quality of the test when assistive devices or similar or 
being used (Canada, Namibia). 
Alternative testing methods are often subject to the 
kind of disability, and not available to all persons with 
all kinds of disabilities (Austria, Greece, India, Paki-
stan, Ukraine) or limited to only some universities in 
the country (Austria, Chile, Poland, Romania). 

Quotes from respondents
“Regarding blind students, we can tell that professors 
do give them the chance to take an examination in a 
way that is convenient. However, there is no data on 
the matter about the country in general.”
Olesya Popova, Ukraine

“Things have improved considerably, and exam 
support is now offered in most universities, although 
students have to apply for it. In some universities stu-
dents with disabilities are denied extensions or other 
adjustments to enable them to participate equally. 
Students with disabilities undertaking a placement 
exam can be severely disadvantaged as there is very 
little adjustment made to accommodate them, and 
the expectation is that the student must complete 
the exam in the same timeframe and within the same 
parameters as other students.”
Christina Ryan, Australia 

“Yes they do, but some lecturers still hold the view 
that alternative testing methods interfere with quality. 
Two universities have a centre/unit aimed at support-
ing students with special needs, which negotiate and 
facilitate alternative assessments. Some students 
also do not disclose their special needs, and thus 

staff end up not knowing their needs for alternative 
testing or instruction.”
Cynthy Haihambo, Namibia

Legal framework on Inclusive Education

Question 17: Is there a legal framework on Inclusive 
Education in place for the whole country for com-
pulsory education (normally primary and secondary 
schools)?

HOW TO INTERPRET  
THE SOCIAL INDICATORS

• The percentages of “Yes,” “Yes with Qualifications,” 
and “No” refer to the survey of the Zero Project (see 
page 166),analyzing all answers given worldwide. 

• The Social Indicator is an average number arrvived 
at by counting every “Yes” as 1, “Yes with Qualifica-
tions” as 0.5, and “No” as 0 and then dividing by the 
number of all countable answers. Thus, 1 indicates 
that every (countable) respondent answered “Yes” 
and 0 that every respondent answered “No.” 

• The overall rank refers to the level of support that 
a Social Indicator received among all 30 questions 
that were asked and analyzed in the questionnaire.

• Social Indicators were also calculated by world re-
gion and some important country groups (see table 
in Annex).

Yes      39%
Yes with Qualifications     52%
No     8%

Social Indicator: 0.65 
Overall rank of Social Indicator: 2 of 30

Alternative testing methods for students

Question 8: Do university students with disabilities 
have access to alternative testing methods? 

Yes    14%
Yes with Qualifications       54%
No                32%

Social Indicator: 0.41 
Overall rank of Social Indicator: 9 of 30

Analysis
Twenty-three percent of respondents state that a 
legal framework on Inclusive Education exists in their 
respective state: children with disabilities of primary 
and secondary school age (compulsory education) 
have the individual right to participate in mainstream 
education and their learning needs are met. 
0.50 is the forth highest Social Indicator of all 30 
questions asked, so the results still rank among the 
most positive. Of all regions and country groups, 
North America is in the lead at 0.80.

Quotations from respondents
“Too many children are stigmatised with the“special” 
label when this is not even warranted in the first place. 
Special schools and units are still widely supported 
and used in Ireland for all abilities, not just hearing 
issues.” 
Caroline Carswell, Sound Advice, Ireland 

“In Cameroon all state schools are free for persons 
with disabilities, but there is a problem with school 
requirments such as books and uniforms. Some 
schools, however, are not friendly to children with 

Yes              23%
Yes with Qualifications        55%
No                  22%

Social Indicator: 0.50 
Overall rank of Social Indicator: 4 of 30

GOOD NEWS FROM NEW ZEALAND  
ON SCHOOL AUTONOMY AND REPORTING:

In New Zealand schools are reported to 
be self managing and autonomous and 
are required to report to their commu-
nities on how they use their funds and 
how they meet the needs of students 
with special education needs. 

Sally Jackson, Ministry of Education, New Zealand

GOOD NEWS FROM THE UNITED STATES ON FOREIGN STUDENTS:

Foreign students with disabilities can generally access the same kinds of  
disability-related accommodations (such as a sign interpreter in the classroom) 
as their U.S. citizen classmates at the same university.

Andrea Shettle, United States (For more information: www.miusa.org/resource/tipsheet/offcampus)

http://www.miusa.org/resource/tipsheet/offcampus
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disabilities with regards to the building’s assessibiltity 
and distance from home.” 
Julius Mvenyi Ntobuah, Disabled Persons Association, 
Cameroon

Availabity of public funds

Question 19: Is there a funding mechanism in place as 
well, including the re-allocating of public budgets from 
a segregated, special school system towards inclusive 
mainstream schools?

with disabilities in even the special schools.“ 
Leslie Emanuel, Association of Persons with Disabili-
ties, Antigua and Barbuda

Involvement of civil society in  
policy decision-making

Question 20: Are decisions on the government level to 
promote Inclusive Education based on objective and 
fair procedures, and on a dialogue in which all parties 
can debate all available options, including young 
people with disabilities themselves?

Data on primary and secondary school

Question 22: Is official data available on children with 
disabilities who are in compulsory education (normally 
primary and secondary schools)?

Analysis
Accessible schoolbooks are an important prerequisite 
to enable Inclusive Education, but only 9 percent of 
respondents answered with“Yes” that such accessi-
ble study material exists for free for all persons with 
disabilities. In North America (0.63) and EU members 
(0.59) the Social Indicator is highest, in Northern 
Africa (0.14) it is lowest.
In many countries such accessible schoolbooks are 
available, but at an extra cost that needs to be paid 
by the family (Antigua and Barbuda, Australia, Guate-
mala, Pakistan, South Africa, United Kingdom) or, as 
in Poland, the family has the possibility to apply for a 
refund of the extra cost. 
Another problem is outdated study material or only 
limited choice, so not all existing and necessary 
books are available in accessible formats (Albania, 
Austria, Greece, Suriname, United Kingdom). It was 
also mentioned that even though such material exists 
in accessible formats, the numbers of available copies 
are limited and thus not every child with disabilities 
can get them (Bangladesh, Belize, Madagascar). 
In Afghanistan and Madagascar schoolbooks in 
accessible formats are only available thanks to the 
support of NGOs

GOOD NEWS FROM ARMENIA ON PUBLIC FUNDING:

The transformation of special schools into regional pedagogical-psychological 
support centres for inclusive schools and, accordingly, the allocation of funds 
to these centres will begin in 2016 and will be expanded ... such that by 2022 all 
special schools will be transformed with the exception of one school for children 
with hearing impairments and one school for visual impairments. 

Susanna Tadevosyan, Bridge of Hope, Armenia

GOOD NEWS FROM UNITED KINGDOM  
ON DATA AVAILABILITY:

Currently, annually updated statistics about 
children with disabilities attending pre-
school (or nursery schools, kindergartens, 
etc. no matter who runs the institution) are 
available and can be found in an official 
publication or website .

Dan Pescod, United Kingdom  
For more information:  
www.adls.ac.uk/department-for-education/dcsf-npd/?detail

Yes       17%
Yes with Qualifications               49%
No                                35%

Social Indicator: 0.41 
Overall rank of Social Indicator: 8 of 30

Yes                24%
Yes with Qualifications             47%
No                         29%

Social Indicator: 0.48 
Overall rank of Social Indicator: 6 of 30

Analysis
Only 17 percent of respondents state that their 
country has a mechanism in place where the funds 
for special schools can be reallocated and used to 
make the mainstream education system inclusive. The 
Social Indicator of Question 19 ranks eight out of 30, 
so the response is still above average. The“richer” 
OECD-countries have a Social Indicator of 0.55, 
whereas poorer regions of the world, such as sub-Sa-
haran Africa, are at the bottom of the ranking with 
0.35, jointly with Latin America, the Caribbean, and 
Northern Africa (0.36).
Many countries report that funding is still only 
provided for the segregated system (Antigua and 
Barbuda, Benin, Japan, Nepal, Serbia), or that funding 
is available for children, but not for trained teachers 
(Singapore). More encouraging are the expert com-
ments from the United Kingdom, where schools have 
a say on how their budgets are being used. 

Quotations from respondents
“There is very little funding available to make the main-
stream education system inclusive, and funds allocated 
for special schools cannot be used for this purpose. 
The Ministry of Education lacks the necessary trained 
personnel in schools to adequately cater to children 

Analysis
According to Ukraine and other respondents (Arme-
nia, Belize, Malawi, Senegal), the initiative to have an 
active dialogue on Inclusive Education with all stake-
holders is mainly taken by DPOs and civil society, but 
not so much from the government side.  Twenty-nine 
percent of respondents state that a dialogue does not 
exist and there seems not to be an open and ongoing 
procedure to include persons with disabilities in an 
inclusive mainstream education system. The Social 
Indicator of 0.48 ranks the question as sixth of all 30 
questions.  Involvement of civil society is highest in 
Oceania and among the ASEAN countries. 

Quotations from respondents
“Formal consultations take place, but the decisions do 
not always reflect the views of people with disabilities, 
their families, or disability organizations.” 
Maureen Piggot, Inclusion Europe, United Kingdom

“DPOs are sometimes part of the discussion; however, 
demands for special schools in such meetings overlap 
the real plan of the Inclusive Education programme.” 
Maheshwar GHIMIRE, Disabled Human Rights Centre, 
Nepal

Analysis
Only 13 percent of experts state that data on children 
with disabilities in compulsory education is available 
in their country. The major issue mentioned is the fact 
that no data on out-of-school children is available 
(Albania, Antigua and Barbuda, Italy, Poland, United 
Kingdom, Zimbabwe), and therefore no correct analy-
sis on children with disabilities in compulsory educa-
tion can be taken. Estimates suggest that 30 percent 
of all primary-aged children who are out of school are 
children with disabilities (Source: UNESCO 2008).
Another problem is that often not all types of disabil-
ities are covered in the data (Myanmar, Netherlands) 
and the statistics are not undertaken on a regular 
basis, therefore data is outdated (Austria, Guatemala). 
Further, 42 percent of respondents state that no such 
data exists at all. 

Quotations from respondents
“Data exists on the enrolment of children with 
disabilities, but it is not possible to see it in relation to 
all children with disabilities of that age and in compar-
ison to the out-of-school children with disabilities of 
that age.” 
Joanna Wojtynska, Polish Disability Forum, Poland
 
“National census includes some data on educational 
accessibility of persons with disabilities, but it does 
not cover all types of disability.” 
Salai Vanni Bawi, Council of Persons with Disabilities, 
Myanmar

Accessible learning materials

Question 23: Are accessible school books and study 
materials for primary and secondary school available 
for all children with disabilities, without additional 
costs?

Yes   13%
Yes with Qualifications           45%
No                          42%

Social Indicator: 0.36 
Overall rank of Social Indicator: 12 of 30

Yes    9%
Yes with Qualifications                    53%
No                     38%

Social Indicator: 0.35 
Overall rank of Social Indicator: 13 of 30

GOOD NEWS FROM INDIA 
ON ACCESSIBILITY DATA:

There is data available on government 
buidlings that are earmarked to  
become accessible by 2016 in major  
cities across India.

Meera Shenoy, Youth4Jobs Foundation, India
For more information: http://socialjustice.nic.in/pdf/SP-AIC13715.pdf

http://www.adls.ac.uk/department-for-education/dcsf
http://socialjustice.nic.in/pdf/SP-AIC13715.pdf
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funding mechanism to support students who need 
New Zealand sign language to access the curriculum. 
(www.vanasch.school.nz/pdfs/NZSL@School_Infor-
mation_Sheet_Jan_2015.pdf)
Sally Jackson, Ministry of Education, New Zealand

Data on accessibility of school buildings

Question 26: Is official data available on public build-
ings, including schools and universities, that comply 
with the ISO 21542:2011 standards on accessibility and 
usability of the built environment?

teachers at mainstream schools varies depending on 
the provider (Afghanistan, Bangladesh, New Zealand, 
Pakistan, United States). 

Quotations from respondents
“Such training is in place in initial teacher training, but 
it is minimal. The government is currently reviewing 
this to improve coverage.” 
Dan Pescod, United Kingdom 

“Handicap International provides some training for 
teachers, but it is insufficient.” 
Ralphine Razaka, Réseau National des Femmes Handi-
capées, Madagascar

“Teachers are trained but not regularly and not com-
pulsorally. Data may be available within the colleges, 
but not officially published.” 
Naomie Kalua, Federation of Disability Organizations, 
Malawi

Female university graduates

Question 29: Is the total number of young women with 
disabilities graduating from universities equal to those 
of young men with disabilities?

GOOD NEWS FROM MYANMAR  
ON TEACHER TRAINING:

The National Education Law was  
enacted in September 2014 and  
amended in June 2015 by the  
Parliament. The Ministry of Education  
is starting to move on teacher  
training, and teachers at mainstream 
schools are receive in-service training 
on Inclusive Education.

Nyunt Thane, Myanmar Down Syndrome  
Association, Myanmar

GOOD NEWS FROM THE UNITED STATES  
ON VOCATIONAL SCHOOLS:

Our vocational schools are part of  
the public education system and 
are by legal definition open access. 
Adults with disabilities are not re-
quired to self-identify. We track who 
identifies, but the data is not accurate. 
Students who self-identify are ap-
proximately 10 to 15 percent of those 
who have disabilities.

Kathleen Hasselblad,  
Highline College, United States 

Quotations from respondents
“They are available in accessible format, but in a limited 
quantity and not distributed countrywide all the time.” 
Roxanne Marin, Belize Assembly for Persons with 
Diverse Abilities, Belize 

“The Royal Foundation for the Blind is contracted by 
the government to translate materials as requested 
into Braille for blind students. Initial work is occurring 
on making electronic books available in New Zealand 
sign language.” 
Sally Jackson, Royal Foundation for the Blind, New 
Zealand

Funding for reasonable accomodation  
in schools

Question 24: Is sufficient public funding available to 
ensure that all children with disabilities in primary 
and secondary schools of the mainstream education 
system receive learning opportunities equal to their 
non-disabled peers?

Yes    9%
Yes with Qualifications     40%
No                                    50%

Social Indicator: 0.29 
Overall rank of Social Indicator: 20 of 30

Yes            17%
Yes with Qualifications   35%
No                                 48%

Social Indicator: 0.34 
Overall rank of Social Indicator: 15 of 30

Yes    9%
Yes with Qualifications  22%
No                                           69%

Social Indicator: 0.20 
Overall rank of Social Indicator: 28 of 30

Yes  2%
Yes with Qualifications  21%
No                                              78%

Social Indicator: 0.12 
Overall rank of Social Indicator: 30 of 30

Analysis
ISO 21542:2011 specifies a range of requirements 
and recommendations relating to the constructional 
aspects of access to buildings, circulation within 
buildings, egress from buildings in the normal course 
of events, and evacuation in the event of an emergen-
cy. It also deals with aspects of accessibility manage-
ment in buildings. The situation related to schools and 
universities that are ISO 21542:2011 certified does not 
show a promising picture: only 2 percent of respond-
ents gave a green light, stating that official data is 
available on schools and universities that comply with 
this standard. The Social Indicator of question 26 is 
the lowest of all 30 questions.

Compulsory teacher training

Question 27: Do future teachers in compulsory educa-
tion (primary and secondary schools) have to attend a 
compulsory training/course on Inclusive Education in 
their curricula before being allowed to teach?

Analysis
In many countries there exists some kind of compul-
sory teacher training, but respondents said this is 
very limited (Afghanistan, Canada, Ireland, Madagas-
car, New Zealand, Niger, Pakistan, Sweden, United 
Kingdom). The responsibility often lies with the school 
or institution and is not nationally organized; there-
fore, the level of training in Inclusive Education for 

Analysis
In Poland,“the number of young women with disa-
bilities graduating from universities is higher than 
young men with disabilities.” Even though this is a 
promising example, only 9 percent of all respondents 
gave a green light for this question, with 69 percent 
responding“No.” Conseqeuntly, this question ranked 
a pessimistic 28. To be precise, this result may not 
necessarily mean that more men with disabilities are 
graduating, but that data is not regularly collected. 

Quotations from respondents
“Data only indicates disabled students in universities; 
data on gender differences in gradation is not availa-
ble to the public.” 
Heng-hao Chang, Department of Sociology, National 
Taipei University, Taiwan

Analysis
Only 9 percent of respondents state that there is 
sufficient public funding in their country to ensure that 
all children with disabilities receive the same learning 
opportunities as their non-disabled peers. Half of all 
respondents answered with a clear “No.” The Social 
Indicator of this question ranks only at 20 of 30.
In several countries there is only public funding 
available for special schools (Pakistan, Ukraine) and 
in others only certain disabilities can be covered to 
enable participation at mainstream schools (United 
Kingdom). In Greece it is partly funded by private 
parties.

Quotations from respondents
“The greater concern is with children in rural areas, 
as well as all disadvantaged children throughout the 
country.” 
Marque Pretorius, Victory Over Disability Homes, 
South Africa

“The government funds building accommodations in 
all new schools and funds modifications to existing 
buildings where students with disabilities are en-
rolled. Transport to and from school and assitstive 
technology are also government funded. The govern-
ment has introduced NZSL@School, which is a new 

GOOD NEWS FROM NEW ZEALAND 
ON GENDER EQUALITY :

In March 2006 an estimated 37,800  
disabled adults were enrolled in some 
kind of formal education or training. This 
amounted to 7 percent of all disabled  
adults in the country. More disabled fe-
males (an estimated 22,500 or 8 percent) 
than disabled males (15,300 or 6 percent) 
were enrolled in formal education.  

Paula Booth, New Zealand  

http://www.vanasch.school.nz/pdfs/NZSL@School_Information_Sheet_Jan_2015.pdf
http://www.vanasch.school.nz/pdfs/NZSL@School_Information_Sheet_Jan_2015.pdf
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SIGNIFICANT GLOBAL FINDINGS

The Annex includes two tables analysing the 
Zero Project Indicators (pages 166 and 167): 
one providing a breakdown for each of the 30 
questions worldwide, one looking at regional 
difference.

The most significant global findings include:

• The Social Indicator with the most “Yes” 
responses, at 52 percent, shows that there 
is a responsible government agency for In-
clusive Education and that it is the Ministry 
of Education.

• The second strongest Social Indicator, at 45 
percent, confirms that there is a timeframe 
for newly constructed public buildings to be 
accessible.

• At the bottom end of the table, however, 
78 percent of respondents claim that there 
is no data available on the accessibility of 
public buildings (including school buildings) 
according to the international standard ISO 
21542-2011.

• Near the bottom the table, 74 percent of 
respondents say that in their country there 
is no data on students with disabilities in 
vocational and educational training.

• From a regional perspective, Social Indica-
tor averages are highest in North America 
(0.64, with 1 being the highest and 0 the 
lowest value), followed by OECD countries 
(0.5) and EU member states (0.48). 

• At the bottom of the regional ranking are 
Northern Africa (0.26) and sub-Saharan 
Africa (0.28)

• Northern America leads in almost all 30 So-
cial Indicators, with only a few exceptions: 
1. Social Indicator 6: Accessible public web-
sites, led by the Asia-Pacific region with an 
Indicator of 0.64.
2. Social Indicator 12: Increase in employ-
ment figures of persons with disabilities 
during the last years, led by Northern Africa 
with an Indicator of 0.42. 
3. Social Indicator 14: Publicly funded 
umbrella organizations, led by EU countries 
with an Indicator of 0.75. 
4. Social Indicator 20: Stakeholder involve-
ment in education policies, led by ASEAN 
countries with an Indicator of 0.71. 
5. Social Indicator 28: Data on teacher 
training, again led by ASEAN countries with 
an Indicator of 0.38.

All 129 countries  
covered by  
Social Indicators

  covered
  not covered
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More than 20 stories from beneficiaries of the Innovative 
Practices 2016

Life Stories
86 Factsheets from all Innovative Practices 2016,  
ranked by country of origin

Fact Sheets

Innovative Practices
2016

SECTION 2:
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The Zero Project uses a clear definition of “Inno-
vative Practice” (and Innovative Policy as well, see 
next chapter), and has developed a unique approach 
involving hundreds of experts worldwide in a kind of 
“crowd intelligence” methodology to research and 
select outstanding innovations.

The Innovative Practice approach
In order to implement fully the United Nations Con-
vention on the Rights of Persons with Disabilities 
(CRPD), significant social innovation is needed . How-
ever, social innovation – which can often be disruptive 
rather than incremental – is a complex process that 
involves a variety of decision-makers and stakehold-
ers, including some who may be strongly opposed to 
the change process for any number of reasons. Thus, 

“real change” can take a notoriously long while, espe-
cially when one recognizes the Herculean challenges 
involved, for example, when moving from an existing 
separate school system to an inclusive system, and 
when seeking to create an inclusive and accessible 
environment.

The process of innovation can, however, be acceler-
ated (or in some cases at least begun) when existing 
solutions from other environments are used as 
prototypes that are studied and adjusted to the local 
context. Even more, unlike Innovative Policies (de-
scribed in the next chapter), Innovative Practices can 
only change systems by growing, ultimately changing 
existing systems nationwide or even internationally. 

Finding outstanding Innovative Practices is hard 
enough, but it is even harder to find those that can be 
copied, grown, or scaled-up by the same organiza-
tion or by others in other countries. It is obvious that 
scalable innovations are a mix of strategy, skills, and 
entrepreneurship, but there exists no proven concept 
about how the scaling-up process really works. 

The Zero Project uses the experiences of hundreds, 
sometimes thousands of experts from all sectors of 
society and more than 150 countries, both with and 
without disabilities. The unique research process of 
the Zero Project is all about aggregating their knowl-
edge on the ground so as to identify those innova-
tions that have the highest potential to grow or have 
already proven that they can be scaled-up based on 
measurable figures.

Engaging a worldwide network 
The Zero Project has developed its own unique way 
to identify Innovative Practices, engaging its full 
network of experts in the nomination, evaluation, and 
selection process. The selection process this year 
was conducted in five steps: 

Key findings of 
Innovative Practices 

DEFINITION OF  
INNOVATIVE PR ACTICES

HOW TO USE THE ZERO PROJECT  
RESEARCH ON INNOVATIVE PRACTICES

The Innovative Practices of the Zero Project are 
projects, programmes, products, and services, 
but also social enterprises or business strate-
gies. They employ a comprehensible method 
that can be transferred or copied to other 
countries, regions, or contexts, and have a prov-
en and measurable impact. Most importantly, 
they speed up the process of implementing the 
UN CRPD. 

Innovative Practices are selected  
using three criteria:

1. Innovation 
2. Impact 
3. Potential to grow

Fact sheet: A Fact Sheet of each of the 86 Innovative 
Practices in alphabetical order by country: From page 
37 to 133.  

Life Stories: 24 Innovative Practices are illustrated with 
stories written by people who directly benefitted from 
the Innovative Practice or who worked closely with it. 

World Map: A World Map of all Innovative Practices and 
Policies: Page 14 and 16 in the Executive Summary.

All Innovative Practices: Table of all Innovative Practices: 
Pages 172 and 173 in the Annex of the Report.

Factsheets for Download: Zeroproject.org: Find all Fact-
sheets online and in download versions in accessible 
MS Word format.

Zeroproject.org, Search: Find all Innovative Practices and 
Policies by searching (using various search functions). 

This year the Zero Project selected 86 Innovative Practices that positively impact the rights of persons 
with disabilities for Inclusive Education, with particular focus on information and communication tech-
nology (ICT) as one of the major drivers of innovation and education worldwide.

ZERO PROJECT 2016

1. In June and July 2015 more than 3,000 people 
from nearly every country of the world were ap-
proached to nominate practices, policies, projects, 
models, services, products, business strategies, 
social enterprises, etc. 347 nominations for Innvoa-
tive Practices and Policies from 98 countries were 
received. 

2. The Zero Project team sorted out those nomina-
tions that did not fit the topic of education or ICT, 
or obviously did not meet the three key criteria, 
e.g., projects that had not yet been started or had 
no identifiable impact. 

3. The Zero Project asked its approximately 150 
partners to comment on the remaining nominations 
(grouped into packages of 15 to 20), assessing 
their quality as defined by the three criteria, and to 
recommend which ones to take to the next step. 
Based on these comments 22 nominations made 
it onto the shortlist. These shortlisted Innovative 
Policies were then taken over by the team of the 
World Future Council, which continued the selection 
process separately (see next chapter) 

4. A broad range of experts were now asked to 
vote on the “more interesting 50 per cent” of the 
nomination packages that were sent to them. As 
a result, 90 nominations were selected, sending 
roughly half of all shortlisted nominations into the 
final round. 

5. In the final step, the core research team of the 
Zero Project contacted all of the 90 nominating 
organizations, researched the Practices thorough-
ly, and created the final fact sheets. From these, a 
final 86 nominations were selected as Innovative 
Practices of 2016.

Themes of the 86 Innovative Practices
The 86 Innovative Practices have origins in 43 coun-
tries from all six continents, Countries represented 
most often (with 4 Innovative Practices or more) are 
Australia, Austria, Germany, India, Italy, Spain, the 
United Kingdom, and the United States.

The themes of these Innovative Practices can be 
clustered into two primary and various sub-categories 
as follows:

Education:
• Inclusive primary and secondary schools
• Inclusive vocational and educational training
• Inclusive universities
• Early childhood interventions
• Emergency and disaster situations

Information, Communication, and Technology: 
• Accessible web solutions
• Accessible hardware and devices
• Accessible software, apps, etc.

One of the Innovative Practices 2016: ONCE from Spain supports students 

with disabilities in order to remain  in their social environment (family, com-

munity, etc.) and in mainstream classrooms. 

http://Zeroproject.org
http://Zeroproject.org
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Multidimensional approaches 
 towards inclusive schools

A great number of Innovative Practice tackle the 
goal of Inclusive Education head-on by starting a 
transformation process of existing (segregated) 
school systems, notably in middle income but also low 
income countries. 

• Save the Children has initiated such a project in 
Kosovo, for example, as well as the Canadian Cen-
tre on Disability Studies in the Ukraine.

• The Milan Petrovic School in Serbia created an 
e-learning platform where everyone can access all 
kinds of knowledge and information – from math-
ematics to science and language skills, and in a 
variety of formats. 

• The Swedish Agency for Participation started a 
project to increase knowledge among students, 
teachers, and the general public on how best to use 
technology in the classroom to support the suc-
cessful completion of secondary education.

• Fundacion ONCE in Spain has created a compre-
hensive inclusion model focusing on pupils who are 
blind or visually impaired.

• In Tanzania, Add International runs inclusion 
projects in three districts, designed to shape the 
National Strategy on Inclusive Education. 

• Light For the World works along similar lines in 
Burkina Faso and four other countries, using a mul-
tistakeholder approach to involve everyone needed 
to create inclusive school environments.

• Similarly, in Bangladesh, Leonard Cheshire Disability 
runs a district-wide holistic inclusion project, as 
does Plan International. 

• Samarthyam in India created comprehensive guide-
lines on how to create accessible school buildings 
and infrastructure.

• TASH in the United States uses a unique approach 
to support Inclusive Education by analysing all 
potentially relevant laws, policies, statutes, funding 
principles, eligibilities for special support, etc.

• What is true for schools is arguably even more true 
for universities: Universidad Tecnologica Santa 
Caterina in Mexico and TU Dortmund in Germany 
both strive towards universal accessibility and an 
inclusion strategy. 

Reaching out to the poorest of the 
poor in rural areas

• Leonard Cheshire Zimbabwe supports 3,000 rural 
children with disabilities with a comprehensive 
strategy that includes awareness-raising, teacher 
training, and accessible facilities and learning 
materials.  

• Handicap International has developed an itinerant 
teacher-model in Togo to assist and train local 
teachers in rural areas. 

• Again in Zimbabwe, the Jairos Jiri Association 
works to empower local communities to transform 
“their” schools into institutions of inclusion.

• doctHERs of Pakistan is a health care platform that 
connects female doctors to millions of underserved 
patients in rural areas. 

Opening up “closed”  
universities
 

Many universities worldwide either consciously or un-
consciously tend be “elitist,” with little or no attention 
to the need to make themselves accessible. Several 
Innovative Practices work on changing university 

Methods and solutions used 
by Innovative Practices
The Zero Project team found several methods and solutions within the 86 Innovative Practices and 
identified patterns used by several of them. Below is a brief summary of these, coming from the area 
of Education, ICT, or both. *

ZERO PROJECT 2016

* Advocacy to change attitudes and prejudice is another very 

important method, arguably the most important, but since it is part of 

almost every Innovative Practice, it is not explicitly listed here.

attitudes, curricula, the built environment, learning 
materials, and tests. 
• The Centre for Disability Studies in Australia pro-

vides a university experience across all faculties for 
students with learning difficulties, whereby they par-
ticipate in lectures and are supported by mentors. 

• Similarly, the Universidad Complutense Madrid in 
Spain offers workshops, fieldtrips, lectures, and 
research projects for all persons with disabilities.  

Preventing bullying  
in schools
 

Bullying is a major obstacle on the road towards 
full inclusion. Bullying not only excludes people with 
disabilities from experiencing communities such as 
classrooms, but even earlier it discourages parents 
from letting their children participate in Inclusive 
Education.
• World of Inclusion as well as the Centre for Studies 

and Inclusive Education in the United Kingdom have 
created models to prevent bullying, as has Kiva, 
which was initiated in Finland but is now active in 
six other countries in Europe. 

Employment-driven  
training 

Looking at the huge number of Innovative Practices, 
a clear success factor for vocational education and 
training (VET) seems to be the proximity to employers 
and jobs and, even more so, organizations that are 
employers themselves or service providers that sup-
port them in offering VET opportunities for persons 
with disabilities. 
• Caritas Linz in Austria cooperates with local com-

panies, including a bakery and a supermarket chain, 
to enable them to employ persons with intellectual 
disabilities, predominantly as apprentices. 

• The Austrian daily newspaper Kurier jointly with 
Jugend am Werk train young persons with learning 
difficulties to edit and write in simple language. 

• In der Gemeinde Leben in Germany trains young 
persons with learning difficulties in IT and teaching 
skills, who in turn are themselves able to teach 
elderly people how to use computers and smart-
phones. 

• Konekt (“LetsCo”) in Belgium trains adults with intel-
lectual disabilities specifically to gain employment in 
kindergartens and in the care of the elderly.

• In low and middle income countries there is the 
Youth4Jobs Foundation, offering traineeships in 
rural India with future employers, for example, which 
is similar to the EmploAble programme of Light for 
the World in Rwanda, Ethiopia, and Kenya.  

• Again in India, IBM and EnAble India specifically 
address the employment gap of persons with 
disabilities in the IT industry. 

Bridging the gap between vocational 
education and training and employ-
ment 

Other successful VET models act as universal hubs 
between VET and job opportunities, providing servic-
es both to students and to employers.
• The Aspa Foundation in Finland has created an 

online platform that contains everything necessary 
for students in vocational schools to apply for a job. 

• The Istituto C Colombo in Italy focuses on teaching 
soft skills and removing cultural barriers, at the 
same time working with students and with small 
and medium-sized enterprises. 

• In South Africa, The Living Link, and in Latin Ameri-
ca and the Caribbean, POETA from The Trust of the 
Americas work also as “universal hubs.” 
 

Early childhood  
interventions
 

Several projects start earlier than formal education, 
adressing early interventions in child development.
• ASOPIECAD from Nicaragua works with families 

– the natural environment of children – to create 
awareness of issues of disability, inclusion, and 
equal education opportunities, resulting in an 
increasing number of inclusive schools.

• The Medical Committee Netherlands in Vietnam 
addresses the early detection of developmental 
delays and their effect on school enrolment rates.

1

One of the Innovative Practices 2016 from Austria: IntegraMouse is a wire-

less computer mouse that can be operated with the human mouth for people 

who are unable to use their hands and fingers.

2   
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Non-formal education:  
Arts, pictures, music, sports
 

Several Innovative Practices were selected that 
include non-formal communication. 

• Picture my Participation! is an Australian project 
that uses pictures to communicate with children 
who do not want or cannot speak.  

• Italy’s Istitute Comprehensivo Via Dei Boschi uses 
music as a means of social integration for students 
with Autism spectrum disorder. 

• The Uhambo Foundation of South Africa has devel-
oped a stimulation kit to support the participation of 
children with disabilities in everyday activities, which 
contains all needed toys and devices, songbooks, 
etc. 

• Special Olympics Turkey and Special Olympics 
Arizona/United States use sports as a means to 
promote activity and interaction and to fight exclu-
sion and bullying. 

Accessible learning  
materials 

• AMAC in the United States provides accessible 
formats to textbook, already covering 92% of all 
textbooks used in US universities.

• Centro Leonardo Education in Italy develops inter-
active textbooks in multiple information channels 
especially for tablets. 

• In Brazil, WVA Editora produces children’s books in 
nine differently accessible formats.

• YPSA in Bangladesh produces and distributes 
digital multimedia books, fully accessible e-books, 
and digital Braille books. 

Training teachers,  
caregivers, and parents
 

People who are responsible for educating persons 
with disabilities are the primary catalysts for progress 
and change, and several Innovative Practices focus 
on their training and education
• VCLB Gent in Belgium uses a combination of 

individual diagnoses and teacher training to build on 
the strength of every child.  

Creating and supporting standards 
and accessible webtools
 

Creating standards in technology, especially for the 
Internet, is one of the most efficient and cost-effective 
ways to create accessible information, and as such 

there is a need to produce affordable and universally 
available/usable devices, such as screen-readers, etc. 
• User 1ST from Israel creates fully accessible 

web sites, automatically correcting programming 
mistakes.

• Wayfindr from the United Kingdom has created not 
only a technology but also a standard that ensures 
that all vision-impaired people are able to receive 
reliable, consistent directions from their smart 
phones and other devices wherever they are in the 
world. 
 

ICT support for persons who are 
blind or with visual impairments 

• Robobraille is a free service from Austria, automati-
cally translating text into Braille. 

• Also from Austria comes the Blitab, a tablet with a 
screen that can depict Braille.

• The Nhat Hong Centre in Vietnam provides low-cost 
technologies such as smartphone apps for persons 
who are blind or with visual impairments. 

ICT support for deaf persons or 
persons with hearing impairments 

A significantly large number of Innovative Practices 
work on technology-based sign language. 
• EASYT Live! from Italy is an online video-interpreta-

tion service for smartphones, tablets, and the web. 
• Signtime from Austria develops a sing-language 

avatar that automatically visualizes spoken words in 
sign language. 

• Verbavoice from Germany offer remote subtitling of 
presentations in a classroom as well as at confer-
ences (like the Zero Project Conference). 

• Barclays Bank in the United Kingdom has devel-
oped an app for its staff that connects to a sign 
language interpreter when needed by a customer. 

ICT support for persons  
with physical disabilities 

Several Innovative Practices make computers and 
smartphones accessibility to persons with severe 
physical disabilities, not only to access information 
but also to steer web applications or devices.  

• Irisbond from Spain can steer a computer mouse 
and keyboard with eye movements, as can Inte-
gramouse3 from Austria. 

• Asterics and Asterics Academy, also from Austria, 
offer a range of technologies, an online learning 
platform, and training.

Creating mainstream schools in  
a war-torn country

In Afghanistan children with disabilities commonly attend separate schools.  The aim of the organiza-
tion is to promote Inclusive Education at the community level that is adapted to the needs of all chil-
dren. The target group includes children with disabilities, girls, and the marginalized Kuchi (nomadic) 
children. The programme provides services for 81,000 learners, of whom 65 percent are girls, and has 
established a large network and cooperation with the government. 

AFGHANISTAN / SWEDISH COMMITTEE FOR AFGHANISTAN

Problems targeted
Afghanistan has been in war for over 30 years and 
still counting. Political instability, insurgency, corrup-
tion, and lack of sustainable education policies are 
some of the main barriers to the development of 
Inclusive Education. In response, the project engag-
es with the government to advocate for Inclusive 
Education, targeting vulnerable children, children 
with disabilities, and girls. One of these engagements 
was to assist the government to develop an Inclusive 

Education Policy, which came into force in December 
2014. Earlier, the Swedish Committee for Afghanistan 
created special education programmes focused on 
the early identification of children with disabilities and 
early intervention through home-based education. 
Following their home-based education, the children 
were transferred to a Community Rehabilitation 
Development Centre, where they were introduced to 
formal literacy and numeracy for two to three years 
before transitioning to a mainstream school.

Solution & Methodology
In order to provide Inclusive Education, the project 
offers support through early intervention training and 
the creation of an accessible learning environment. 

Community-based rehabilitation workers, special 
education teachers, physiotherapists, parents, and 
local leaders foster the students so they can ultimate-
ly attend mainstream schools. Materials developed 
include Braille books and writing implements, basic 
sign language books, woodblocks, textbooks, writing 
materials, and games, among others. The programme 
also arranges training schedules for teachers when 
school is in recess. Training includes how to set up 
an inclusive classroom, the preparation of inclusive 
lesson plans, and the recognition of children’s learning 
diversities.

Outlook & Transferability
The forecast for 2015 is to provide support to 12 
community-based schools, where 12 resource centres 
have been earmarked for construction. The resource 
centres will act as the material development centre 
for community-based teachers; as training centres 
for teachers and parents; as assessment centres for 
children with disabilities; and as hubs for assisting 
community-based schools. Six new schools with six 
classrooms each will be constructed. In addition, 
the training of trainers is a major focus to boost the 
quality of teaching. In 2016 adult literacy for parents, 
a learning programme for out-of-school children, and 
early childhood education are under consideration.

It is not war, neither is it foreign or  
national soldiers who will change the  
education system in Afghanistan, but  
the change of attitude towards children  
and persons with disabilities.

Mr. Joseph M. Evans, SCA Inclusive Education Advisor

FACTS & FIGURES

• The education programme covers 57 dis-
tricts in 13 of 34 Afghan provinces. 

• 81,000 learners are housed in 2,600 classes 
with about 3,000 teachers. 

• The programme supports 500 School 
Management Committees, which consists of 
parents, teachers, Imams, and local leaders.Mr. Jorgen Holmstrom

Swedish Committee for Afghanistan, Afghanistan
+93 799 387 628, jorgen.holmstrom@sca.org.af – www.sca.org.af
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Training the teachers and their trainers in 
Inclusive Education

The aim of the project is to increase the number of inclusive schools in Armenia by supporting main-
stream schools and training their teachers. A key part of the programme is the provision of training 
courses on Inclusive Education at the Armenian State Pedagogic University.

ARMENIA / BRIDGE OF HOPE

Problems targeted
In Armenia, there is still a segregated approach to 
education of young people with disabilities. Peda-
gogical universities educate general education and 
special education teachers in separate programmes 
and departments, etc. 

Solution & Methodology
By raising awareness and increasing the understand-
ing of Inclusive Education within the Armenian State 
Pedagogic University, future teachers will be prepared 
to meet the diversity of needs of children in a class-
room. To achieve this goal several activities have been 
conducted, including seminars on “Human Rights 
and Disability,” “Disability Language and Ethics,” and 
“Social Model of Disability” –  attended by some 150 
lecturers and 1,200 students from all pedagogical fac-
ulties. Later, four film shows were presented on disa-
bility and Inclusive Education, followed by interactive 
discussions and debates among students, lecturers, 
persons with disabilities, and parents of children with 
disabilities. Increasing the number of inclusive schools 
provides a pilot model by which to test and propose 
clear mechanisms and policy guidelines for the trans-
formation of special schools into psycho-pedagogical 
support centres. Furthermore, parent support groups 
were established to encourage parents to send their 
children to inclusive schools and to provide assis-
tance through that process. 

Moving from Inclusive Education  
towards employment and a dignified life 
for people with disabilities. 

Ms. Susanna Tadevosyan, Bridge of Hope

In 2016, six more special schools will be transformed.

Monash University developed indicators that measure 

progress towards disability-Inclusive Education in the Pacific 

Region.

FACTS & FIGURES

• 200 mainstream schools are supported to 
become inclusive, and about 5,000 teachers 
from these schools are trained in all aspects 
of Inclusive Education. 

• 2,200 children with disabilities receive their 
education in inclusive schools. 

• Inclusive Education has become a regular 
component of teacher-training programmes 
in Armenia, and two compulsory and two 
optional courses on Inclusive Education are 
offered at the Pedagogical University at both 
the Bachelor and Masters level. 

Ms. Susanna Tadevosyan
Bridge of Hope, Armenia 
+37 491 40 52 19, bridge@arminco.com 
www.bridgeofhope.am 

Developing indicators for Inclusive  
Education in the Pacific region

The project aims to develop and test a set of contextually specific indicators, namely Pacific Indicators for 
Disability Inclusive Education (Pacific-INDIE), to measure progress towards disability-Inclusive Education in 
the Pacific Islands. A list of indicators were developed based on a comprehensive methodology, including 
systematic literature reviews, surveys with the Ministerial representatives from 14 Pacific countries, and 
focus group discussions in four selected countries (Fiji, Samoa, Solomon Islands, and Vanuatu). The indica-
tors were then refined following review by an international reference group as part of a Delphi method. 

AUSTRALIA / MONASH UNIVERSITY

Problems targeted
Fewer than 10% of children with disabilities have ac-
cess to any form of education in the Pacific countries.  
A large number of students with disabilities either nev-
er enrol in school or they drop out after a short time. 

Solution & Methodology
The Pacific INDIE was developed using three key 
principles: (1) a collaborative and rigorous approach 
to developing indicators that measure what Pacific 
Islanders value as authentic and relevant disability-In-
clusive Education; (2) disability-Inclusive Education is 
premised on systems changing to meet the diverse 
needs of learners and their families, rather than 
expecting the child or youth to “fit in”; 3) the moto 
“nothing about us without us” means that the active 
involvement of people with a disability and other 
Pacific stakeholders is critical. Considering that the 
Pacific INDIE is developed and owned by people from 
the Pacific, it has the potential to be used by local 
stakeholders for a long time. 

Outlook & Transferability
Twelve indicators from the Pacific INDIE will be 
used by 14 countries in reporting their progress with 

regard to implementing Inclusive Education on a 
regular basis. Some countries (Fiji, Samoa, Solomon 
Islands and Vanuatu) will be using the Pacific INDIE 
in their planning of Inclusive Education activities at 
the national and provincial level. Bangladesh has 
already indicated that it is likely to use some of the 
indicators for its context.

Being aware of our learners with disa-
bilities in the classrooms came from the 
opportunity to collect information on the 
Pacific-INDIE.

A Project Participant

FACTS & FIGURES

• There are 48 indicators in the Pacific INDIE, 
and the Pacific Islands Forum Secretar-
iat has identified 12 indicators that all 14 
countries of the Pacific will use to report 
their progress with regard to implementing 
Inclusive Education.

• At least 50 participants in four countries 
have benefitted directly from the project, 
and some will go on to act as master train-
ers in their countries.

Associate Professor Umesh Sharma 
Krongold Centre, Faculty of Education, Monash University, 
Australia, +61 3 9905 4388, umesh.sharma@monash.edu
http://monash.edu/education/research/projects/pacific-indie/

Outlook & Transferability
Six special schools will be trained and prepared to be 
transformed into psycho-pedagogical support centres 
for inclusive schools. The results of the project, which 
cost about $2.5 million, were evaluated as replicable 
and effective and were therefore adopted by the 
government for countrywide expansion. The model 
of Inclusive Education is now well-known in many 
countries in the Caucasus region, in Europe, and in 
other ex-Soviet countries.

mailto:bridge@arminco.com
http://www.bridgeofhope.am
mailto:umesh.sharma@monash.edu
http://monash.edu/education/research/projects/pacific-indie/
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Providing live transcripts of lessons and 
instant feedback to teachers

The Visible Classroom offers the possibility to support students with disabilities – especially those who 
are deaf or hard of hearing – by providing them with live transcriptions and captions during lessons. It 
also equips teachers with real-time feedback and allows them to continuously improve their methods 
of teaching. The model can be implemented in various educational contexts.

AUSTRALIA / ACCESS INNOVATION MEDIA AND THE UNIVERSITY OF MELBOURNE

Problems targeted
There is a need to enhance the quality of teaching and 
to improve the learning processes of students from 
lower resourced and disadvantaged backgrounds as 
well as those who face barriers due to linguistic or 
cultural competencies, such people who suffer from 
impaired hearing or are affected by Autism Spectrum 
Disorder. These students often find it hard to get 
access to conventional educational settings. 

Solution & Methodology
The project team has developed a solution that, 
on the one hand, offers the possibility of providing 
real-time transcriptions and captioning to facilitate 
the professional development of students with disa-
bilities; and on the other hand, to provide feedback 
for teachers to improve their classroom techniques. 
Staff of Access Innovation Media transcribe and 
add timecodes to each word through the usage 
of web-enabled devices and a telephone line, thus 
providing the contents of a lesson to users within 
about five seconds. After the lessons have been tran-
scribed, the staff members have a lot of data by which 
to understand important metrics of the teaching 
process, such as how many words a teacher said and 
over how long a period. This data can then be used to 
address two common mistakes in teaching: excessive 
lecturing and overly fast delivery. Further, teachers 
can submit an audio file to Access Innovation Media 

and receive a transcript (available in PDF or .doc/x) 
and an analysis without the need of a live connection. 
After the team has received five hours or more from 
one classroom, they pass it to experts from the Uni-
versity of Melbourne, who also analyses it and provide 
a personalized report containing a summary of their 
observations and recommended teaching strategies. 

Outlook & Transferability
The team is currently working on an offline option, to 
be available at the beginning of 2016, that offers the 
possibility to record lessons and upload them for tran-
scription and timecoding. The goal is to implement The 
Visible Classroom on a global scale through aware-
ness-rising of the product, with the support of global 
research projects at the University of Melbourne. 

By digitizing classroom content, we provide 
a live transcript of the lesson, which is pow-
erful for disadvantaged students who often 
struggle with the rapid speed of instruction 
and extensive teacher talk time. 

Mr. Tony Abrahams, CEO, Ai-Media

FACTS & FIGURES

• The potential scope of the project is global, 
given that there are approximately 27 million 
teachers worldwide.

• Thousands of hours of submitted material 
have been transcribed so far, and another 
5,000 hours will be transcribed in the rest of 
2015 and 2016.

Mr. Tony Abrahams
Access Innovation Media, Level 3, 12 Waterloo Road, Macquarie 
Park, Sydney, NSW 2113, Australia
+61 2 8870 7700, tony.abrahams@ai-media.tv, www.ai-media.tv

Using pictures to promote health 

“Picture my Participation” is a paediatric self-report tool – currently available in English and developed 
in Australia, Canada, South Africa, Sweden, Uganda, and Vietnam – that uses pictures to discuss 
health-related topics for children aged 5–17 in various contexts and settings. The tool identifies fre-
quencies, levels of involvement, and barriers and facilitators to a child’s participation in home, school, 
and community settings. The aim of the project is to develop an appropriate instrument to measure the 
level of participation of children with disabilities in low and middle income (LAMI) countries and other 
marginalised communities.

AUSTRALIA / CHILD AND ADOLESCENT HEALTH SERVICE

Problems targeted
Currently, there is only limited knowledge about the 
participation outcomes of children and youth living in 
low and middle-income countries, mostly because of 
a shortage of tools to measure their participation and 
the inadequacy of existing ones. Even though many 
countries are working to improve their health care 
services and to give people with disabilities access to 
them, there is still a lack of data concerning children 
with disabilities that could be used to improve their 
situation in LAMI countries. 

Solution & Methodology
“Picture my Participation” uses pictures to identify 
the frequencies of a child’s participation, for example, 
through the collection of data on how often someone 
goes to school, the level of involvement and barriers, 
as well as factors that facilitate the participation of 

a child in different contexts. Using simple language – 
without jargon and technical expressions – the tool al-
lows children to tell their own stories about their level 
of participation in their homes, their communities, and 
in educational settings. The pictures, which are used 
within the process and can be adapted to various 
cultural contexts, are intended to support discussion 
and understanding of the assessment, which consists 
of six steps and takes about 20 minutes to complete.  

Outlook & Transferability
In 2015, the application will be refined and piloted 
and psychometric testing will be completed. The 
tool, including a learning package, will be fully imple-
mented by the end of 2018 in all 145 LAMI countries 
in Spanish, Arab, Chinese, English, French, and 
Russian. Furthermore, global awareness of the rights 
of children with disabilities will be increased through 
the provision of strategies to improve participation. 
Because the application is available online and the 
tool is largely image based, it can be translated into 
other languages and used worldwide. 

Using ‘Picture My Participation’, we 
hope to gain an accurate understanding 
of the participation outcomes of chil-
dren with disabilities in low and middle 
income countries, and ultimately inter-
vene in ways that will effectively and 
sustainably address their needs.

Project Research Team

FACTS & FIGURES

• About 80% of the world’s persons with disa-
bilities live in the 145 low and middle income 
countries.

• Pilots of the tool, including feedback from 
children with disabilities, have been admin-
istered on three continents; and there is 
evidence that the tool can be used in various 
settings, cultural environments, and countries. 

• The tool will be made available to all children 
with disabilities living in LAMI countries. 

Catherine Elliot
Child and Adolescent Health Service
GPO Box D184, Perth, Western Australia 6840, Australia
+61 8 9340 8222, catherine.elliott@health.wa.gov.au
www.pmh.health.wa.gov.au

Access Innovation Media provides feedback for teachers, 

like numbers of words said, and help them addressing their 

classroom techniques.

mailto:tony.abrahams@ai-media.tv
http://www.ai-media.tv
mailto:catherine.elliott@health.wa.gov.au
http://www.pmh.health.wa.gov.au
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Life Stories from Belgium, Italy, Mexico, 
South Africa, and the United States

My name is Carli Pretorius, and I am from Stel-
lenbosch in the Western Cape province of South 
Africa. At the age of one year I was injured in 
a car accident and sustained a partial hearing 
loss, and I have had some trouble speaking 
clearly as a result – especially in English. By 
using the Speech Visualizer, however, I was able 
to improve my English, which has meant a lot to 
me. It has also really helped me in my studies. 
I enjoy sport activities – especially gymnastics, 
where I do shot put and javelin – and I hope to 
represent my country overseas someday soon.

South Africa: ADJ Electronics

My name is Lien, I am 22 years old. During my last year in 
a school for special education I was really worried about 
what I was going to do next. Would I have to stay at home 
with my parents all day? Would I be on a waiting list to go 
to an institution? What were my options? I talked to my 
teacher, Joris, and told him about my dream: to work with 
children! I think that working with children in a kindergarten 
is wonderful. That’s when Joris told me about the training 
as a kindergarten worker that was available from “LetsCo!” 
This was exactly what I was looking for! The trainers from 
LetsCo! taught me a lot about toddlers and about life in 
a kindergarten, and I also learned a lot about myself: my 
strengths, talents, and limits. I got the opportunity to do an 
internship in a kindergarten in my own town, with teacher 

Nathalie. We had lots of fun together! I learned that I am 
very creative and have a good sense of humour, which is 
important when you are working with children.  After my 
training, teacher Nathalie asked me to stay and to continue 
working in the school! She appreciates my help: I support 
the children in putting on their jackets and shoes, I clean 
the tables, I distribute the drinks, help to clean the class-
room, etc. LetsCo! provides me with a job coach, who gives 
me support, and my quality of life has improved incredibly. 
I’m no longer worried about the future. The principal, the 
teachers, the parents, and the toddlers all appreciate my 
presence. I am very happy!  

Belgium – Let`s Co

In the first months of operation “VEASYT Live!” 
has helped numerous people to communicate 
in a better way, in both small situations and in 
critical ones. And many more people will be 
helped in the near future. One example of the 
programme’s success is Paola and Marco – a 
wonderful couple who are both deaf. Paola 
is pregnant and, like any woman, has begun 
to receive medical examinations in the local 
hospital, often with Marco. They usually use 
Italian sign language (LIS) to communicate with 
their families and their deaf friends, but they can 
also speak a fair level of Italian thanks to good 
linguistic studies. They use Italian in the hospital 
when an LIS interpreter is not available, but this 
can sometimes run into complexities, and even 
a small misunderstanding can be dangerous. 
As the result of a check-up the doctors found 
that Paola had a high level of glycaemia. Fortu-
nately, it was nothing too risky, but a little thing 
can become dangerous if neglected. Trying to 
use basic speaking and writing communication, 
the doctor explained to her that she needed 
to avoid sugar until the baby was born. But at 
that basic level of communication, the couple 
did not completely understand the importance 
of the situation and that it was necessary to 
avoid sugar completely, for instance, also when 
drinking a coffee. That’s why the situation 
started to become a problem – that is, until a 
friend recommended the use of VEASYT Live! 
on their own tablet. At the following hospital visit 
the doctor was initially sceptical about having 
“another person” involved in a videoconference. 
Nevertheless, once he understood it was a 
professional interpreter, he went ahead with the 
examination, and VEASYT Live! supported him 
via the tablet. In just a few minutes everything 
was clear to the couple, and the misunderstand-
ing was solved. 

Italy – VEASYT Live!

Alan Barberi is a 19-year-old graduate of Estrella Foothills High 
School (EFHS) in the state of Arizona, where he has always been 
a huge sports fan and supporter of EFHS athletics. For the first 
couple of years of high school Alan was an honorary member of 
the football and basketball teams, acting as a manager, travelling 
with the team, and being their biggest fan. But for Alan, this wasn’t 
enough; he wanted to play, to experience the game first-hand, to 
truly belong as an equal among his fellow sports enthusiasts. Alan 
got his first chance to play sports through Unified Sports – a Special 
Olympics team at his school made up of athletes with and without 
intellectual disabilities. Alan trained in Track & Field alongside 
other students and competed in wheelchair races. Then he set his 
sights even higher. Alan had a dream to leave his wheelchair and 
walk across the stage with his walker to accept his diploma at high 
school graduation. Two of the non-disabled peers from his Unified 
Sports team stepped up to help him meet this challenge. One young 
man worked with Alan in the school weight room to build his upper 
body strength. Another assisted with workouts on a treadmill. For 
many months Alan trained, increasing from five minutes on the 
treadmill to gruelling two-hour workouts. In the end, Alan did walk to 
receive his diploma – to a standing ovation from his graduating class 
and tears of joy from his father.  

USA, Special Olympics Arizona

In 2009 Osvaldo, who is vision impaired, graduated high school and 
began to pursue an Inclusive Diploma offered by the Programme 
of Inclusion of Students with Disabilities at the University of Santa 
Catarina. A very serious young man, at first he felt a bit insecure and 
found it difficult to make friends. He and his family had spent a long 
while trying to find an institution that would be helpful to Osvaldo, 
but they did not have much success and they barely knew the Braille 
system. But Osvaldo is a very bright young man, and as soon as he 
started classes he received support from specialized “tiflotechnic” 
equipment – a reading software programme.  He learned how to 
use the software, which then gave him access to  the content of 
all the different courses.  He also started using textured graphics, 
Braille, orientation courses, and accessible transportation.  Despite 
his visual disability, the accessibility of the campus allowed Osvaldo 
to become familiar with all areas of the university, supported by his 
cane.  In July 2011, Osvaldo earned his diploma with honours and 
registered for a programme in Information and Communication 
Technologies (ICT). Incredibly, he concluded his ICT degree in Au-
gust, and he is currently working on finishing an Engineering degree 
in less than a year.  
His development has been so exceptional that the university has 
invited him to work in its Technical Support Department, since he 
has become an expert in repairing equipment, in software installa-
tion, and other skills.  He is also part of a university team developing 
new accessible content for the Inclusive Education professional 
programme. 
Osvaldo also has his own business repairing electronic equipment 
and buying and selling parts for diverse computer. Today he lives 
by himself in a house close to the university, where he is happy and 
self-sufficient.  

 www.youtube.com/watch?v=lSNL-D3PnVk

Mexico – University Santa Catarina

THE STORY OF ALAN BARBERIA

“... a standing ovation from his class!”

THE STORY OF OSVALDO TERRONES BORDA 

“… is part of the university team cre-
ating accessible content.”

THE STORY OF CARLI PRETORIUS

“I hope to represent my 
country overseas soon!”

THE STORY OF LIEN

“I learned that I am very creative and 
have a good sense of humour.”  

THE STORY OF PAOLA AND MARCO

“In just a few minutes, all 
misunderstandings with 
the doctor were solved.”

http://www.youtube.com/watch
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Providing a university experience for  
persons with intellectual disabilities

The vision of CDS is to advance the rights of people with an intellectual disability through its research, 
clinical services, and training programmes. In particular, CDS is passionate about Inclusive Education-
al practices that promote quality education for people with intellectual disabilities. In 2012, under the 
leadership of Prof. Patricia O’Brien, CDS conceived, planned, and implemented a pilot Inclusive Edu-
cation Program (IEP) at the University of Sydney. The IEP provides a university experience for partici-
pants in a range of studies of their choice, with students participating in regular lectures and tutorials 
as well as attending one-on-one tutorials and receiving peer mentoring for added support. 

AUSTRALIA / CENTRE FOR DISABILITY STUDIES (CDS)

Problems targeted
Traditionally, tertiary education has been based on a 
belief that students with an intellectual disability are 
not academically capable of achieving success. How-
ever, being part of campus life, taking university class-
es with students without disabilities, and learning to 
navigate a world of high expectations actually leads to 
the development of skills needed for successful adult 
life (Hart, Grigal, & Weir, 2010). A successful university 
experience can be measured in many ways apart from 
grades, including increased learning, independence, 
self-determination, and positive social experiences 
(O´Brien, 2009; Hart, 2010). Having a peer with an 
intellectual disability also improves social understand-
ing of disability within a university community.  

Solution & Methodology
As a first step, the IEP team established a steering 
group and simultaneously secured pilot funding 
through local government to provide an opportunity 
for five people with intellectual disabilities to attend 
the University of Sydney for one semester. The pro-
gramme structure was informed by and modelled on 
other fully Inclusive Education models that are already 
in operation internationally. The team sought expert 

input from international leaders in this area to imple-
ment a fully inclusive audit model, adapted to the local 
context and infrastructure of the University of Sydney. 
Programme structure, content, and strategies are 
informally and formally reviewed on a regular basis to 
align the programme with participant feedback and 
international best practices. Each IEP student takes 
one to two units of study, thus fully participating in 
all aspects of the course, except formal assessment. 
Instead, IEP students prepare an individualised pro-
ject that suits their interests, strengths and personal 
learning goals. All IEP students are matched with a 
minimum of two peer mentors and have access to 
additional academic support through one on one 
tutoring sessions with a university tutor 

Outlook & Transferability
To facilitate growth as well as future sustainability, the 
IEP team are developing a viable scholarship program 
to support students to transition into an adult life 
of their choice, for example employment or further 
education. The program will launch as “uni 2” beyond in 
2017, incorporating both philanthropy and social enter-
prise. The engagement and recruitment of foundation 
members and scholarship partners is ongoing, and a 
first foundation member has already been secured.

Before I started the Sydney Universi-
ty IEP, I was a young girl at a special 
school, and now I am an independent 
adult living in a much wider world.

Steph Walker, IEP student

FACTS & FIGURES

• To date, the IEP has supported 23 people 
with an intellectual disability to attend the 
University of Sydney.  

• The IEP has had the support of 65 peer 
mentors.

• The IEP has established links to nine of the 
University’s 16 faculties.  

Ms. Friederike Gadow
Centre for Disability Studies (CDS), Affiliate of the University of 
Sydney, Australia, +61 (02) 9036 3611 
friederike.gadow@sydney.edu.au – www.cds.org.au

Giving a voice to children with disabilities

The project seeks to develop a simple and effective method for children with diverse disabilities to 
express or communicate their life priorities and human rights issues through the use of ICT and other 
resources. . The project also aims to achieve the transferability and scalability of this method, utilizing 
accessible ICT, by designing education activities and resources for governments, services providers, 
and community members both in the target country and globally.

AUSTRALIA / DEAKIN UNIVERSITY

Problems targeted
In low-income countries children with disabilities 
often experience communication barriers, and data 
suggests that as a result they experience significant 
disadvantages, including: diminished rates of school 
attendance, retention, and advancement; lower rates 
of employment; increased poverty; and poor access 
to health care and assistive devices. Furthermore, 
governments and service providers do not seek the 
views of children with disabilities because they are 
often viewed as “too hard to engage.”. 

Solution & Methodology
The project team developed a set of inclusive tools 
to overcome barriers in verbal or oral communication 
and made these available on the project website. 
These are: (1) a photo library with a set of local photos 
representing life areas broadly reflecting the Articles 
of the Convention on the Rights of Disabled Persons; 
(2) a sound library consisting of a set of digital audio 
recordings of short local sounds; (3) a camera used 
to document important life priorities; (4) a “story in 
a bag” containing objects that represent a range of 
life areas and interests; (5) a doll that can be used 
to speak about what is important; (6) a guided tour 
or walkabout, which enables children to guide or 
lead researchers around their community; and (7) a 
drawing so as to be able to paint something and tell 

a story. A The website was developed in a way that 
enables people with and without disabilities to learn 
and understand methods of inclusive communication.

Outlook & Transferability
The project team wants to extend the reach of the 
current project and test inclusive tools in new con-
texts, such as monitoring and evaluation, but currently 
there are no funds available. The three films produced 
for the project will be entered into international human 
rights/disability film festivals in 2015 and 2016. 

The voices of children with disabilities are 
largely missing in the development agenda, 
which means that their needs and priorities 
are not adequately addressed in service 
delivery and policy design.

Ms. Erin Wilson, Associate Professor, Deakin University

Children are encouraged to communicate in various ways.

FACTS & FIGURES

• 89 children with disabilities aged between 
5 and 18 living in rural and urban areas have 
participated in the project. 

• Three films were produced and are available 
both on YouTube and on the project’s web-
site (including captioned for hard of hearing 
and audio described versions).

• Overall use of the project website in the 
first three months of operation included 288 
users, 826 page views, and 393 sessions.

Ms. Erin Wilson
Deakin University, Australia, +61 3 924 46 158
erin.wilson@deakin.edu.au, www.deakin.edu.au

mailto:friederike.gadow@sydney.edu.au
http://www.cds.org.au
mailto:erin.wilson@deakin.edu.au
http://www.deakin.edu.au
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Creating smart accessible media  
using RoboBraille

The goal of the project is to explore new smarter and easier methods to prepare and produce edu-
cational material in alternate formats (e.g., digital Braille, audio books, e-books, and other accessible 
documents) using RoboBraille and other relevant free ICT tools. Specifically, it is designed to further 
educate teachers, parents, and professional alternate media producers who are supporting people 
with visual and reading impairments on how to use such methods and tools. RoboBraille is a free, 
award-winning service, capable of automatically converting documents into alternate formats.  

AUSTRIA / AUSTRIAN ASSOCIATION SUPPORTING THE BLIND AND VISUALLY IMPAIRED

Problems targeted
Visually impaired people often have difficulty access-
ing print materials, primarily because the development 
of such materials in a barrier-free format is often 
difficult, expensive, and time-consuming. 

Solution & Methodology
Partners from six European countries have explored 
how RoboBraille can be exploited as a learning tool in 
a variety of educational settings, and have published 
their findings in the RoboBraille Best Practice Cat-
alogue. During the project, partners discovered the 
need to develop a practical hands-on training course 
aimed at improving the skills of teachers, parents, and 
alternate media producers so as to support people 
with visual and reading impairments in a timely and 
inclusive way. These professionals must learn to use 
new ICT tools, such as RoboBraille and others – es-
pecially as the development of new digital platforms 
and formats is creating a host of new reading, writing, 
and learning opportunities for the visually and reading 
impaired. 

Outlook & Transferability
Partners of the project are special schools, nation-
al resource centers, colleges, universities, NGOs, 
disabled peoples’ organizations, assistive technology 
providers, and private consultants. Also ICT, accessi-
bility, and media experts required to ensure sufficient 
critical mass to create courses and conduct trainings 
for teachers, parents, and alternate media producers. 
More partners in new countries with new languages 
would be appreciated.  

RoboBraille makes educational  
material available in alternate formats 
whenever and wherever it is  
needed, thereby paving the way for a 
barrier-free education for all.

Mr. Klaus Höckner, Leader, IT-Department, Austrian  
Association supporting the blind and visually impaired

Promoting Robobraille tools in 6 Eastern European countries

Credit: Klaus Hoeckner

FACTS & FIGURES

• RoboBraille is currently being used by thou-
sands of people throughout the world. 

• A curriculum to help the visually impaired to 
use RoboBraille has been implemented in 
all participating countries (Austria, Bulgar-
ia, Denmark, Hungary, Ireland, Poland, and 
Romania).

• It is estimated that in Bulgaria, Hungary, and 
Romania more than 83,000 persons who 
are part of the primary target group could be 
reached with RoboBraille services.

Mr. Klaus Höckner
Austrian Association supporting the blind and visually impaired
Jägerstraße 36, 1200 Vienna, Austria, +43 1 330 35 45 0
hoeckner@hilfsgemeinschaft.at – www.hilfsgemeinschaft.at

Preparing young people for  
real jobs in bakeries

A bakery in Upper Austria and and the non-profit organization Caritas have organized Backma’s, a pro-
ject that provides vocational on-the-job training for adolescents with disabilities. Under the supervision 
of mentors, the apprentices acquire practical skills in the production of pastries in a full-fledged work-
ing bakery in Linz so that they are then able to find employment in the open labour market. 

AUSTRIA / CARITAS LINZ AND BAKERY GRAGGER

Problems targeted
Adolescents with disabilities face many difficulties 
when it comes to entering the open labour market. 
Some lack skills in spelling or mathematics or are 
not mature enough to start regular work.  After 
finishing school, these young people need support 
to engage in further education so they can go on to 
hold regular jobs, as work is an important factor for 
social inclusion.

Solution & Methodology
The vocational training is conducted in a bakery in 
Bioholzofenbäckerei GmbH Gragger in Ansfelden 
(province of Upper Austria). Initially, six persons with 
disabilities were educated and trained, but today 
Caritas provides ten apprenticeships. Three trainers 
are supporting the trainees to ensure sustainable and 
quality training: two are responsible for professional 
competences and one for social expertise.  Acquiring 
an apprenticeship certificate or a partial qualification 

is the main goal of the project. Notably, there is no 
cost to the bakery because the project employs the 
trainees just as it does the three trainers. As such, 
the relationship is a good deal for the bakery; and in 
return, the trainees are part of a real working busi-
ness and get the chance to demonstrate their skills 
in the open labour market. The adolescents are also 
encouraged to be self-advocates and to express 
their wishes and concerns to the bakery manager, 
as necessary. The project partner produces only 
biological goods and emphasizes sustainability. Being 
responsible and protecting, the environment is one of 
the important values that are also taught within the 
training. Caritas Linz is running similar projects with a 
local supermarket chain.

Outlook & Transferability
Because of the success of the project, there is a plan 
to transfer the concept internationally. Furthermore, 
the Linz bakery has designed a special energy-effi-
cient oven that operates without electricity and gas, 
which thus meets the needs of countries (especially 
emerging nations) with high energy costs. Construc-
tion on a bakery in Senegal, for example, started in 
September 2015. 

Backma’s provides an opportunity 
for persons with disabilities –  
and all  disadvantaged persons in 
general – to acquire the profes-
sional qualification needed to find 
a job in the open labour market.

Ms. Eva-Maria Rechberger, Caritas Linz

FACTS & FIGURES

• 25 apprenticeship places in total have been 
provided until the end of 2015  

• All the participants can stay with the project 
for minimum of three and a maximum of four 
years. 

• Three Caritas staff are supporting the train-
ees at the company. 

Mag. Wolfgang Scheidl 
Caritas für Menschen mit Behinderungen, Österreich
+43 732 7973682831, 
wolfgang.scheidl@caritas-linz.at
http://www.gragger.at/ueber-gragger/menschen (in German)

mailto:hoeckner@hilfsgemeinschaft.at
http://www.hilfsgemeinschaft.at
mailto:wolfgang.scheidl@caritas-linz.at
http://www.gragger.at/ueber-gragger/menschen
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Easy-to-read newspaper articles, written 
by persons with learning difficulties

Because official websites should be accessible by everyone, there is an enormous need for easy-to-
read information. The mission of this project is to teach people with disabilities how to write easy-
to-read news articles. Participants with learning difficulties are trained to understand the journalistic 
approach to conveying information. The goals are to prepare participants for regular jobs, especially 
as experts for easy-to-read texts, and eventually to provide easy-to-read news on a daily basis for the 
online-platform of the KURIER, an Austrian daily paper.

AUSTRIA / JUGEND AM WERK GMBH AND THE DAILY NEWSPAPER KURIER

Problems targeted
There are many people with intellectual or learning 
disabilities that cannot follow the regular news, and 
who are thus disadvantaged in terms of access to 
information. Further, there are only a few official 
websites that provide information in an easy-to-read 
format. Through this project, participants learn to 
understand complex texts and to translate them into 
easy-to-read-texts, thereby providing important infor-
mation to other people with learning disabilities.

Solution & Methodology
Participants, all of whom are people with special 
needs, are trained to understand the journalistic ap-
proach to conveying information. They learn to write 
their own stories and to rewrite other texts in easy-
to-read language. Additionally, they learn to handle 
ICT and to publish on the web. Tests showed that a 
special editorial team was needed to provide easy-
to-read news on a regular basis. But when the media 
company involved was not able to fund such a team, a 
cooperation agreement was reached with a communi-
ty organization so as to implement the programme. 

Now I am interested in news.  
I am aware of political affairs, and  
I follow news reporting on  
television and in print.

Mr. Marco Marinic, Participant

Creating easy-to-read news for a leading Austrian newspaper.

FACTS & FIGURES

• The inclusive editorial training group con-
sists of six participants (people with some 
kind of disability), two pedagogic attendants, 
and two journalists who serve as instructors.

• Currently, the project is planned for three 
years, fully funded by Fonds Soziales Wien, 
the social service provider of Vienna Outlook.

 Mr. Ralf Wohlers & Mr. Hubert Huber
Jugend am Werk Begleitung von Menschen mit Behinderung 
GmbH, KURIER, Austria, +43 1 52100 2260 / +43 699 19710130
ralf.wohlers@jaw.at, hubert.huber@kurier.at
www.jaw.at; www.kurier.at 

An all-stakeholder approach towards  
Inclusive Education

Chance B has initiated a joint initiative of all stakeholders for a pilot project on an Inclusive Educational 
system in the region of Eastern Styria, Austria. This all-encompassing approach includes:  children and 
young adults, parents and families, teachers, headmasters, early care experts, kindergarten teachers, 
mayors, NGOs, psychologists, therapists, childminders, politicians, communal administration staff,  and 
others who are interested in Inclusive Education. 

AUSTRIA / CHANCE B HOLDING

Problems targeted
Chance B –has worked for 25 years on equal rights 
and opportunities for people threatened by exclusion 
in the eastern part of Styria, an Austrian regional 
province. The organization offers a variety of services 
for children and their families to accompany and 
support them on their way through the educational 
system (e.g., school integration assistants, therapists, 
supported employment, etc.). 

Solution & Methodology
The various project activities complement each other 
to increase knowledge on inclusion in all relevant 
sectors of society, with a concentration on three main 
activities: (1) all educational facilities in the Austrian 
provincial town of Gleisdorf work together in their 
Inclusive Education activities;  (2) networking groups 
involving all stakeholders in eastern Styria work 
towards concrete measures and solutions; and (3) 
the evaluation process, performed by the University 
of Graz, conducts case studies and interviews with 
experts, resulting in recommendations and suggested 
innovative procedures. Active project management 
ensures that all groups stay focused and work 
towards the common goal of Inclusive Education. 

Outlook & Transferability
Rooted in the region, Chance B has contacts to 
communal networks, regional politicians, and admin-
istrative units, which provides a broad social envi-
ronment-oriented perspective. Now, as the project 
nears its end, the focus is to motivate the various 
individuals and institutions involved to take responsi-
bility for the process and thus continue the efforts for 
inclusiveness even after the formal end of the project. 
One success of the project is that eastern Styria is 
an official inclusive region as defined by the Styrian 
government. This means that, among others,  the 
regional school authority is challenged to continue 
the process that has been started. The project is sharing experiences, 

guidelines, and concrete measures for 
rural regions on their way to establish-
ing an Inclusive Educational system for 
all children and young adults.

Mr. Michael Longhino, Chance B Holding

The region of eastern Styria is now an official inclusive region. 

FACTS & FIGURES

• The project has established a network of 
270 actors in the educational system. 

• Training and awareness-raising workshops 
have been held for 85 teaching staff.

• A scientific study has been conducted involv-
ing case studies and 25 expert interviews.  

Mr. Michael Longhino
Chance B Holding GmbH, Austria
+43 664 604 09268, michael.longhino@chanceb.at 
www.chanceb.at

Outlook & Transferability
If successful, the editorial teaching group could 
become a permanent institution, providing permanent 
jobs for people with disabilities. The aim of the project 
is to provide a steady news flow for people with 
intellectual disabilities and to empower participants to 
become experts in writing and rewriting easy-to-read-
texts. The project draws special attention to planning 
individual goals (what are my special qualifications, 
interests, and prospects concerning work?); providing 
support in the preparation of job application papers; 
accompanying participants to job interviews; and 
providing internships in appropriate firms. 

mailto:ralf.wohlers@jaw.at
mailto:hubert.huber@kurier.at
http://www.jaw.at
http://www.kurier.at
mailto:michael.longhino@chanceb.at
http://www.chanceb.at
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Preventing bullying against women with 
learning difficulties 

The goal of the Ninlil empowerment seminars is the prevention of violence against women with learn-
ing difficulties or multiple disabilities, based on the strong belief that bullying can only be stopped if 
these women develop more self-determination in their everyday life. Their experiences, needs, and 
desires are the focus of these seminars.  

AUSTRIA / NINLIL

Problems targeted
Women with learning difficulties are often living and 
working in shelters where personal self-determi-
nation can be harshly restricted, and where phys-
ical  violence is not uncommon. This is one of the 
reasons why women with disabilities are subject to 
sexual violence much more often than non-disabled 
women. 

Solution & Methodology
The first seminars, titled “I am a woman,” were 
developed in 1999 by the women who had recently 
founded the organization “Ninlil” with the goal of 
fighting sexual violence against women with learn-
ing difficulties. They were convinced that in order 
to prevent violence it is necessary to work towards 
empowering these women – a conviction that remains 
valid today. Since then its founding many seminars 
have been developed – all with the goal of “empower-
ing” women with learning disabilities. The organization 
includes the views and opinions of these women in 

its planning process by: (1) using feedback-sheets 
from the seminars as a starting point for developing 
new seminars or deciding which seminars will be 
offered again; and (2) collecting direct and indirect 
feedback to find new topics. The various approaches 
enable the participants to have individually structured 
empowerment experiences. Further, the seminars are 
kept small, each with up to just seven participants and 
two seminar leaders, so that every woman, regardless 
of her disability, has plenty of time and space for 
discussion. 

Outlook & Transferability
The project will be continued at the current rate of 10-
14 seminars a year, depending on available funding. If 
possible, Ninlil would like to offer even more seminars, 
as the demand is always higher than the number of 
seats available. The association is also working on 
growing the accessibility of the seminars. Currently, 
information is sent by mail to about 700 addresses, 
mostly in Vienna but also to other areas of Austria. 
Since last summer, the group has been increasing 
its presence on Facebook, and is currently planning 
to start an e-mail newsletter that will also be used to 
promote the seminars.

Empowerment seminars: 
Women growing  
stronger together.
Ms. Elisabeth Udl, Manager, Ninlil

FACTS & FIGURES

• 210 seminars were held from 1999 to 2014, 
reaching 1,159 participants.

• Today, there are on average 12 seminars and 
68 participants per year.

• Annual cost of the project is about 11,000 €, 
and attendance is free.         

Ms. Elisabeth Udl
Ninlil, Hauffgasse 3-5/4. Stock, 1110 Wien
+43 1 714 39 39 - 11, udl@ninlil.at, www.ninlil.at

A tablet that creates Braille, graphics, 
maps, and more

Beginning three years ago in Bulgaria, BLITAB® Technology developed the first-ever Braille tablet, 
using a new liquid-based technology to create tactile relief that produces Braille, graphics, maps, etc., 
for the blind and partially sighted. From the very start, blind and visually impaired users were involved 
in the product development because BLITAB is fully designed according to their needs, not adapted as 
many assistive devices are. It is called BLITAB® – the iPad for the blind, and for the first time it makes 
it possible for children and students with sight loss to finally have access to the latest technology and 
thus to learn and study more efficiently.

AUSTRIA / BLITAB TECHNOLOGY GMBH

Problems targeted
Despite the fact that only 1% of all published books 
are available in Braille, the format remains the only 
fundamental tool for the education and literacy of 
blind people. Touchscreen devices are accessible 
only via voice-over, and special Braille displays are ex-
tremely limited, bulky, and expensive (up to $15,000).

Solution & Methodology
BLITAB® is a next-generation affordable and mul-
ti-functional device for Braille reading and writing that 
displays one whole page of Braille text without any 
mechanical elements. BLITAB® is like an e-reader 
that, instead of using an LCD-screen, forms small 
bubbles on the surface that are haptic and stable 
enough to be touched and read by the finger. BLI-
TAB® generates 13–15 lines in Braille code at a time, 
while the corresponding technology allows text files 
to be instantly converted into Braille from USB sticks, 
web browsers, or NFC tags. Until now the technology 
has not been used in this particular market niche, and 
the application is already in patent procedure. For the 
first time, pictures, and graphics – such as like maps 

and building plans – can be presented on a device 
with tactile relief, opening up a completely new world 
of content for the blind and visually impaired. 

Outlook & Transferability
The BLITAB project is a good example of how ICT 
technology drives social change and inclusion, and 
contributes to a higher literacy rate among children 
with disabilities. It is a replicable model and can be 
adopted by many organizations and countries due to 
the low cost of the technology and the readiness of 
ministries to support it. Financing the project and its 
distribution are the main barriers to further dissemina-
tion, and consequently BLITAB is looking for potential 
partners in every country and has already established 
a global network of potential distributors.

BLITAB – the first tactile tablet for people 
with sight loss – creates a social impact 
through innovative technology as it renews 
Braille usage, increases Braille literacy rate 
among blind children, and as result will ena-
ble them to maintain gainful employment.

Ms. Kristina Tsvetanova, CEO, BLITAB

The BLITAB- 

Tablet 

generates 

lines in Braille 

instead of an 

LCD screen. 

It is currently 

tested by 

thousands of 

students.

FACTS & FIGURES

• Currently, there are some 2,500 students in 
300 schools testing the device worldwide.

• The project is in partnership with five 
organizations supporting blind and visually 
impaired people.

• Six-digit funding has been received from 
organizations and supporters.

Ms. Kristina Tsvetanova
BLITAB Technology GmbH, Austria, +43 660 36 38 648
kristina.tsvetanova@blitab.com – http://blitab.com/

mailto:udl@ninlil.at
http://www.ninlil.at
mailto:kristina.tsvetanova@blitab.com
http://blitab.com
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Promoting innovative assistive  
technologies internationally

The mission of the AsTeRICS Academy project is to foster international networking in the ICT-based 
Assistive Technology sector by implementing hands-on workshops with flexible open source assistive 
technology tools. These hardware and software tools have been developed and collected during the 
course of the project and enable people with severe physical disabilities to use a computer and to 
access e-learning platforms and educational resources.

AUSTRIA / ASTERICS ACADEMY

Problems targeted
It is often difficult for people with disabilities to use 
non-accessible tools or to get available accessible 
tools at an affordable cost. This is especially a prob-
lem in low-income countries, in which the necessary 
technological infrastructure is often inadequate, and 
for families with a low household income. Moreover, 
the expertise for the application of ICT-based tools is 
often not available. 

Solution & Methodology
The AsTeRICS Academy for Cross-Cultural Educa-
tion and Research in Assistive Technology conducts 
product development, user evaluations, networking, 
and internationalization based upon the available 
AsTeRICS framework (the Assistive Technology Rapid 
Integration and Construction Set). AsTeRICS enables 
accessibility solutions involving techniques like face-
or eye tracking, bioelectric signal processing, speech 
recognition and environmental control, which can be 
tailored to individual user needs and preferences. The 
project has created and developed a set of affordable 
open source tools that enable people with physical 
disabilities to use computers and smartphones easily. 
The tools are provided as construction kits during 
hands-on workshops organized in cooperation with 
partners from other countries; and demonstrations 

are given on how to use and build the tools on a local 
basis. “The FLipmouse” is a joystick to allow people 
with reduced physical capabilities to control a mouse 
cursor and a computer keyboard. The “FABI (Flexible 
Assistive Button Interface)” is a computer interface 
whereby up to six switches can be attached and 
assigned to cursor movements, key inputs, mouse 
clicks, scroll wheel activity, or other functions. To be 
affordable in low-income countries, these tools can be 
adapted by providing a rechargeable power supply or 
cell-phone compatibility, for example; and the usage 
of the most affordable electronic components and 
construction manuals make it possible to build one’s 
own version of the offered tools. 

Outlook & Transferability
The project will be finalized in September 2016, and 
the team is currently planning strategies to gain fund-
ing from sources other than the Municipality of Vienna. 
Currently, the project team is working to improve the 
tools and to offer the construction kit online. At that 
point, the FABI device will cost about 15 Euro to build 
and the FLipMouse about 90 to 100 Euro, and could 
be built or recreated locally on a global basis. The 
AsTeRICS Academy project is partly funded by the 
Municipality of Vienna, MA23, Project Number 14-02.

The AsTeRICS Academy creates open 
source ICT-based accessibility solutions 
and makes these tools available to the pub-
lic via construction sets, build instructions, 
and workshops.

Mr. Miguel Gomez Heras, Chairman, AsTeRICS Academy

FACTS & FIGURES

• Five workshops with 200 participants have 
been held during the last two years for 
end-users and end-user organizations.

• Four model building/technology workshops, 
and a Summer School for international stu-
dent have been organized to date, and two 
barrier-free tech tools have been developed.

• Eight individuals have received tailor-made 
solutions that are fitted to their needs and 
used on a daily basis. 

DI Christoph Veigl
University of Applied Sciences Technikum Vienna
Höchstädtpl. 6, 1200 Wien, Österreich
+43 676 780 76 80, veigl@technikum-wien.at 
www.technikum-wien.at

A computer mouse steered with the mouth

IntegraMouse, initiated by the Austrian non-profit enterprise LIFEtool, is a wireless computer mouse 
that can be operated with the human mouth for people who are unable to use their hands and fingers. 
LIFEtool develops a variety of pedagogical software, and offers free training on the use of the Inte-
graMouse and other assistive devices.

AUSTRIA / LIFETOOL - INTEGRAMOUSE 3

Problems targeted
Since the development of the first personal com-
puters most of the technological developments and 
solutions regarding PCs have been produced without 
regard to the needs of people with disabilities, for 
example, keyboards for people who do not have 
the use of their hands. . Even though there is now a 
market for assistive devices, people who are not able 
to use their hands and fingers are still in need of an 
alternative computer mouse, especially because none 
of the existing solutions is wireless, which is important 
to increase the mobility of people in a wheelchair. 

Solution & Methodology
With the IntegraMouse a computer can be operated 
with the use of one’s mouth, whereby minimal move-
ments of the lips are enough to move a cursor. The 
IntegraMouse was developed for people with paraple-
gia, myasthenia, motoric nerve diseases, and ampu-
tations and is seen as a full-value replacement for 
a conventional computer mouse. The cursor on the 
screen is moved through the mouthpiece, which can 
only be navigated with the lips. A left or right click can 
be triggered by blow and suck. All the functions of the 
computer mouse can be operated through the mouth; 
and the IntegraMouse can also be used as a joystick 
to play computer games. In addition to the initial 
target audience, the next generation IntegraMouse 
will focus on game players, e.g., people with special 
needs who play games on mobile devices, personal 
computers, or game consoles. The functions of the 
IntegraMouse will be enhanced with an integrated 

microphone with voice recognition software as 
well as with comprehensive gaming functions. The 
implementation of an interface for mobile devices is 
also planned. Future users of the IntegraMouse will 
be involved in the development process from the 
beginning, and creative workshops will be conducted 
during the start-up phase of the project.

Outlook & Transferability
LIFEtool has a marketing network in 40 countries 
worldwide, which means that the IntegraMouse 
can be offered throughout the whole world via local 
stores. In the rest of 2015 and in 2016, LIFEtool wants 
to prepare the market launch of another technological 
solution that was developed for rehabilitation purpos-
es, further develop the IntegraMouse3, expand the 
consultation network for people with special needs, 
and conduct research and development projects with 
a focus on user evaluation. 

IntegraMouse has  
changed my life.
Prof. Sang-Mook Lee, Teacher,  
National University of Seoul

FACTS & FIGURES

• About 2,000 of the IntegraMouse have been 
produced.

• The device has been sold in more than  
40 countries. Revenue to date is approxi-
mately 2 million Euros.

Mr. David Hofer
LIFEtool gemeinnützige GmbH, Austria
+43 732 99 70 56, david.hofer@lifetool.at
www.lifetool.at – www.integramouse.com

Prof. Sang-Mook Lee from National University of Seoul test-

ing IntegraMouse 3.

http://technikum-wien.at
http://www.technikum-wien.at
mailto:david.hofer@lifetool.at
http://www.lifetool.at
http://www.integramouse.com
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The sign language Avatar Project

SiMAX is a software system that combines several highly sophisticated ICT technologies: a real-time 
3D-engine, animation/clip exporter, animation builder, a “learning” database, a clip database, a sign 
database, a translation engine based on statistical methods, a translator interface, an emotion editor, 
and a video converter. The aim of the project is to develop a quicker and more affordable solution 
for translation into sign language by using an animated avatar. Thus, the whole world of information – 
news, Internet, movies etc. – will finally be accessible to deaf and hearing impaired people.  

AUSTRIA / SIGNTIME GMBH

Problems targeted
Currently, most information - both written and oral – is 
not accessible to many people who are deaf, as 80% 
of them are functional illiterate. 

Solution & Methodology
SiMAX is a semi-automatic system designed to 
translate text into sign language by combining tech-
nology from animation pictures, the computer gaming 
industry, and computer-aided translation services. 
As a fully automatic translation is not possible, the 
translation process is managed by a deaf person 
who is preferably a qualified interpreter or has an 
excellent command of sign language. As such, this 
system also creates high-quality jobs for deaf people. 
However, there are exceptions, such as the standard-
ized texts that are used for service announcements 
on public transportation systems. SiMAX can be 
used for translating these announcements in public 
areas, including security alerts. The system follows 
the natural grammar principles while developing the 
sign language avatar. Mimic has a grammar function 
in sign language (e.g., raised eyebrows symbolize an 
interrogative sentence), which the avatar is capable of 
displaying. The figure shows emotion and can move its 
head and upper body fluently. A “learning machine” is 
integrated into the system, which saves all previously 
performed translations and keeps them ready as pro-
posals for future translations. The avatar is exchange-
able according to the target group e. g. for a children’s 
broadcast the avatar has the appearance of a child.  

Outlook & Transferability
SiMAX will start by translation of TV and internet 
content in big countries like the US and Germany. It 
will also offer special applications like the translation 
of package leaflets of medicines. 
For persons who are deaf the system will be available 
for free as web application to use it as additional 
communication tool for private purposes.

SiMAX changes the world of  
deaf people by making information  
accessible to them.

Mr. Georg Tschare, CEO, signtime

FACTS & FIGURES

• Because of SiMAX, several hundred deaf 
persons in Austria were able to view infor-
mation videos in sign language on voting in 
the 2015 Vienna elections.

• Approximately 200 persons have used 
animated signs to learn sign language in 
courses since summer 2015.

• Worldwide, more than 10,000 people have 
played SiGAME, which is the first game app 
in sign language. Mr. Georg Tschare

signtime GmbH, Austria
+43 660 8001012, georg.tschare@signtime.tv

The SiMAX avator is a semi-automatic translation from text 

to sign language, created as a business product but free for 

private use for all persons who are deaf.

Accessible learning materials for students 
with visual impairments

Young Power in Social Action is an organization employing nearly 2,000 people and 32 persons with 
disabilities. In this specific project, 80% are persons with disabilities. It was initiated in cooperation 
with Access to information (a2i) under the Prime Minister Office, the Government of Bangladesh, the 
DAISY Consortium, the Accessible Book Consortium, the World Intellectual Property Organization, and 
the Global Alliance on Accessible Technologies and Environments to produce and distribute digital 
multimedia books, fully accessible e-books, and digital Braille books.  

BANGLADESH / YPSA (YOUNG POWER IN SOCIAL ACTION)

Problems targeted
The World Health Organization notes that about 4 
million people in Bangladesh are visually impaired, 
but they are normally disadvantaged due to lack of 
adequate and fully accessible materials. Even more, 
people with disabilities in Bangladesh are predom-
inantly poor and are not able to afford assistive 
devices or materials to participate in in the education 
system in a fully inclusive way. 

Solution & Methodology
In preparing the project, planning meetings were 
held with DPO groups and student with disabilities 
to identify problems, required books, and format. 
The project converts textbooks from school classes 
1 to 10 into DAISY digital multimedia format, and the 
contents can then again be converted into DAISY 
full text/full audio textbooks, Braille, and accessible 
e-books. The digital textbooks are accessible to all, 
including students with visual, print, and/or learning 
disabilities. The process is cost effective, less time 
consuming than traditional methods, and universally 
designed so that all children can have easy access 
to these reading materials all over the country. Digital 
talking books are for anyone who needs accessible 
information and who loves to read. Readers can play 
the audio and display and highlight the corresponding 
text simultaneously. 

Outlook & Transferability
Around 100,000 students with visual and learning dis-
abilities have been equipped with materials until 2015. 
YPSA has many development partners and an excellent 
network at the national and international level. Current-
ly, the organization is working for and with an estimated 
9 million disadvantaged and vulnerable people; and to 
ensure community ownership of its project activities, 
disadvantage groups are involved in the planning, 
implementation, and monitoring process. To ensure the 
sustainability, YPSA will match these various groups 
with other ongoing YPSA projects so that they can 
continue to be supported beyond the project period. 

Accessible books are a 
dream came true.
Mr. Vashkar Bhattacharjee, GAATES Bangladesh

As of 2015, around 100,000 students have been equipped 

with accessible materials.

FACTS & FIGURES

• 155 schoolbooks have been converted to 
multimedia books, available as DAISY text 
and audio books, digital Braille, and accessi-
ble e-books.

• Through the provision of accessible learn-
ing materials, about 100,000 students with 
visual impairments and learning disabilities 
will be able to improve their literacy.

• In each of 2015 and 2016, some 10,000 
students with visual impairments will receive 
accessible books. 

Mr. Vashkar Bhattacharjee
YPSA, Bangladesh, +0088 017 183 450 35 
vashkar79@hotmail.com – www.ypsa.org

mailto:georg.tschare@signtime.tv
mailto:vashkar79@hotmail.com
http://www.ypsa.org
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A holistic approach towards Inclusive  
Education in Bangladesh

The aim of the project is to improve access to Inclusive Education for children with disabilities and to in-
fluence changes in the education system to benefit all learners. The engagement and involvement of chil-
dren with disabilities was central to the project, and the experiences and opinions of these children were 
collected through one-to-one interviews and focus group discussions throughout the project period. 

BANGLADESH / LEONARD CHESHIRE DISABILITY

Problems targeted
A substantial proportion of children with disabilities 
in Bangladesh are out of school, do not receive the 
assessment or support services they need in order 
to attend school, and face such a lot of additional 
barriers. Further, the majority of teachers have not 
been trained on how to support children with disabil-
ities in the classroom or how to ensure that lessons 
are inclusive. In addition, there is no policy in place to 
ensure that primary school curriculum and textbooks 
are accessible to children with disabilities.   

Solution & Methodology
Leonard Cheshire Disability initiated the project in 
Nilphamari, one of the poorest districts in the north-
ern zone of Bangladesh. Rather than focusing on just 
one area of education, this project employed a holistic 
approach that addressed a variety of the main bar-
riers affecting the ability of children with disabilities 
to enrol in and attend school, and aimed to ensure a 
sustainable impact. Notably, children with disabilities 
participated in accessibility audits of their schools 
so they could contribute to suggestions on how best 
to reduce the infrastructure barriers that they face. 

A detailed review of the primary school curriculum 
and textbooks was conducted in collaboration with 
the National Curriculum and Textbook Board and the 
Directorate of Primary Education. 
As a result, the Education Minister and other key au-
thorities agreed to extend their support for promoting 
Inclusive Education and to roll-out these recommen-
dations through the appropriate departments. Work-
ing with the National Academy for Primary Education, 
now all primary school teachers will be trained using 
this module.

Outlook & Transferability
The impact of this project is likely to continue for 
years to come, as it has successfully created great-
er awareness among parents, communities, and 
teachers on the importance of enrolling children with 
disabilities in mainstream schools going forward. LCD 
will continue to refine its Inclusive Education model 
and will roll it out across Africa and Asia. This model 
represents good value for money, particularly given its 
holistic and comprehensive nature, and yet it can be 
easily adapted and replicated to new areas or envi-
ronments, taking into consideration local contexts.  

The project made great strides towards 
 ensuring that all children have access to a 
quality education, supporting over 2,500  
children with disabilities to enrol in mainstream 
primary school, and equipping their teachers 
with new skills and knowledge.

Ms. Aimee Long, Leonard Cheshire Disability Officer

FACTS & FIGURES

• 2,128 children with disabilities were support-
ed to enrol in 262 schools in the Nilphamari 
district; and an additional 400 that were 
already in school were supported to continue 
attending.

• 402 teachers were trained on Inclusive Edu-
cation.

• Within a year of project implementation, the 
attendance of children with disabilities in 
school had increased considerably from 18% 
to 66.4% and the dropout rate had fallen from 
2.9% to 0.8%.

Ms. Georgina Gaskell 
Leonard Cheshire Disability, United Kingdom 
+44 (0) 203 242 0223
www.leonardcheshire.org/international 

Creating a role model of  
Inclusive Education 

Plan International Bangladesh develops a model of Inclusive Education to generate evidence that with-
in existing systems, facilities, and structures Inclusive Education can be implemented. This is achieved 
by enhancing a school’s capacity to address issues of accessibility; by creating a child-friendly envi-
ronment; through inclusive pedagogy; and with attention to children’s participation, protection, safety, 
and security. In addition,  a support system at the sub-district level administered by local education 
officials allows schools to be better monitored.  

BANGLADESH / PLAN INTERNATIONAL BANGLADESH

Problems targeted
Opportunities for quality primary education through 
mainstream system are still limited for children of 
diverse social, geographical, or cultural groups and 
children of poverty stricken families. Children with 
disabilities and children from ultra-poor families, 
urban slums, ethnic groups, and hard to reach areas 
are largely marginalized and excluded. 

Solution & Methodology
The project is working to address all the major 
challenges and barriers to Inclusive Education at the 
community, school, and governance level by raising 
awareness, building capacity and skills, and changing 
the attitude of the existing system. It is following gov-
ernment policies, strategies, and regulations, thereby 
increasing the opportunity to scale-up the model. It 
evaluates local-level challenges based on existing pri-
mary education structure, facilities, and interventions; 
and takes into consideration the activities and views 
of schools, teachers, and children. Moreover, it is ad-
dressing multifaceted challenges and barriers, while 
at the same time promoting alternative solutions.

There are hardly any projects where Inclusive 
Education principles and practices are evident 
and where data drive the project. Your project 
is definitely an outlier in that sense!

Dr. Umesh Sharma, Associate Professor, Faculty of Education at 
Monash University

FACTS & FIGURES

• The project includes 50 schools, 50 head 
teachers, 277 assistant teachers, 50 school 
management committees, 50 student coun-
cils, and 20,000 students.

• On the community level, the project includes 
300 groups of parents, 50 community re-
source teams, 50 children’s circles, 872 out-
of-school children, 4,500 children between 
three and five, and some 5,000 parents for 
the parenting programme.

• At the national level, the project includes 45 
professionals from partner organizations.        

Mr. Monirul Islam
Plan International Bangladesh
House 14, Road 35, Gulshan 2, Dhaka 1212, Bangladesh
+8801716615777, Monirul.islam@plan-international.org
www.plan-international.org

Fifty schools will be supported in 2016, reaching more than 

20,000 students

Outlook & Transferability
In 2016 the project will support some 50 primary 
schools and more than 20,000 students. The project 
has already started to influence policies and guide-
lines, and a number of international organizations are 
in the process of replicating the model. Though the 
initial costs were high because of many foundational 
activities (e.g., research, programme and intervention 
designs, etc.), the implementation costs at the individ-
ual school level are low as the project works with the 
existing education system.

http://www.leonardcheshire.org/international
mailto:Monirul.islam@plan-international.org
http://www.plan-international.org
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Bridging the gap to the ICT industry

The IBM team recommended opportunities for improving EnAble India’s services portfolio and helped 
them to identify the needs of the IT sector in terms of employing persons with various disabilities rang-
ing from the mild to the profound.  EnAble India’s mission is to empower persons with disability, from 
childhood to adult age. Core activities are employment and pre-employment services, supplemental 
education, counselling and support services, consultancy and training for other institutions and NGOs, 
and technology services.

BELGIUM / IBM: SUPPORT TO ENABLE INDIA

Problems targeted
People with disabilities in India often lack information 
about available jobs and are not adequately equipped 
with the technologies or techniques that they could 
use to carry out various work activities. There are 
also prevailing myths and a lack of awareness about 
the skills and talents that people with disabilities can 
bring to a workplace, the variety of activities that they 
can carry out, and the advantages of hiring them. 

Solution & Methodology
To tackle these problems, IBM supports EnAble India 
to effectively and efficiently offer the services of peo-
ple with disabilities. To this end, IBM has developed a 
self-assessment questionnaire to gage the readiness 
of companies to hire people with disabilities, as well 
as a guide for following-up with interviews after a 
company has reviewed the questionnaire so as to 
identify gaps and opportunities to increase the em-
ployment of people with disabilities. After interviewing 
nine diversity leaders and reviewing the best practic-
es of companies, including their hiring practices and 
leadership values, EnAble India presented its findings 
at a round table of some 30 IT specialists from a large 
variety of firms. The IBM project team then came 
together and developed a consulting model that maps 
companies into four levels of readiness concerning 
the employment of people with disabilities. 
In this way, the project helps these companies to 
customize solutions to fulfil their needs in terms of 
hiring people with disabilities. The team has also 
created a business plan that supports a company’s 
marketing activities and ensures its sustainability, 
and it has produced a report on the needs, barriers, 
and requirements with regard to the employment of 
people with disabilities.  

With support from IBM, EnAble India helps companies to 

assess their hiring practices regarding persons with disabili-

ties, and then trains them to improve those practices.

FACTS & FIGURES

• EnAble India has placed people with disa-
bilities in 123 IT and IT education services 
companies. 

• EnAble India has placed more than 2,000 
persons with various disabilities in 26 sec-
tors and in 20 locations.

• EnAble India is seen as a trailblazer in 
creating and conducting programmes for 
the inclusion of people with disabilities in 
government organizations.

Mr. Yves Veulliet
IBM Belgium, Avenue du Bourget / Bourgetlaan 42,  
1130 Brussels, +32 2 339 26 97
yves_veulliet@be.ibm.com – http://enable-india.org 

Supporting teachers with comprehensive 
reports on pupil´s needs

The goal is to help teachers to treat and train pupils with all kinds of disabilities according to their indi-
vidual needs in the classroom, specifically by focusing on their strengths. Using an elaborate database, 
a report is created describing what helps this pupil with this teacher in this class at this moment. The 
complex diagnose is then narrowed down to what the pupil´s particular strengths are and what extra 
measures the child might require. These measures can be evaluated and shared with the next year´s 
teachers, and even with other schools. 

BELGIUM / VCLB GENT

Problems targeted
The target group are all pupils with special education-
al needs, from kindergarten to high school (and even 
university). These pupils have the right to reasonable 
accommodations, and with this review instrument, 
these accommodations can be ensured during the 
pupil’s entire school career.  

Solution & Methodology
The instrument was developed during an initial three-
year project-phase, but has been continually opti-
mized in the years following. Some aspects have been 
studied as part of doctorate research on chronically ill 
children, and for these children it is especially useful 
to take special educational measures and make 
individual arrangements. Another focus has been on 
pupils with behavioural problems. The programme 
was developed in collaboration with more than 100 
schools in the area of Ghent; a school guidance 
centre,Artevelde College (Ghent), and an association 

A pupil no longer has a 
problem, but a solution.
Mr. Tom De Moor, IT Manager of the project

VCLB Gent has developed a permanent review system that 

ensures reasonable accomodation of every individual child 

throughout the whole school year.

FACTS & FIGURES

• In 2010, 310 pupils were evaluated.

• The tool has been implemented in 200 
schools across Belgium, involving some 
2,300 pupils.

Mr. Tom De Moor
VCLB Gent, Belgium, +32 9 277 83 61
tom.demoor@vclbgent.be – www.gemotiveerd.be 
Mr. Hugo Van de Veire
Belgium, +32 9 277 83 00, hugo.vandeneire@vclbgent.be; 
hugo.vandeveire@vclbgent.be – www.vclbgent.be
Mr. Geert Malfiet
Belgium, +32 9 267 96 13
geert.malfliet@sg-edithstein.be – www.sg-edithstein.be

of parents of children with special educational needs 
(Sprankel). Every successful measure or arrangement 
is indicated in a database, so that the next teacher 
knows how best to adapt to the needs of the pupil.  

Outlook & Transferability
Due to a recent decree by the Flemish government, 
a school must demonstrate what efforts were made 
for the pupil, before the school is allowed to refer the 
pupil to special education. The reasoned report is 
a user-friendly tool that can help the schools is this 
process. Multiple software vendors will be implement-
ing the report in their software in 2016.

Outlook & Transferability
In the short term, IBM wants to support EnAble India to 
increase its productivity and improve its access to the 
market by using the newly developed consulting model. 
This helps EnAble India to offer companies tailor-made 
services and solutions for their hiring practices.. 
Going forward, new business software is being 
programmed, and the project brochure will be used to 
promote and expand EnAble India.  

mailto:yves_veulliet@be.ibm.com
http://enable-india.org
mailto:tom.demoor@vclbgent.be
http://www.gemotiveerd.be
mailto:hugo.vandeneire@vclbgent.be
mailto:hugo.vandeveire@vclbgent.be
http://www.vclbgent.be
mailto:geert.malfliet@sg-edithstein.be
http://www.sg-edithstein.be
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Life Stories from Afghanistan, Armenia,  
Austria, Jordan, and Rwanda 

Rayhana is seven years old and has a 
hearing impairment. In preparation for 
her entry into a mainstream school, 
Rayhana received a year of home-
based education conducted by the 
Rehabilitation of Afghans with Disabil-
ities (RAD) programme. At the start of 
the 2015 school year, the first-grader 
was mainstreamed into a government 
school in the district of Kishem, in 
Takhar province. Her initial school 
days were marked by silence and a 
little shame, but she gradually became 
acclimated to her new environment, 
and with the assistance of her teacher 
and her classmates she now actively 
participates in the educational process. 
Rayhana says she is very happy with 
her classmates and the school. Her 
teacher has attended a workshop on 
Inclusive Education to enable her to 
support Rayhana, and additional sup-
port is given by Inclusive Education Re-
source Persons (IERP) from the Project 
Office. Rayhana uses sign language to 
communicate with her teacher, who is 
scheduled to undergo an intensive sign 
language course in 2016. 

Afghanistan – Swedish Committee

My name is Thomas Mayrhofer and I am 21 
years old. After leaving secondary school with 
special educational needs, I did not know what 
next to do. However, a job-coach who was 
supporting my further career recommended 
that I join a project called “Technical Work-
shop” provided by Caritas. At the workshop I 
had the chance to gain skills in woodworking, 
metalworking, painting, and bicycle repair. 
At the same time, I also had the opportunity 
to participate in internships within various 
companies. In this way I came into contact 
with the bakery of Mr. Gragger and the project 
“BACKma’s.” After two years and ten month at 
the technical workshop, I got an apprenticeship 
contract from Caritas for becoming a baker. 
My trainers gave me a lot of support, both in 
school and in practice. The greatest challenge 
was the theoretical part of the apprenticeship, 
but in practices I was quickly doing well. One 
trainer in particular taught me many important 
things about being a baker. During my training 
period I was living in a Caritas shelter, which 
was first fully assisted and then partly assisted. 
Furthermore, I had the chance to earn a driving 
license at the “Barrier-Free” school – a driving 
school especially for persons with disabilities. 
After three years at BACKma’s, I successfully 
finished my partial qualification as a baker in 
September 2015. Still, it is not easy for me to 
get a job. I recently had an interview, and now 
I am in a trial month supported by the Public 
Employment Service. My new boss told me that 
he is willing to hire me. I hope everything goes 
well. 

Austria – BACKma’s

I was born with cerebral palsy and have difficulty moving around 
independently, but my life was changed when the “Bridge of Hope” 
centre was opened in my city, Ijevan. It became the place where I 
could meet many children, make friendships, and take part in a varie-
ty of activities just like other children. The next year I started school, 
and I remember how happy my parents were when they learned that 
the “Bridge of Hope” Inclusive Education project had enrolled me. 
At that time I did not understand what Inclusive Education meant 
or why that news made my parents so happy. What I knew about 
my school was that it was the best and most beloved place where I 
always wanted to be, a place where I had a lot of friends and where 
my teachers were very kind to me. They treated me in the same way 
as other children, and no one asked me the sort of questions that I 
used to hear before. What was important for me was that I no longer 
had the feeling of being different! Now that I am 17, I can understand 
what was wrong with me, with my family, and with our society. What 
would I be now if there had not been Inclusive Education in my 
school? The “Bridge of Hope” Inclusive Education programme has 
changed my life dramatically. It has shaped my values, my attitude 
towards myself and towards my disabilities. Now I am studying in 
one of the best international colleges in the world. I live with 58 
nationalities and share my own ideas and values with them about 
inclusivity and equality. This month I will start to apply to universities 
in the United States to continue my education, as in future I want to 
make my own investment in the area of Inclusive Education.

Armenia – Bridge of Hope

A group of people with hearing impairments were on a safari trip in Wadi Rum, 
the desert area in the south of Jordan, when a collision between two vehicles 
occurred resulting in one person suffering a fractured hip. Immediately, the 
group contacted the 114 emergency hotline using sign language and reported 
the accident. Public security officers in the  responded very efficiently and 
professionally, sending an ambulance with paramedics who administered  first 
aid while corresponding with the team at the JCCC. Both the injured and the 
paramedics were viewed at the JCC via cameras, and interactions between 
them were recorded by way of an officer trained in sign. The injured was then 
transported to the Prince Hashem Hospital in the governorate of Aqaba, also 
in the south of Jordan, for further treatment and intervention.      

Jordan – Emergency hotline 

Mrs. Josephine Mukantabana is an urban refugee woman 
who has eight children, two of whom – Patient Amahungu, 
a 29-year-old boy, and Deborah Kunjiato, a 21-year-old girl 
– live with disabilities. Each of them suffers both intellec-
tual  and physical disabilities due to meningitis, wihch they 
contracted when they were around two years old. As she 
explains:
“I’ve lived a painful life since my children got disabilities. I 
even prayed for their death, especially Deborah’s, because 
her case was beyond what I could bear. I thank IRD for the 
training we have had on the rights of persons with disabilities 
and the introduction to Inclusive Education. This training has 
helped me to love my children equally, and hate the way I had 
been treating Patient and Deborah. Although Deborah gives 

me much headache, thanks to the training I have developed 
a special love for her. Now I am able to bear the burden 
and care for her like my other children. Regarding my son 
Patient, I have even started teaching him how to read and 
write, because the school where he used to study failed to 
keep helping him when he reached the third form in primary 
school, and they sent him home to me. I kept him at home for 
many years, during which he always asked me why he was 
not studying like his brothers and sisters without disabilities. 
I hope God will help me reach my objective. My question is 
whether I can find a school where he can study with other 
children.”

Rwanda – Initiative for Refugees

THE STORY OF HOW THE 114 EMERGENCY HOTLINE SAVED LIVES

“They contacted the hotline  
using sign language!”

THE STORY OF JOSEPHINE MUKANTABANA AND HER CHILDREN

“Thanks to the training I developed a love for her.”

THE STORY OF RAYHANA

“Rayhana now actively 
participates in the  
educational process.”

THE STORY OF THOMAS MAYRHOFER

“I’ve just finished my 
partial qualification as 
a baker!”

THE STORY OF A STUDENT FROM “BRIDGE OF HOPE”

“I no longer had the feeling  
of being different!”
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Jobs in kindergartens and elder care for 
persons with intellectual disabilities

The project organizes long-term traineeships for adults with intellectual disabilities in such areas as 
kindergarten supervision and elder care so these individuals can access the open labour market (with 
support).

BELGIUM / KONEKT VZW: LETSCO!

Problems targeted
In Flanders, adults with a severe intellectual disability 
are excluded from paid employment. They receive a 
stipend from the government that is not comparable 
to a regular salary. Since many persons with intellec-
tual disabilities do not succeed in finding employment 
in the open labour market, they spend their time in 
day-care facilities or stay at home. By offering them 
long-term traineeships, they can work as a supported 
employee. During this time  they do not receive a 
salary, but they learn a skill that can then be applied in 
the labour market.    

Solution & Methodology
The project began in 2011, when eight adults with 
intellectual disabilities participated in the training to 
become (unpaid) assistants in a kindergarten. To-
gether with the trainers, these first participants gave 
shape to the content and methods of the training. 
The internships last for 14 weeks, during which each 
trainee must work at least three hours a week. The 
trainees are supported by a LetsCo! trainer, who 
conveys them to their work places; and by a supervi-
sor, who may be a special education teacher or a job 
coach. The supervisor is present during the first day 
of the internship and facilitates its start. S/he also 
organizes intermediate and final evaluations and can 
monitor the training progress through the trainees’ 
homework assignments. Further on, a mentor at 
the work place (kindergartens, nursing homes, etc.) 

assists the trainees. In addition, a network has been 
established whereby trainees as well as their relatives 
and friends can participate in the experience, look 
for ways to create new work places, and organize 
transport to and from the traineeships.

Outlook & Transferability
Since the launch of this project, there has been a 
growing number of requests for training programmes 
in business contexts as well. To meet this demand, a 
new project for adults who want to work in companies 
as assistant logistics workers will be started, thus 
broadening the work field. The first training is sched-
uled for January 2016. Another aim of the project is to 
gain formal recognition from the various governmen-
tal departments with which the project is currently 
cooperating.  

Having a job is important to get into 
contact with people without disabilities. 
Otherwise, your world view becomes 
too narrow.

Jacinth, Project Trainee

Konekt Let´s Co! trains adults with severe intellectual disa-

bilities to work in kindergartens or nursing homes.

FACTS & FIGURES

• Number of trainees in 2014–2015: 96 

• Number of toddlers and elderly people 
reached by the trainees in 2014–2015: 288 

• Number of regular workplaces staffed by 
trainees in 2014–2015: 96 

Mr. Koen Deweer 
Konekt vzw, Belgium, +32 9 261 57 50
Koen.deweer@konekt.be – www.konekt.be 

One children’s book in nine  
accessible formats

The mission of this project is to promote the concept of inclusion through a comprehensive and wide-
spread experience for children ages 7 to 11 by offering book workshops for children, teachers and edu-
cators and, more specifically, a children’s book – Sonhos do Dia (Dreams of the Day),  – in nine diverse 
and accessible formats. Moreover, the project offers children the sensory experience of an accessible 
book installation where they learn about inclusion and diverse modes, means, and formats of commu-
nication in a playful way.

BRAZIL / WVA EDITORA

Problems targeted
The project acknowledges the vital role that stories 
play in the personal and social development of the 
child, and it aims to promote the experience of acces-
sibility to young readers and address the urgent issue 
of discrimination of persons with disabilities. 

Solution & Methodology
The project promotes the accessible book as a 
crucial tool of empowerment for socially vulnerable 
groups and the protection of fundamental human 
rights. The initiative was created without hierarchiz-
ing disabilities, and serves persons with dyslexia, 
pervasive developmental disorder, and illiterate 
people alike. It also provides the opportunity for new 
generations to avoid and eliminate discriminatory 
attitudes towards persons with disabilities. Published 
in nine accessible formats, Sonhos do Dia, by Claudia 
Werneck, was developed with the participation of sign 
language interpreters and audio description techni-
cians. Participants learn about and reflect on the rela-
tionship between the concept and the experience of 
inclusion. Notably, an interactive installation inspired 
by the book has been added to a famous cultural 
centre in Rio de Janeiro. There, children have the 
opportunity to experience all the accessible formats 
available in the publication.  

Outlook & Transferability
WVA Editora has the expertise to help other publish-
ers and organizations to replicate this project. It is 
true that depending on the book, the accessible for-
mats can cost up to 15-times the publishing cost of a 
printed book. On the other hand, publishing a book in 
DAISY format, for example, can be relatively inex-
pensive if the book has no pictures or images. Soon, 
sign language software will work just like the best 
screen readers today. The more WVA participates in 
forums and conferences and helps to develop a pool 
of accessibility specialists and professionals, the 
more it sees that the future of our inclusive com-
munities will be a rich mix of new technologies and 
human talent. What is needed to spread a project 
like “Every person has the right to know all stories” 
is dialogue and more inspiring examples of inclusive 
publishing. Because of its focus on inclusion, 10 of 
WVA’s publications have been recommended by both 
UNICEF and UNESCO.

There is no inclusive society 
without accessible books.
Mr. Alberto Arguelhes, Head of Project

FACTS & FIGURES

• To date, some 1,400 persons with and 
without disabilities have participated in the 
project, including 956 children who visited 
the interactive installation in Rio and who 
attended accessible book workshops.

• 2,100 copies of Sonhos do Dia in nine acces-
sible formats were published for the project, 
and 1,653 copies have been distributed to 
participants so far.

• 70 teachers and educators participated in 
three accessible book workshops.

Mr. Alberto Arguelhes
WVA Editora, Brazil, +55 (21) 2493-7610
arguelhes@wvaeditora.com.br / alberto.arguelhes@gmail.com
www.wvaeditora.com.br

mailto:Koen.deweer@konekt.be
http://www.konekt.be
mailto:arguelhes@wvaeditora.com.br
mailto:alberto.arguelhes@gmail.com
http://www.wvaeditora.com.br
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Multi-stakeholder approach towards  
Inclusive Education in Burkina Faso

The aim of this project, initiated by Ocades Tenkodo in the community of Garango and supported by 
Light for the World, is to offer an inclusive environment whereby children with disabilities and other 
vulnerable children can attend a school close to their hometown. A multi-stakeholder approach is 
supported in order to involve local partners and thus contribute to a systematic collaboration between 
local NGOs and national ministries. The Garango project is a pilot project that will serve as a model for 
the National Strategy of Inclusive Education in Burkina Faso, which is currently being developed by the 
Ministry of Education, one of the project partners. Additionally, this project is part of an international 
initiative of similar Inclusive Education programmes that are currently implemented in five countries 
(Bolivia, Burkina Faso, Ghana, India, and South Africa) across three continents.  

BURKINA FASO / OCADES TENKODOGO, LIGHT FOR THE WORLD

Problems targeted
In Burkina Faso disability is often regarded as a mal-
ediction or a contagious phenomenon. Thus, children 
with disabilities have little opportunity to go to school, 
and most are victims of prejudicial social perceptions 
that impede their full participation in society.

Solution & Methodology
The project is designed to strengthen the rights of 
children with disabilities and other vulnerabilities and 
to further promote the importance of Inclusive Educa-
tion in combination with a community-based rehabili-
tation approach through the following activities: 
• As a first step, awareness-raising on the local level, 

the identification of children with disabilities, consul-
tations, and physical rehabilitation are undertaken 
in order to let the children with disabilities join the 
inclusive schools of Garango.

• Through the involvement of all related stakeholders 
on the local level (the Catholic organization OCA-
DES, local education authorities, and disabled peo-
ple’s organizations) and on the national level (Ministry 
of Education), Inclusive Education for all children is 
implemented by specific teacher-training modules. 

• Inclusive sport activities fostering the social inclu-
sion of people with disabilities are also conducted.

Outlook & Transferability
Based on the efficiency and success of the Gargano 
pilot project, a National Strategy for improving the 
quality of Inclusive Education through community 
involvement will be finalized by the end of 2015.   

For an inclusive community,  
let’s get together!
Abbé Denis Sandwidi, OCADES Caritas Burkina

Inclusive Education is implemented by specific teacher-train-

ing modules.

Credit: Ocades Tenkodogo

FACTS & FIGURES

• The project identified 675 children in the 
community with a severe or mild disability

• 55 primary schools in the municipality of Ga-
rango are now able to identify and provide 
for children with disabilities 

• In 2014, 350 teachers were trained in special 
education for children with disabilities.

Mr. Abbé Denis SANDWIDI
Ocades Tenkodogo, OCADES Caritas Burkina: 01 BP 1195 
Ouagadougou 01, +226 50 37 00 34, denis75sand@yahoo.fr
http://ocadesburkina.org

Inclusive Education for Cambodian  
children who are blind or deaf

The project offers extra classes for children with visual or hearing impairments to enable them to at-
tend mainstream schools. During the extra lessons students are prepared to follow regular classes by 
making use of special learning materials in Braille and sign language. The project also created Khmer 
Braille and is currently working on the further development of Khmer sign language.

CAMBODIA / KROUSAR THMEY

Problems targeted
At the beginning of the 1990s, Cambodia did not have 
a proper education system, and consequently many 
children were left aside, especially children with disa-
bilities – including the blind and deaf. Being excluded 
from school led to their marginalization during their 
adult life. This isolation was further strengthened by 
the lack of learning tools dedicated to blind or deaf 
children, such as Braille or local sign language. These 
children needed appropriate assistance.

Solution & Methodology
The main purpose of the extra lessons at the Kro-
usar Thmey special schools is to ensure the children 
with visual and hearing impairments can follow 
regular classroom lessons. To this end, new learning 
materials and differentiated pedagogy  are used to 
present the various topics in an appropriate way. For 
instance, blind children need learning materials in 3D 
to understand the functioning of the human body or 
to read a map. Furthermore, they need to practice a 
lot reading English or Khmer Braille before being able 
to read fluently and then learn as other children. For 
deaf children, Krousar Thmey has developed many 
visual documents using colors, pictures, and schemes 
to learn how to read, how to sign, and how to explain 
some topics. Every class has pictures and banners 

on the walls in order to stimulate the students’ visual 
memory potential as much as possible.

Outlook & Transferability
The program has always been meant to be managed 
by the government in the long term. Consequently, 
the schools follow the official Cambodian school 
program, use the official textbooks, and collaborate 
closely with public schools. To ensure this coherence, 
Krousar Thmey representatives meet regularly with 
the Ministry of Education, which helps to facilitate the 
transfer of the management of the schools by 2020. 

When I learned that I was not the only 
blind girl, I understood my disability was 
not a fatality. This idea gave me the en-
thusiasm and the strength to persevere.

Sinat, programme’s beneficiary

The main purpose of the extra lessons at the Krousar Thmey 

special schools is to ensure that children with visual and 

hearing impairments can follow regular classroom lessons

FACTS & FIGURES

• 997 deaf or blind students benefitted of the 
education program in 2014.

• The annual budget in 2014 was slightly over 
$1 million.

• 83% of the participants passed the high 
school exam successfully in 2014.

Mr. Colin Rehel & Ms. Constance de Roquefeuil
Krousar Thmey, Public Relation Officers, Cambodia
+ 855 (0) 23 880 503, pr@krousar-thmey.org
www.krousar-thmey.org

mailto:denis75sand@yahoo.fr
http://ocadesburkina.org
http://krousar-thmey.org
http://www.krousar-thmey.org
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A sign language curriculum  
especially for parents

Parents’ learning of sign language plays a critical role in the development of children with a hearing 
impairment. The mission of this international project is to generate parent Sign language curricula 
that are aligned with the Common European Framework of Reference for Languages (CEFR). Using 
a CEFR design for the parent Sign language of the Netherlands and American Sign language classes 
means that the learning of sign languages has the same significance and structure as the learning of 
spoken languages. 

CANADA / SCHOOL OF LINGUISTICS AND LANGUAGE STUDIES; THE NETHERLANDS / SIGN IMPACT

Problems targeted
Until now, no formal curricula exist for teaching sign 
language as a second language to parents of deaf 
children. Without access to a sign language from 
an early age, many deaf children may be negatively 
affected in terms of their social and emotional devel-
opment and may have incomplete knowledge of any 
language. 

Solution & Methodology
The project developed various curriculum materials, 
including teacher and student workbooks, sign lan-
guage videos, and assessment tasks. The programme 
is conducted over the course of 15 weeks for the 
parents of deaf children. With this new curriculum, 
parents will be able to act as efficient communicators 
with their deaf children. Parents are trained through 
seven modules from A1 to minimal high-B2 level 
(based on the CEFR standard). Each participant 
works on his or her own learning-track and fluency, 
so it is possible that a specific parent will reach B1 in 
language acquisition and another parent reach the 

B2/C1 level. Parents can work on their own learning 
goals through a portfolio, video interaction training, 
home visits, and family case-studies.

Outlook & Transferability
In the Netherlands, parent classes of various levels 
are held around the country, and new sign language 
teachers are trained to deliver the parent classes. 
There are plans to establish a network of blended 
learning classes consisting of e-learning classes 
combined with in-person classes and contact within 
parent networks in 3 regions of the Netherlands. 
In Canada, the project aims to finalize the pilot parent 
American sign language curriculum materials and 
to make these available to American sign language 
teachers across Canada and the United States. 
Plans are currently underway to develop pilot Langue 
des signes québécoise curriculum materials for 
francophone parents of deaf children. The CEFR 
design for parent sign language courses can easily 
be adapted by other countries, and can be funded by 
government providers or paid for by parents. 

It is vital that comprehensive, research- 
based services be provided in order to meet 
the sign language learning needs of families 
with deaf and hard-of-hearing children.

Ms. Kristin Snoddon, Carleton University

FACTS & FIGURES

• In 2012, two Dutch practitioners devel-
oped parent sign language classes that 
are aligned with the CEFR.

• In 2014 and 2015, the Dutch teachers 
facilitated two curriculum development 
workshops for American sign language 
instructors in Toronto, Canada. 

• 17 parents of deaf children attended 
the first parent American sign language 
course in Toronto. Classes and learning 
materials are provided free of charge.

Ms. Mathilde de Geus & Ms. Joni Oyserman
Sign Impact, Inc., the Netherlands, www.signimpact.nl

Ms. Kristin Snoddon
School of Linguistics and Language Studies,  
Carleton University, Canada, kristin.snoddon@carleton.ca 
https://carleton.ca/slals/people/snoddon-kristin/

Supporting architects and urban planners 
to understand accessibility

The aim of this project is to support architects, urban planners, and engineers as well as small busi-
nesses to help them understand their obligations under the Accessibility for Ontarians with Disabilities 
Act (AODA), and also to support them in the implementation process.  The GAATES project team, 
which consists of people with various disabilities, developed a set of publications, a technology vendor 
database, and learning and reference resources – all written in plain language and accessible online.

CANADA / THE GLOBAL ALLIANCE ON ACCESSIBLE TECHNOLOGIES AND ENVIRONMENTS 

Problems targeted
In 2005, the government of Ontario, Canada, passed 
the  Accessibility for Ontarians with Disabilities Act, 
which has the purpose of improving accessibility 
standards for Ontarians with physical and intellectual 
health disabilities. To small businesses and in particu-
lar to architects, landscape architects, urban plan-
ners, engineers, and other design professionals this 
statute was complex and its content largely unknown.
 

Solution & Methodology
To address the lack of understanding of the new 
legislation, the project staff have developed a number 
of publications, an information and communication 
technology vendor database, as well as learning and 
reference resources consisting of an online course 
and an illustrated technical guide. The publications, 
which are all available in accessible formats, support 
the target group to make clear their obligations 
under the new law and to show how especially small 
businesses can provide information to their clients 
in formats that are accessible to everyone and how 

they can communicate with their clients in a way that 
is inclusive. The vendor database gives businesses 
the opportunity to search for expertise within spe-
cific areas regulated by the AODA. For example, if 
a business looks for a sign language interpreter or 
a company to create accessible documents, it can 
use these terms as search criteria and the database 
will provide contact information for vendors who can 
provide the services. The online course, which costs 
100 Canadian dollars (appx. US$72), focuses on the 
AODA Accessibility Standard for the Design of Public 
Spaces (AODA-DOPS), and provides an overview 
of the obligations of businesses to comply with the 
AODA-DOPS and the technical requirements of the 
legislation. The course was developed on a fully 
accessible learning platform. The various resources 
and the online course have been developed under 
the guidance of a steering committee that represents 
various professional associations of Ontario and in-
cludes people with disabilities. The project is financed 
by the Government of Ontario’s Enabling Change 
Programme.

Outlook & Transferability
The concept of organizing student competitions can 
be developed in several different ways and in virtually 
any institution, and it can be done in a cost-effective 
manner with the help of outside support.

The resources developed through this 
project provide architects and other 
design professionals in Ontario with the 
information they need to create public 
spaces that comply with AODA legisla-
tion and are truly accessible to persons 
with disabilities.

Mr. Bob Topping, GAATES

FACTS & FIGURES

• The various project publications have been 
downloaded more than 8,250 times.

• The ICT vendor database is accessed about 
150 times per month, over 5,000 times to 
date.

• Since the launch of the website, 70 design 
professionals have subscribed to it. 

Mr. Bob Topping
GAATES, Canada, +1-905-278-0665
gaates.bob.topping@gmail.com
http://gaates.org/resources-build-environment

http://www.signimpact.nl
mailto:kristin.snoddon@carleton.ca
https://carleton.ca/slals/people/snoddon
mailto:gaates.bob.topping@gmail.com
http://gaates.org/resources
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All you need to know to open the door  
to the labour market

The goal of the project is to help students with learning or other disabilities to find sustainable employ-
ment. Specifically, the project targets students who are in their final year of special vocational schools. 
The main product of the project is the website “www.oikeitatoita.fi” (“decent work”), a database that 
provides advice on writing a CV and job application, on group coaching methods, etc. The materials 
were collected and developed to help teachers, other educators, and job coaches on training students 
with special needs. “The working life competence” has been legislated to be an obligatory course on 
the vocational studies curricula in Finland. 

FINLAND / ASPA FOUNDATION

Problems targeted
Without proper support, many students with disa-
bilities who have completed their vocational studies 
cannot find employment, and thus remain dependent 
on public support.

Solution & Methodology
The material offered on the website can be used by 
teachers, job coaches, or individuals, and  is suitable 
for supporting a variety of special needs , including 
people with learning disabilities, social difficulties, 
etc. “Networking days” have also been established, 
whereby professionals have the occasion to ex-
change good practices and share their knowledge on 
supporting their students with disabilities.
The project has also developed and tested a pro-
gramme of seven courses for developing employment 
skills, which has already involved 47 students. The 
courses include personal support, group training, 
job application training, and training of social skills. 
In addition, employers have been instructed on how 
to adjust their working conditions to better meet the 
needs of these new workers; and a programme has 

been implemented by which employees can work as 
coaches at the beginning of employments.

Outlook & Transferability
To date, the website is only available in Finish, but it 
is planned to translate parts of it in English. It can be 
developed in several different ways and in virtually 
any institution, and it can be done in a cost-effective 
manner.

The project helps young adults  
with disabilities by providing them with  
learning materials and information on 
how to get into the open labour market.

Ms. Paula Toukonen, Aspa Foundation

“www.oikeitatoita.fi” (“decent work”) is a database that pro-

vides advice on writing a CV and job application, on group 

coaching methods, etc. 

FACTS & FIGURES

• 14,142 people visited the free project website 
from March to October 2015.

• To date, 47 students have received the 
“working life competence” courses of the 
project.

• About 500 professionals and students have 
participated network meetings, conferences, 
trainings or other functions of the project. 

Ms. Paula Toukonen
Aspa Foundation, Finland 
+358 40 744 1911, paula.toukonen@aspa.fi, www.aspa.fi 

Finnish anti-bullying programme for 
schools going international

The KiVa programme of the University of Turku developed a comprehensive, research-based pro-
gramme to reduce the prevalence and negative consequences of bullying in secondary schools. The 
programme has been in nationwide use in Finland since 2009, and it is now available in six other coun-
tries as well. 

FINLAND / UNIVERSITY OF TURKU 

Problems targeted
Bullying by peers in schools is a worldwide problem 
that concerns millions of children and youth, and that 
has severe negative- and long-term consequences 
for the victims, perpetrators, as well as those merely 
witnessing bullying. Effective ways to prevent and 
tackle the problem are being sought everywhere in 
the world. 

Solution & Methodology
The KiVa anti-bullying programme provides concrete, 
comprehensive, research-based tools for schools 
to prevent bullying, to tackle the cases of bullying 
that come to the attention of adults, and to monitor 
the situation via annual school-based feedback.
The programme includes materials for teachers and 
principals as well as for students and parents. Usually, 
classroom teachers deliver lessons about once per 
month, including discussions, short films, and learn-
ing-by-doing exercises about respect, peer support/
peer pressure, embracing diversity, the consequences 
of bullying, and how students can together put an 
end to such behaviours. A video game has also been 
developed in which students move through a virtual 

school (hallways, lunchrooms, recess areas, etc.) and 
encounter challenging situations in which they need 
to find ways to behave in supportive ways. Often 
these are situations where someone is excluded from 
the group or is bullied in other ways. Students receive 
feedback based on their responses, and they are 
asked to report on their own behaviours with their 
actual school peers – for instance, how they have 
succeeded in following the KiVa rules. 

Outlook & Transferability
The programme can be readily adopted outside of 
Finland. The cost for implementation varies by coun-
try as it is determined by the licensed partners. The 
cost models in various countries depend on whether 
the implementation of the programme is supported 
by public organizations, NGOs, or fully covered by the 
end-users (schools). Currently, there are plans to start 
projects in Brazil and Chile, to test the effects of the 
KiVa programme in new cultural contexts, and to cre-
ate a Latin American adaptation of the programme. 

The  lessons are about respect, 
peer support and peer pressure, 
embracing difference, the  
consequences of bullying, and 
how students can together put an 
end to bullying.

Ms. Christina Salmivalli, Head of Project 

FACTS & FIGURES

• In Finland, 90% of schools providing basic 
education (grades 1–9) are implementing the 
KiVa anti-bullying programme.

• Since 2009, when the KiVa programme 
first became available for Finnish schools, 
thousands of teachers have been trained 
on its implementation, and the proportion of 
students bullying others has been halved in 
schools implementing the programme.

• The KiVa programme is currently implement-
ed in six countries via licensed partners, and 
several initiatives in new regions are under 
negotiation. . 

Ms. Christina Salmivalli 
University of Turku, Finland
+358 400 995473, tiina.salmivalli@utu.fi, www.kivaprogram.net 

http://www.oikeitatoita.fi
http://www.oikeitatoita.fi
mailto:paula.toukonen@aspa.fi
http://www.aspa.fi
mailto:tiina.salmivalli@utu.fi
http://www.kivaprogram.net
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E-Learning for teachers, caregivers,  
and families

eLeSI is a free online learning platform (based on “Moodle”) that was developed in France, Belgium, 
the United Kingdom, Switzerland, Benin, and Romania, and that is coordinated by the French organiza-
tion La Fondation des Amis de l’Atelier. The platform was launched in September 2015 and is available 
in English, French, Spanish, and Romanian. It offers four training modules (with a total of 400 hours of 
learning), which are especially targeted towards those working and living with persons with disabilities, 
such as teachers, caregivers, and families. 

FRANCE / LA FONDATION DES AMIS DE L’ATELIER

Problems targeted
The designers of the project noted that there was a 
lack of adequate training opportunities  for people 
working and living with young and adult persons with 
disabilities, especially those with learning disabilities, 
autism spectrum disorders, and intellectual health dis-
orders. Particularly in low-income countries, caregiv-
ers and practitioners often do not have the possibility 
to achieve or get access to qualification measures 
concerning work with people with disabilities. 

Solution & Methodology
The E-Learning platform, which is cost-free and 
accessible throughout the world via the Internet, 
consists of four training modules: one that is a 
generic module and three that deal with specific age 
groups. The generic module describes situations of 
persons with disabilities and allows users to develop 
an understanding of the difficulties these people face 
every day, as well as allowing them to raise questions. 
This module also provides case studies that highlight 
issues related to specific contexts, for example, at 
the workspace or in an educational setting, in which 
the objective is to decontextualize each case and 
provide knowledge that can be used in other instanc-
es. Furthermore, it provides information about the UN 

Convention on the Rights of Persons with Disabilities; 
historical aspects and key concepts of inclusion; 
the evolution of the International Classification of 
Impairments, Disabilities, and Handicaps and the 
International Classification of Functioning, Disability, 
and Health, which are international classification 
systems; knowledge about different types of disor-
ders and what to do, for example, observing situations 
and identifying elements that foster or hinder inclu-
sion; and how to respect differences and overcome 
prejudices and, in turn, how to the share these values 
when it comes to working and living with people with 
disabilities. The other three modules contain informa-
tion about various aspects of inclusion and partici-
pation of individuals, divided into three age groups 
(0–3, 4–16, and 16+) in various areas of social life. The 
modules use such materials as case studies, videos, 
role playing, forums, and chats. A learner’s guide is 
available to help users navigate the four modules. 

Outlook & Transferability
Plans are in place to translate the content into at 
least two more languages: Arabic and Japanese. In 
addition, subtitles will be embedded into the videos 
that are used on the platform. Given the transparen-
cy of the development process, the project can be 
transferred to other contexts. And since the website 
is accessible all over the world, the modules can be 
translated into any other language. 

Social inclusion through 
knowledge!
Ms. Claudia Delgadillo, Staff Member, eLeSI Project

FACTS & FIGURES

• 450 students are currently registered on the 
Moodle platform. 

• The site received more than 1,500 visits in 
the first months of the project.

Ms. Claudia Delgadillo
La Fondation des Amis de l’Atelier
17 rue de l’Egalité 92290 Châtenay-Malabry 
+33 01 46 29 59 00, elesi@amisdelatelier.org – www.elesi.eu

Moving step-by-step towards  
an inclusive university

Starting in 1977 with a counselling service for students with disabilities and chronic diseases, the Tech-
nical University of Dortmund has continued to provide various services through its “DoBuS – disability 
and study” unit, as well as in other units of the university. One example is the library’s service to pro-
vide books for the blind and visually impaired. DoBuS supports students with disabilities to graduate 
successfully in spite of inadequate and sometimes even excluding conditions. Moreover, it implements 
structural changes based on the experiences gained in the counselling service with the aim of reduc-
ing as far as possible the extra work that students with disabilities have to master.

GERMANY / ZHB DOBUS DORTMUND CENTRE FOR DISABILITY AND ACADEMIC STUDIES

Problems targeted
An increasing number of students attend lectures at 
universities, and at the same time, all students are 
encouraged to finish their studies in a short period 
of time. This kind of environment makes it difficult for 
students with disabilities to keep up with the regular 
curriculum. Therefore, when it comes to supporting 
students in Inclusive Education, an individualized 
approach is needed.

Solution & Methodology
As a first step, the University’s structural barriers had 
to be removed, and the building adapted in order to 
be accessible to everyone. Second, an equal study 
environment was implemented whereby a level of 
compensation was applied to all exams based on the 
principles of disability mainstreaming. Individualized 
services for persons with disabilities include support 
for applicants, students, and graduates; counselling 
and awareness-raising; and the training of lecturers 
on Inclusive Education. TU Dortmund established sev-
eral new services for students with disabilities, such 
as adapting didactical materials for blind and partially 
sighted students and providing computer tools for 
technical assistance. Removing the various barriers to 
Inclusive Education at the university level is a process 

that constantly has to be improved according to 
technological progress and the content of the studies. 

Outlook & Transferability
In recent years the number of students attending Ger-
man universities has increased, as has the number 
of students with disabilities asking for advice and sup-
port at DoBuS – more than 300 in 2015. As result, TU 
Dortmund has further built up its services for these 
students in order to meet the increased demand.

Studying with disabilities whatever  
you want and wherever you like under 
equal conditions!

Ms. Birgit Rothenberg, Director, DoBuS 

DoBus works on many different levels towards Inclusive 

Education at the Technical University of Dortmund, such as 

introducing compensation models at exams, new services, 

computer tools, etc.

FACTS & FIGURES

• In 2014, more than 300 students and 100 
applicants with disability were counselled 
per semester.  

• 21 persons with visual impairment used 
adapted work places and interpreters for 
written materials and exams, and computer 
literacy workshops were also provided

Ms.  Birgit ROTHENBERG
zhb//DoBuS - TU Dortmund
Emil-Figge-Str. 50, 44221 Dortmund, + 49-231-755-2848
birgit.rothenberg@tu-dortmund.de
http://www.dobus.tu-dortmund.de/cms/de/home/

mailto:elesi@amisdelatelier.org
http://www.elesi.eu
mailto:birgit.rothenberg@tu-dortmund.de
http://www.dobus.tu-dortmund.de/cms/de/home
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Persons with learning difficulties working 
as IT trainers

Through this project people with learning difficulties use their IT knowledge to train senior citizens 
living in their neighbourhood. The concept has been developed by people with learning difficulties 
themselves and is implemented by the PIKSL laboratories in Düsseldorf. Each eight-week course (with 
morning and afternoon sessions, for which participants pay a reasonable fee) is jointly developed by  
eight participants and four teachers. Assistants from the PIKSL laboratories prepare the training ses-
sions each day. The IT courses are action-orientated, and include examples from daily life.

GERMANY / PIKSL LABORATORIES, IN DER GEMEINDE LEBEN GGMBH

Problems targeted
The “digital divide” is an increasing problem in our 
communities. People with learning difficulties and 
senior citizens are virtually excluded from the use of 
modern information and communication technology 
unless properly trained. Moreover, many people with 
learning difficulties face major difficulties when trying 
to enter the job market. 

Solution & Methodology
The project works to give people with learning 
difficulties a job in teaching, whereby they can pass 
on their IT knowledge to interested senior citizens. In 
addition to the positive effects of having employment, 
it provides them with the possibility to earn respect 
and recognition through their teaching activity. 
There is no fixed curriculum, and instead the content 
of each course is defined by the particular interests of 
the senior citizens involved. Moreover, this process al-
lows the “teachers” to learn more about their “clients,” 
which leads to the removal of barriers and better 
understanding. The small group size and the close 
cooperation foster a family-like atmosphere – one in 
which both sides feel comfortable to make mistakes. 

Outlook & Transferability
Through peer counselling, the trainers are able to 
spread their knowledge to other institutions and 
organizations. “PIKSL mobile” – that is, the process 
of bringing the courses to various neighbourhoods – 
offers the possibility for senior citizens to book local 
courses. Going forward, the course concept will be 
enlarged by special tablet courses. 

People with learning difficulties 
become teachers and earn the respect 
of their community.

Mr. Benjamin Freese, Head of Project

The project works to give people with learning difficulties a 

job in teaching, whereby they can pass on their IT knowl-

edge to interested senior citizens. 

FACTS & FIGURES

• The programme’s eight trainers are people 
with learning difficulties.

• There have been 20 courses held to date 
(initially without charge, then at an intro-
ductory offer of EUR 40 per course as an 
introductory offer, and after that at EUR 99 
per course)

• Approximately 140 senior citizens have 
attended the courses so far.

Mr. Tobias Marczinzik & Mr. Benjamin Freese
PIKSL - In der Gemeinde leben gGmbH
Ludwig-Erhard-Allee 14, 40227 Düsseldorf, Germany
+49 211 91364-104, +49 211 91364-118
tobias.marczinzik@igl-duesseldorf.de
benjamin.freese@igl-duesseldorf.de

New museum experiences for persons 
with learning difficulties

The project aims to make content (e.g., museum exhibitions) more accessible for people with learn-
ing difficulties and to open it to a broader public. The hardware is fully accessible and was developed 
following Universal Design guidelines. It enables people with disabilities to receive and consume infor-
mation, and at the same time allows interaction with the public. 

GERMANY / PIKSL LABORATORIES, IN DER GEMEINDE LEBEN GGMBH & ANTONIA EGGELING DESIGN

Problems targeted
This project targets the inclusion and accessibility of 
people with learning difficulties who wish to enjoy the 
experience of visiting a museum more fully, as well 
as provides future business ideas for museums in 
general. Conversations with experts in the fields both 
of museum planning and people with disabilities have 
provided input to create a new way to experience a 
museum visit. 

Solution & Methodology
Museums can enlarge their audiences through the 
use and distribution of “sound carrier scarfs” – a 
hardware device that enables the simple and un-
derstandable dissemination of content not only for 
people with learning difficulties but all visitors. The 
device features a barrier-free design and intuitive 
functions that represent a significant improvement 
over a regular audio guide. This new audio guide rests 
on the shoulders of the visitor like a scarf and has 
easy function keys. Moreover, people with learning 

difficulties have had direct input in the design of the 
device, making access to museum content simpler 
and easier for everyone.  

Outlook & Transferability
The workshop concept, which has been developed 
together with people with learning difficulties, is 
adaptable for other contexts when accessible content 
is required. It brings together area experts and people 
with learning difficulties to develop specific products 
and devices. The concept of the “sound carrier scarf” 
is scalable and can be transferred to other projects 
and technologies. The sound scarf can be purchased 
or rented and has commercial potential.  

Adventure Museum proves that the re-
moval of barriers for people with learn-
ing difficulties provides additional value 
for society as a whole. At the same time, 
is creates possibilities for innovative 
business ideas.

Mr. Tobias Marczinzik, Head of PIKSL

The “Sound Carrier Scarf” is a significant improvement over 

a regular audio-guide, especially for persons with learning 

difficulties.

FACTS & FIGURES

• The project included the training of five ex-
perts on the use of  the “sound carrier scarf” 
– an audio guide that features a barrier-free 
design and intuitive functions.  

• To date, the project has been piloted at one 
museum exhibition in Düsseldorf.

Mr. Tobias Marczinzik
PIKSL - In der Gemeinde leben gGmbH
Ludwig-Erhard-Allee 14, 40227 Düsseldorf, Germany
+49 211 91364-104, tobias.marczinzik@igl-duesseldorf.de

Ms. Antonia Eggeling
Social- & Industrial Design , Grafenberger Allee 39
40237 Düsseldorf, Germany, a.m.eggeling@hotmail.de

mailto:tobias.marczinzik@igl-duesseldorf.de
mailto:benjamin.freese@igl-duesseldorf.de
mailto:tobias.marczinzik@igl-duesseldorf.de
mailto:a.m.eggeling@hotmail.de
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Remote speech-to-text and sign language 
interpretation

The mission of VerbaVoice, a social and technology company, is to provide fully Inclusive Education 
and language accessibility for students with disabilities through a flexible and customizable online 
interpreting platform. The system focuses on persons with hearing impairments, but also provides a 
solution for the education of mobility impaired or hospitalized pupils of all school forms and age groups 
who can join a class remotely. Each platform component (original video and audio, live transcript and 
sign language video, as well as document upload) can be customized as needed to provide the best 
service possible. The system also works in multilingual contexts and facilitates foreign language learn-
ing processes. 

GERMANY / VERBAVOICE GMBH

Problems targeted
In the past, hearing impaired people have often been 
excluded from higher education and were thus pri-
marily restricted to manual and technical professions 
that require less communication support. The local 
availability of sign language interpreters and speech-
to-text reporter is still expensive, and therefore a 
barrier towards inclusive communication.

Solution & Methodology
VerbaVoice offers a custom-built, completely ac-
cessible online conferencing system that is brows-
er-based, accessible for blind people using screen 
readers, and tailor-made to suit the needs of deaf and 
hard of hearing users. A specific app is available on 
mobile devices for iOS and android to display spoken 
content through live text and video on mobile devices. 
The text transmission system VerbaVoice Live Text 
features optimized text flow and one-by-one trans-
mission of characters, just one of many features that 
have been developed..

Outlook & Transferability
The cloud-based system can be easily transferred 
to other countries or contexts: It is software- and 

Our vision right from the start: 100 percent 
accessible education, information, and 
knowledge for hearing impaired people.

Ms. Ulrike Waltsgott, Head of Communications, VerbaVoice

Verbavoice interpretation can be accessed with any com-

munication tool, supporting sign language as well as screen 

reades.

FACTS & FIGURES

• VerbaVoice had 18 full-time employees in 
2012, and 61 hearing and hearing-impaired 
employees in 2015.

• VerbaVoice provided approximately 20,000 
interpreting hours in 2015, compared to 
7,000 hours in 2012. 

• The company operates in Germany, Austria, 
and Switzerland, and is currently expanding 
to Italy, the United Kingdom, and Spain. 

Ms. Ulrike Waltsgott
VerbaVoice GmbH, Germany
+49 89 41615265, u.waltsgott@verbavoice.de
www.verbavoice.de

English skills for persons with  
learning difficulties

The GNW-SupEFL online portal assists young and adult special learners (persons with specific learn-
ing difficulties, ADHD, autism spectrum, etc.) in acquiring critical language skills in English and sup-
ports their integration into the labour market. Research and experience clearly show that it is possible 
for special learners to succeed in learning English as a foreign language with the appropriate support. 
Using self-help methods with access to free ICT-based tools, techniques, and resources, special learn-
ers complete foreign language lessons, including self-assessments and guidelines.   

HUNGARY / GNW LTD.

Problems targeted
The study of a foreign language is becoming in-
creasingly important in a multilingual world, and 
the command of English is widely considered a key 
requirement for equal opportunities in education, in 
the workplace, and for life in general. The exclusion 
of special learners from EFL classes has been widely 
recognised, and educational policy in many countries 
is increasingly reflecting this. Yet EFL teachers and in-
stitutions cannot fully meet special learners’ needs. For 
this reason, special learners should also be supported 
by self-help methods, giving them greater autonomous 
control of the language-learning process. 

Solution & Methodology
The project serves the need for an open educational 
portal that special learners can access on their own 
(or by referral from their teacher) to get help and 
support. The self-study programme includes seven 
web-based modules – one each on reading, writing, 
speaking, listening, memory, motivation, and learning 
in general.  Each module is considered an individual 
course, and a learner may complete as many modules 
as he or she chooses. The modules provide special 

learners with specific tools and techniques to improve 
their skills and overall competence in the specific 
area(s) in which they are weakest. The results of 
other projects aimed at the development of assistive 
technology (e.g., Robo Braille) will be used as impor-
tant resources for this project as well.  

Outlook & Transferability
After the first trials of the training, there will be more 
training courses, more advertising of the materials 
on the websites, and an attempt to approach univer-
sities and educational policymakers to promote the 
methods to a wider audience in education. In Hungary 
two colleges (Kodolányi College and the Buddhist 
College) and two universities (University Budensis, a 
technical university, and the University Semmelweis, 
a medical university) have already expressed an 
interest in the method.

You don’t have to wait for others, for 
specialists or for teachers, because the 
self-help methods give you the freedom 
of learning in your own way, with your 
own material and self-confidence.

Ms. Eva Gyarmathy, Head of Project

FACTS & FIGURES

• Altogether, at least 120 special learners from 
six countries will directly contribute to the 
training courses as stakeholders evaluate 
the portal materials.

• The portal will be available at no cost for 
thousands of special learners.

• 60 English-as-a-foreign-language (EFL) 
trainers were asked to reply to a project 
questionnaire to get to know the opinions of 
those working with the target group.

• 90 special learners struggling with English 
as a second language were asked to reply 
to a questionnaire to get their views on their 
difficulties and on what support they find 
useful. 

 Ms. Eva Gyarmathy
GNW Ltd., Hungary
+36 30 9119677, gyarmathy.eva@gmail.com
www.lexam.eu

language-independent, easy to handle for the end 
user, and works for any language combination. The 
costs consist of the local rates for interpreters  and 
speech-to-text reporters and a moderate platform 
fee. In addition, a licensing model could be an option 
if the system is to be introduced to a new market on a 
larger scale.  

mailto:u.waltsgott@verbavoice.de
http://www.verbavoice.de
mailto:gyarmathy.eva@gmail.com
http://www.lexam.eu
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Indian campaign to educate children with 
visual impairment going global

Following three years of research and planning a global initiative was launched by ICEVI in partnership 
with the World Blind Union to reach the 4 million blind and low vision children throughout the develop-
ing world who have no access to education.  The project is currently working with and through govern-
ment and non-government organizations in 20 developing countries to provide guidelines, accessible 
teaching and learning materials, access to appropriate ICT, and provision of capacity building pro-
grams for teachers and parents to promote Inclusive Education for these children.

INDIA / INTERNATIONAL COUNCIL FOR EDUCATION OF PEOPLE WITH VISUAL IMPAIRMENT

Problems targeted
Visually-impaired students face many barriers in 
attending mainstream schools due to the lack of as-
sistive devices and awareness of their special needs. 
The project promotes the necessary equipment 
for their inclusion in mainstream schools, including 
accessible learning and teaching materials and the 
capacity-building of teachers.

Solution & Methodology
The success of Inclusive Education depends on 
the knowledge of general classroom teachers, the 
awareness of parents, and the technical skills of 
special teachers. More than 650 capacity-building 
programmes for general classroom teachers, special 
teachers, and parents have been conducted on such 
topics as low vision, early detection and assessment, 
adapted learning materials, Abacus, Braille, etc.
In addition, every six months ICEVI publishes The 
Educator, its official magazine. 

Outlook & Transferability
The Executive Committee of ICEVI has fixed a target 
of at least a 10% increase in the enrolment of children 
with visual impairment in mainstream schools ever 
year. Therefore, the target is about 121,000 children 
in 2015 and 133,000 in 2016. The capacity-building 
programmes will reach out to at least 10,000 addition-

al teachers and parents in 2015 and 14,000 in 2016. 
In 2016, the World Blind Union and the ICEVI will be 
hosting their Joint General Assemblies in Orlando, 
Florida 

Making the right to education a reality 
for every child with a visual impairment.

Dr. M. N. G. Mani, ICEVI
Training programmes work on low vision, early detection and 

assessment, adapted learning materials, Abacus, Braille etc.

FACTS & FIGURES

• To date, the project has benefitted over 
105,000 visually-impaired children in the par-
ticipating countries. 

• More than 650 capacity-building pro-
grammes have been organized and more 
than 60,000 students and parents trained.

• The project brought together 23 leading 
organizations working in the area of visual 
impairment to promote education, which is a 
giant step forward in influencing policymakers 
to promote Inclusion Education. In addition, 
ICEVI works closely with the Global Cam-
paign for Education, UNESCO, UNICEF, etc.

Dr. M. N. G. Mani 
International Council for Education of People with Visual 
 Impairment (ICEVI), India, +91-9442649104 
sgicevi@vsnl.net; ceoicevi@gmail.com, www.icevi.org

Guidelines and toolkits to promote fully 
accessible schools

Schools are provided with comprehensive design and implementation guidelines and toolkits so as to 
create safe, equal, and accessible learning environments for children with disabilities. The information 
in these guidelines and toolkit is based on Indian national codes and space standards, as well as on 
Universal Design principles. Together, they provide authorities with infrastructural recommendations; 
and they provide staff and teachers with curriculum and classroom materials in accessible formats, 
e-learning technology solutions, and other educational services.

INDIA / SAMARTHYAM, NATIONAL CENTRE FOR ACCESSIBLE ENVIRONMENTS

Problems targeted
Despite initiatives by the Ministry of Human Resource 
Development, over the last decade the enrolment of 
children with disabilities has been less than 1% of all 
school-aged children in India. Further, girls with disabil-
ities are less likely than boys with disabilities to attend 
and complete school, particularly in rural settings, due 
to the absence of accessible toilets on school grounds 
and because the considerable distance to school 
makes them more vulnerable to abuse.

Solution & Methodology
The guidelines and toolkit are prepared to promote 
access, equity, safety, and gender-neutral learning 
environments.  The information provided is based 
on research, school access audits (both in rural and 
urban settings), trainings, and user group inputs. The 
documents highlight common barriers experienced 
by children in terms of the physical infrastructure of 
schools, and they provide cost-effective solutions to 
overcome them. Essential and non-negotiable Uni-
versal Design elements are provided to help facilitate 
site-specific solutions.

Outlook & Transferability
The accessibility guidelines and toolkit are used for 
preparing the Toolkit on Accessibility and Universal 
Design, an advocacy tool that will guide UNICEF and 
government staff. Hence, these tools have a global 
reach, and these accessibility standards can be easily 
adopted in cost-effective ways by using indigenous 
materials – primarily in low and middle income coun-
tries, during emergency responses, and in long-term 
development contexts

Schools should be for all:  
Leave no one behind in education 
and learning.

Mr. Debabrata CHAKRAVARTI, Director & Adaptive 
Design Unit Access Consultant

The guidelines and toolkit are prepared to promote access, 

equity, safety, and gender-neutral learning environments. 

FACTS & FIGURES

• Access audits were conducted in 500 
schools in 16 states from 2011 to 2014.

• More than 430 state coordinators and block 
resources persons received technical train-
ing on accessible schools in three states 
from 2014 to 2015.

• 12,000 hard copies of the guidelines were 
printed and disseminated to 72 schools in 
four states were renovated into model ac-
cessible and inclusive schools in 2014–2015.      

 Mr. Debabrata CHAKRAVARTI
Samarthyam, National Centre for Accessible Environments
B-181, Mansarovar Garden New Delhi-110015, India
+91 9810558321, 9711190806
samarthyamindia@gmail.com – www.samarthyam.com

mailto:sgicevi@vsnl.net
mailto:ceoicevi@gmail.com
http://www.icevi.org
mailto:samarthyamindia@gmail.com
http://www.samarthyam.com
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Increasing diversity by increasing access 
to legal education

IDIA’s overall goal is to empower marginalized communities through legal education, to sensitize them 
to law as a viable career option, and to support interested students in acquiring admission to leading 
law schools in India. IDIA also attempts to improve policies and regulations in the area of inclusive legal 
education and diversity within law schools and, consequently, within the legal profession.

INDIA / IDIA CHARITABLE TRUST

Problems targeted
Until now, India’s leading national law schools have 
been reserved for the elite and the privileged. Ac-
cording to a 2014 survey of the top five national law 
universities, only 5% of the newly admitted students 
came from families with an annual income below one 
Lakh of Indian Rupees (appx. US$1,500). Moreover, 
all the top national law universities are required to re-
serve 3% of their spaces for students with disabilities. 
The process of integrating these students into these 
elite universities serves two purposes. First, when the 
students we train are successful in gaining admission 
into these universities, they are able to gain access 
to a premium legal education and thereby to powerful 
legal and political career paths. Second, increased 
diversity in the classrooms enriches the process of 
education itself.

Solution & Methodology
The IDIA project aims to redress this serious imbal-
ance and promote access to legal education in favour 
of the underprivileged. Given the connection between 

law and leadership, such education will also help 
generate community leaders, and in this way truly em-
power communities to help themselves. IDIA support 
includes:  (i) SOLE training: IDIA student volunteers 
train selected underprivileged scholars on a regular 
basis for various exams in order to foster a “self-or-
ganized learning environment” (SOLE); (ii) Mentorship: 
IDIA scholars are allotted multiple mentors, including 
at least one senior student from a law school, one 
from the law profession, and one faculty member; (iii) 
Leadership, soft skills, and resilience:  IDIA plans to 
impart strategically designed training programmes to 
enhance the soft skills (e.g., well-spoken English) and 
resilience of its scholars; and (iv) Diversity-friendly 
eco-system: Since its inception, IDIA’s policy wing has 
advocated for a more diversity-friendly eco-system, 
including challenging the discriminatory policies of 
law schools in courts of law.         

Outlook & Transferability
IDIA has the following growth targets: (1) stabilizing 
operations in the 16 state chapters. (2) By 2020, 
establishing student chapters in all national law uni-
versities, and multiple student chapters in at least five 
states. (3) Securing institutional funding. (4) Hosting 
three public relations events each year. (5) Providing 
specialized leadership development and (6) focusing 
the efforts of our research and policy team on some 
of the structural issues.

IDIA seeks to empower students from 
 underprivileged communities through legal 
education and to create community leaders 
from within these communities, as well as 
make legal education accessible to every-
one, regardless of disabilities, and create a 
diversity-friendly legal ecosystem.

Dr. Shamnad Basheer, IDIA Charitable Trust

FACTS & FIGURES

• 199 students were trained over the last five 
years.  

• 67 scholars were admitted into law schools 
over the last five years.

• IDIA now has 400+ student volunteers divid-
ed among 16 regional chapters. 

Dr. Shamnad Basheer
IDIA Charitable Trust, India
+91 9818825148, shamnad@gmail.com, www.idialaw.com

Vocational training leading directly to jobs 
in the open labour market

The project provides a 45-day vocational training and a one-week traineeship for young people with 
disabilities living in rural areas. The training schedule was designed in cooperation with companies and 
future employers together with persons with disabilities. The project also collaborates with stakehold-
ers such as Government, Associations of Persons with Disabilities, Communities, etc., to create inclu-
sive working places. 

INDIA / YOUTH4JOBS FOUNDATION

Problems targeted
Some 70% of the Indian population live in rural areas, 
and persons with disabilities have no access to voca-
tional training facilities. The situation is worse for girls 
and young women, who are kept hidden at home for 
fear that they will harm the reputation of the family. 

Solution & Methodology
The project offers a 45-days vocational training for 
young men and women with speech, hearing, and 
vision disabilities between the ages of 18 and 20, 
and living in rural areas. The curriculum offers basic 
modules on English, life skills, soft skills, and comput-
er knowledge, as well as industry-specific modules 
depending on the requests of the participants and the 
availability of jobs. Training is followed by a trainee-
ships and placements in organized sector jobs. If the 
supervisors are satisfied with the candidates’ per-
formance, they are usually hired as regular full-time 
employees. The candidates are sent as trainees to 
companies such as McDonald`s Restaurants, Hyper 
City, and Samsung where they put into practice all 
that they learned in the training centre. This on-
job training also gives the responsible managers a 
chance to observe the candidates, and understand 

I was always rejected for employment 
as companies told me they had to make 
too many adjustments for me. Today 
I work for a major company that is so 
happy with my work that I have been 
promoted to supervisor.

Venaktesh, speech and hearing impaired

FACTS & FIGURES

• Over the last three years some 7,800 candi-
dates were trained (40% female), and 70% 
found a full-time employment.

• 20 vocational training centres in eight states 
are dedicated to youth with disability. 

• More than 150 companies have hired per-
sons with disability for the first time. 

Mr. Gopal Garg 
Youth4Jobs Foundation, India 
+91 9949995202, Gopalgarg.y4j@gmail.com
www.youth4jobs.org

Candidates are sent as trainess to companies such as Mc-

Donald`s, Hyper City, and Samsung.

the challenges and needs of people with disabilities 
first hand. The project works with these managers to 
identify ways to accommodate the candidate in the 
workplace. The project started with one training cen-
tre in Hyderabad, and after the template was finished 
18 more centres were set up in other states. 

Outlook & Transferability
In 2016 and 2017, the plan is to train another 4,000. 
Going forward, pilot vocational training centres are 
proposed for youth with intellectual disabilities. 
Customized solutions are now being offered to organ-
izations such as Google, Ford, and Valeo to integrate 
young people with disabilities into their workforce. 

mailto:shamnad@gmail.com
http://www.idialaw.com
mailto:Gopalgarg.y4j@gmail.com
http://www.youth4jobs.org
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Creating a more accessible world for  
deaf children in Ireland

Sound Advice supports Inclusive Education for deaf children while empowering parents to develop 
their child’s full potential, using a variety of measures such as information provision, training and con-
sulting, early childhood literacy, mentoring, and public awareness. Through its website, Sound Advice is 
geared towards parents, educators, policymakers, researchers, tech firms, and employers. As a major 
result, newborns in Ireland are now entitled to digital hearing aids right after birth.

IRELAND / SOUND ADVICE

Problems targeted
A child’s critical period of ‘learning’ to hear runs 
from a mother’s sixth month of pregnancy to the 
child’s second birthday, making early diagnosis and 
intervention vital. Children who are detected with 
severe hearing loss and who receive digital hearing 
aids before six months of age and a cochlear implant 
before one year can develop spoken language skills 
similar to children with typical hearing. The earlier a 
baby hears sounds from hearing-devices, the sooner 
their brain learns to process speech and language 
tones for communication and print literacy.

Solution & Methodology
Sound Advice launched a successful public education 
campaign to permit all eligible under-18 children in 
Ireland to access bilateral paediatric ear implants as 
part of the state health service, with a far-reaching 
impact. The ability of children to hear well at age two 
facilitates their inclusion, participation, and equality in 
education and work. Sound Advice published a paper 
in the UK Journal of Inclusive Practice in Further & 
Higher Education to guide practitioners and employers 
in good practice. As a result, networks of the deaf and 
their families in the United Kingdom share information 
and look to Sound Advice for guidance on such topics 
as practical work experience and transitioning from 
graduate study to the workplace. Sound Advice is also 
mentoring families to advocate for inclusion, participa-
tion, and equality for their deaf youngsters. 

Outlook & Transferability
The Sound Advice website will continue to track 
and educate stakeholders on new technology and 
digital tools for children, students, and graduates with 
hearing difficulties to enable them to fully participate 
in their everyday learning, study, and working envi-
ronments. Wireless connectivity provides important 
opportunities for levelling access to education and 
workplaces (e.g., Skype Translator); and as direct 
beneficiaries of these digital solutions, deaf individu-
als have the potential to provide input to product de-
velopment and innovation processes as new products 
and services reach the market. 

Sound Advice – actively mainstreaming 
hearing difficulties to the public, with 
technology as the leveller.

Ms. Caroline Carswell, Founder, Sound Advice

A Birthday 

for Ben is an 

award-win-

ning book, 

produced by 

Sound Advice

FACTS & FIGURES

• Sound Advice is collaborating with local 
(mainstream) service providers to ensure 
gaps in family provision are filled and to get 
new projects rolling for mutual social benefit 
across the family-based, health, education, 
tech and social sectors.

• Since 2011, newborns in Ireland are entitled 
to digital hearing aids shortly after birth, and 
(as needed) to two cochlear implants from 
age seven months upwards. Previously, chil-
dren waited up to five years to access basic 
hearing-aids.

Ms. Caroline Carswell 
Sound Advice, Ireland, + 353 1 490 3237 
hello@soundadvice.pro – www.soundadvice.pro

Accessible websites created ‘automatically’ 

Founded in 2012 and launched in 2014, User1st is an Israeli-based ICT organization that also operates 
in the United States and that develops ICT-tools that make websites fully accessible. The tools are 
cloud-based (no extra software needed) and automatically detect and correct all kinds of errors on 
web-pages, creating full accessibility. The key aspect of User1st is the full automation of the process.

ISRAEL – USER1ST

Problems targeted
User1st seeks to tackle the problem of webpage 
accessibility for persons with disabilities. To date, the 
process of creating a barrier-free website has been 
expensive and time consuming, requiring research, 
risk-analysis, technical know-how, qualified staff, third 
parties (to assist, if necessary), and an implementa-
tion plan. In worst cases, it can take years to code or 
re-code existing websites and amend them to meet 
WCAG 2.0 AA standards. Consequently, many organi-
zations shrink to implement barrier-free websites.  

Solution & Methodology
To offer solutions that are effective and efficient in 
terms of both time and cost, User1st has created a 
way for designers of webpages to make them barri-
er-free without the need to change existing databas-
es. This is done by adding a single line of code to the 
existing database, allowing the User1st Editor to then 
detect, fixe, and monitor a website. It also provides 

a test and development interface that enables the 
process of configuration with wizards and ‘drag-and-
drop’ interfaces. The process also offers the User1st 
Back-End Code Fix Editor and User1st Client-Side 
plug-in interface. These add-ons allow the user of 
User1st to configure a website, its coding and context, 
and to test it before launching a new configuration. 
Furthermore, to understand the usage of the solutions 
delivered by User1st, an online knowledge centre can 
be uploaded to offer training on the software in use. 

Outlook & Transferability
In 2016 over 10 million websites will be adapted to the 
WCAG 2.0 AA standard through the use of User1st, 
and more than 1 million users will make use of it. Also, 
licensing revenue is expected to rise to $5 million, 
and an office will be opened in the European Union. 
User1st is going to tackle the problem of ICT acces-
sibility and will develop solutions for mobile devices, 
detection tools, and other formats – including HTML, 
and virtual interactive voice response. As the services 
of User1st are cloud-based, they can be used world-
wide.

User1st is a powerful set of tools to 
guide website administrators through 
the process of creating an accessibility 
skin to a website that meets the rec-
ommendations of WCAG 2.0 AA (the 
guidelines for barrier-free websites) – 
all without needing to alter the original 
code or writing new code, thus reducing 
the time and cost associated with pro-
viding accessibility.

Mr. Amihai Miron, CEO, User1st

FACTS & FIGURES

• Over the past 20 months User1st has sold 
its services to over 100 companies, including 
Coca Cola, IKEA, Sheraton Hotels, and F5 
Software, as well as to universities, NGOs, 
and government organizations.

• Over 1 million webpages have been adapted 
to the WCAG 2.0 AA standard, and more 
than 100,000 people are using the services 
of User1st on a daily basis.

• Licenses to use the services of User1st has 
generated approximately $2 million in 2015, 
which is a growth of 200% compared to 
2014.Mr. Amihai Miron

User1st, Yigal Alon 127, Tel Aviv, Israel 
+972 (58) 47 79084, admin@user1st.com – www.user1st.com

mailto:hello@soundadvice.pro
http://www.soundadvice.pro
mailto:admin@user1st.com
http://www.user1st.com


84 85

Life Stories from Austria, Germany, India, 
Vietnam and Zimbabwe

Barbra Karimazondo, a child with 
intellectual challenges at the Jairos 
Jiri Association’s Mukombwe Primary 
School, used to stay at home while all 
her siblings and peers went to school. 
This was because the nearest school 
was not accessible, and the teachers 
did not have the basic skills to provide 
for children with disabilities. The JJA 
Inclusive Model made it possible for 
Barbra to attend school because the 
teachers at Mukombwe Primary School 
received in-service training from the 
JJA staff. Barbra has settled well into 
life at school and is progressing in her 
schoolwork, field sports, and music. In 
September 2015, she was a contestant 
in the Danhiko Paralympics Games and 
managed to earn a Silver Medal. 
As Mrs. Mteskwa, the School Resource 
Teacher, noted: “Barbra has shown 
tremendous improvement in her school 
work as well as in her interaction with 
peers and teachers. I have personally 
put forward the recommendation that 
she be added to the team of School 
Prefects.’’ 

Zimbabwe –Jairis Jiri

On the tennis court, I know what to do. I focus on the 
ball, the ground underneath my feet, the movement 
of my hand, and the rush of the game. I always knew 
what I wanted – to play tennis – and so I did. There are 
always obstacles to face, of course: injuries and chal-
lenges, matches that can’t be won. But it’s up to me. 
It is my game. A lecture hall, however, is a completely 
different thing. I depend on other people giving me 
the information I need to succeed, depend on them to 
speak clearly and to look at me while talking. I depend 
on the fact that people understand what it means to 
be hard of hearing. When I finished secondary school, 
I was at a loss. Should I try attending university? Did I 
want to face this challenge? Would I make it? To follow 
lectures all day, in a big room with bad acoustics, too 
far away to lip-read? And how about all the loanwords 
and unknown expressions?  How about the stories I 
knew about people dropping out of university, giving 
up their education and settling for the easier way just 
because they couldn’t perceive what was said and 
were tired of depending on the help of their fellow stu-
dents? For hearing impaired people it is not just tiring 
but sometimes literally impossible to go to university 
without any assistance. Then I heard a presentation 
about speech-to-text reporters who type every word 
the professor says. I sat in a small room and listened 
to the idea of the VerbaVoice online platform and 
learned about speech-to-text reporters and sign 
language interpreters who work remotely. That’s when 
I decided to give it a try! I am now in my fifth semester 
at Ludwig-Maximilian-University in Munich. Using my 
tablet I can follow each lecture by reading the live text 
– and I just need to scroll back if I missed something. 
This mobile solution makes me feel independent: I am 
flexible and the interpreter is not sitting next to me, but 
instead is somewhere else in Germany or even at the 
other end of the world! I am just like any other student 
using a computer or mobile device, and people hardly 
notice. Playing tennis is still my greatest passion. But 
when I started university, I knew that I could follow all 
kinds of dreams – sports, education, and a career. 
 
Germany – Verbavoice

My name is Harry Hötzinger, and I am 35 years old and live 
in my own apartment in Vienna. I consider myself a cineaste, 
and I love music and travelling. Due to my physical challenges 
(I cannot move my head or limbs due to muscular dystro-
phy) I rely on my personal assistants to help me accomplish 
everyday tasks and activities. When I met the guys from the 
AsTeRICS Academy team at a jazz concert in Vienna in 2013, 
they asked me if I wanted to participate in the development of 
their special input devices, and I agreed. I was equipped with 
a “Lipmouse”-sensor which allows me to control a computer 
via lip movements and sip/puff actions. Since then I have 
been able to use my computer autonomously for reading or 
writing emails, browsing the web, playing games, and much 
more. I can also control my home entertainment equipment 
via infrared remote. In 2014 we developed the idea that I could 
learn how to play a computer-based musical instrument. An 
eye-tracker was added to my setup, which allows me efficient 
selection of notes or chords in a graphical user interface. The 
system worked so well that I started playing keyboards in a 
band – the same Jazz band that I listened to in the audience 
two years ago! Since early 2015 we have had three public con-
certs in Vienna and we have further developed the capabilities 
of the musical system. I want to share my story because this 
technology was a real game-changer for me. 

Austria – Asterics

Hoang Nguyen was born into a poor family in a 
small village in Dong Nai province, Vietnam. A 
family of five, both Hoang and his father have 
limited eyesight. Hoang`s sight continued to 
worsen such that by the time he went to pri-
mary school he could not see the blackboard 
or read normal print textbooks. The Nhat 
Hong Centre supported him with eye care, 
scholarship, and low-vision aids so that he was 
able to study at the local ordinary primary and 
lower secondary schools. At age 15 Hoang had 
to move to the Nhat Hong Centre in Ho Chi 
Minh City to get additional support so that he 
could attend high school. There he began to 
study computer technology using Zoomtext 

software, which magnifies the screen in order 
to read and write, and he used closed-cap-
tioned TV and magnifiers for reading. After 
high school Hoang entered the Ton Duc Thang 
Technical University to study Information 
Technology. Although he faced many difficul-
ties, with the assistance of technology devices, 
friends, and support teachers he earned a 
Bachelor’s degree in IT, and has since worked 
as a technician at the General Science Library 
in Ho Chi Minh City. Hoang has also gotten 
married, and today he is living happily and 
independently.

Vietnam: Nhat Hong

THE STORY OF HOANG NGUYEN

“I now work in a library in Ho Chi Minh City.”

THE STORY OF  
BARBRA KARIMAZONDO

“Progressing in  
her work, sports,  
and music!”

THE STORY OF HEIKE ALBRECHT

“Using my tablet, I can fol-
low each lecture by reading 
the live text.”

THE STORY OF HARRY HÖTZINGER, MUSICIAN!

“I am now playing with the  
Jazz band that I listened to in 
the audience!”

Trinadh comes from an impoverished agricultural 
family in the East Godavari region of Andhra Pradesh, 
on the south-eastern coast of India. His life changed 
when, while waiting at a bus stop to go to school, a 
reckless driver ran over his leg. The leg was beyond 
saving and therefore had to be amputated. There-
after, he struggled to secure employment owing to 
his perceived disability, even though he could speak 
and communicate well. Andhra always believed that 
despite being an amputee he was more than capable 
of holding a good job and earning a living. Reality, 
though, was not so kind. Despite being a graduate in 
B. Tech and being articulate, he was never given an 
opportunity to shine. Disheartened, Trinadh enrolled in 

a two-month skills development course sponsored by Youth4Jobs, where he was 
given an option to work in the retail sector. However, Trinadh did not want to let his 
skills go to waste, and thus he was determined to work in the IT sector. With the 
help of Youth4Jobs he soon got an interview with the famous game design com-
pany Electronic Arts Pvt. Ltd., based in Hyderabad. And through his own skills he 
succeeded in securing his employment, something that was previously considered 
virtually impossible. The thought of seeing their son working in a corporate setting 
with a good annual salary was beyond the dreams of his parents, who are poor 
wage labourers. Says Trinadh,”My father pulled my sister out of college and took a 
loan to educate me. Now I will make my sister go back to college.”
 
India: Youth4Jobs Alumni, working at Electronics Arts and Games

THE STORY OF MEKALA TRINADH

“Now I will make my sister go  
back to college.”
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Teaching sign language to everyone  
in an entertaining way

The focus of the project is to increase awareness of the needs of persons who are deaf or hard of 
hearing, most importantly by teaching sign language to the public, thereby acquainting hearing people 
with deaf culture. 

ISRAEL / ACCESS ISRAEL

Problems targeted
Since only a relatively few people know how to 
communicate in sign language, persons who are deaf 
or hard of hearing struggle with isolation and stereo-
types, which further hinders their inclusion in society 
and in the work force. In addition, schools in Israel do 
not provide the means to increase awareness of the 
needs of people who are deaf.

Solution & Methodology
Learning sign language, forming relationships, and 
becoming familiar with deaf culture in an affirmative, 
enjoyable, and fascinating way is at the heart of the 
project’s approach. The project provides basic cours-
es in Israeli sign language taught by deaf instructors, 
thus opening channels of communication between 
hearing and deaf people and enabling the hearing to 
familiarize themselves with deaf culture. The success 
of the programme led to the expansion of the pro-
ject, and to offering additional basic and advanced 
courses. From the beginning, the course was handled 
by volunteers and was offered free of charge. In 2015, 
however, Access Israel began charging a nominal fee 
to pay the instructors’ wages and to cover the costs 
of the expanding project. Consequently, the project 
now offers both rewarding employment and a decent 
income for deaf people. Access Israel also developed 
a complementary free cellular app that offers extra 

practice and vocabulary. As part of the learning 
experience, participants produce short videos with 
multiple participants to convey the meaning of a song 
in sign language. 

Outlook & Transferability
The model is based on a convenient, clear, and 
easy-to-learn course that can be readily adopted 
and implemented at minimal cost in other countries 
and by organizations that aim to open communica-
tion channels between people with disabilities and 
able-bodied people. Due to increasing demand for 
advanced courses, Access Israel is in the process 
of expanding the project by providing nationwide 
courses in various levels, and by creating additional 
employment opportunities for the deaf. Access Israel 
and this popular project also fights stereotypes and 
helps to overcome the shared difficulties of people 
with various disabilities.

Experience sign language as a 
 language in itself, with its own cultural 
and communal meanings!

Mr. Sar-el Oren Ohana, Access Israel 

FACTS & FIGURES

• 4,400 people have completed the course 
since the start of the project, and pro-
gramme graduates have reached out to 
approximately 10,000 additional people.

• Approximately 880 courses have been 
offered to date, and 30 deaf programme 
instructors are currently employed by the 
project. 

• In July 2015, some 1,400 students were ex-
posed to the programme in summer camp.        

Mr. Sar el Oren Ohana
Access Israel, P.O. Box 5171, 44151 Kfar Saba, Israel
+972 50 782 2921, sarel@aisrael.org, www.aisrael.org

Using iPads to create multiple  
information channels

The project developed interactive textbooks on vocational subjects designed to include students with 
learning disabilities, and that can be used on iPad. The subject matter is presented in multiple ways 
and offers a variety of learning styles. The project also highlights the latest discoveries in neurosci-
ence, offering customized tools to help students with dyslexia. 

ITALY / CENTRO LEONARDO EDUCATION   

Problems targeted
Vocational schools face difficulty in accessing good 
quality and up-to-date textbooks for specific subjects. 
In addition, many of them have a high rate of students 
with learning disabilities, and many of these students 
are at a high risk of dropping out. It is extremely 
important for vocational subjects to be in line with 
the latest technologies and production processes. 
Traditional textbooks are not updated, as the publish-
ers find that to do so is not profitable.

Solution & Methodology
The interactive textbooks were designed in collabora-
tion with 45 teachers and two vocational schools with 
1,110 students. Subsequently, a team of psychologists, 
designers, developers, and editorial staff assisted 
the teachers to create high-standard contents. The 
project worked on 82 iBook textbooks between the 
period of November 2014 and July 2015. The main 
feature of these textbooks is the multiple ways that 
the contents are presented so that students with 
different learning styles can benefit. The close coop-
eration with teachers led to more focused teaching 
materials, whereby unnecessary content could be 
avoided. Thanks to research in neuroscience, to 
advanced technology, and to experiences in learning 
psychology, it was possible to create a venue in which 
proper “inclusive teaching” can occur. 

Outlook & Transferability
The interactive texbooks will be adopted by more 
Italian vocational schools (with Ipad), and many 
other mainstream schools have shown an interest in 
duplicating the project on varoius subjects. In addi-
tion, schools from other countries also have plans to 
transfer the concept, and the Italian government has 
begun to be involved in the project. To evaluate the 
interactive texbooks, research will be conducted on 
their impact on drop-out rates and learning outcomes.

A vocational school, a digital publisher, 
and a team of psychologists working to-
gether to provide a truly inclusive learn-
ing experience.

Mr. Ugo Falace, Centro Leonardo

Eighty-two textbooks were adapted to iPad usage, so that 

students with dieffrent learning styles can benefit.

FACTS & FIGURES

• 1,100 students have benefited from the 
programme.

• 82 iBook textbooks were created.

• The project results in a savings of 70% every 
year on vocational textbooks.

Mr. Ugo Falace
Centro Leonardo Education, Italy, +393474213933 
falace@centroleonardo.net – www.centroleonardo-education.it

mailto:sarel@aisrael.org
http://www.aisrael.org
mailto:falace@centroleonardo.net
http://www.centroleonardo-education.it
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Video-interpreting service for sign  
language and foreign languages

VEASYT Live! is the first online video-interpreting service in Italy that can be used via the web through 
computers, tablets, and smartphones. The service was created in 2013 with the goal of allowing public 
institutions to communicate professionally with deaf people who are not able to have an interpreter by 
their side. VEASYT Live! has extended its services by offering a language video-interpretation feature, 
which has attracted the interest of businesses and organizations that need to communicate in a for-
eign language. With one click, this translation service is currently available in 15 languages and in Italian 
sign language 

ITALY / VEASYT SRL

Problems targeted
The Italian deaf community continues to collabo-
rate with VEASYT on such operational activities as 
improving the platform and the study of more and 
new features to be implemented. This collaboration 
has been crucial to the first stages of development, 
which included service only in Italian sign language 
and was later expanded to include other spoken 
languages. The support of Italian deaf sign language 
teachers and university professors has also been 
very important in developing the project, as well as 
the contribution of deaf collaborators who tested the 
service during construction of the platform. 

Solution & Methodology
VEASYT Live! is a service developed by VEASYT 
srl, a spinoff of Ca’ Foscari University of Venice. The 
university offers classes in some 40 languages and is 
the only university in Italy to provide a complete (five-
year) training in Italian sign language. As a university 
spin-off, VEASYT develops digital services to break 
down communication barriers and foster accessibil-
ity. VEASYT Live! has been developed following an 
intensive analysis of client needs in the linguistic field. 
A pilot project phase was tested at a hospital in the 
province of Treviso; and thanks to this partnership of 
the university and hospital, the VEASYT staff had the 
opportunity to enhance and test the service, making it 
ready to market in spring 2015.

Outlook & Transferability
Whereas it began with the purpose of supporting 
public entities to communicate with deaf or foreign 
people in an advanced way, it will soon be available 
to companies to help them to communicate with their 
partners, customers, or employees (deaf or foreign). As 
a next step, the platform will include a special feature 
to use it during small and medium-sized conventions 
where people from different countries will be attending, 
without the necessity of an onsite interpreter. 

We help people to communicate in a 
better way, to build a better world.

Mr. Enrico Capiozzo, Head of Project

Online interpretation via VEASYT Live!

FACTS & FIGURES

• VEASY Live! completed the alpha test peri-
od in late spring 2015, and at present there 
are 350 subscribers using the service.

• The service has been used by 30 deaf 
peoples in six hospitals in the Veneto and 
Emilia Romagna regions, and there are 1–2 
additional requests per day.

• The service was demonstrated during a 
convention at the Italian Parliament focused 
on inclusive technologies.

Mr. Enrico Capiozzo
VEASYT srl, Italy
+39 041 2345715, enrico.capiozzo@veasyt.com
ive.veasyt.com, www.veasyt.com

Music as an education and communica-
tion tool for students with Autism

The project uses music as a means for the social integration of students with autism spectrum disor-
der by allowing them to participate in basic classroom musical activities. The process begins with the 
issues of perception and stimulation, which then leads to changes in behaviour, a greater sense of per-
sonal well-being, and improved academic achievement.   Music functions as a tool to unify a student’s 
emotional, intellectual, and physical experience, bypassing the symbolic importance of verbal language 
and providing children with autism the opportunity to use alternative communication methods. 

ITALY / ISTITUTO COMPRENSIVO VIA DEI BOSCHI

Problems targeted
In general, terms, children with autism spectrum dis-
order lack the basic motivation to relate and interact 
with others. The interaction of music can stimulate 
the active participation of an autistic child by inducing 
a desire for communication that is different from the 
mechanical responses that he or she is instinctively 
led to give. 

Solution & Methodology
The project is based on an educational/didactical 
approach, employing elaborate games with music 
to implement Inclusive Education. Without the need 
for words, music includes emotional, intellectual and 
physical dimensions – all of which contribute to the 
well-being and progress of children with autism. Start-
ing with game practices, one can aim at developing a 
real communicative liaison using the medium of music 
to facilitate and develop communication through 
sound experiences – both with the voice and with 
musical instruments. Moreover, this project increases 
stimulating and enhancing forms of child interaction, 
encouraging their spontaneity, promoting inclusion in 
schools, enabling the development of a positive focus, 

and developing attitudes of solidarity, tolerance, and 
acceptance among peers.

Outlook & Transferability
By including music in the early stages of personal 
development, children with autism can feel free to de-
velop a greater level of comfort and inclusion through 
musical expression. The project is easily replicable 
at little to no cost, as it does not require the need of 
experts to intervene in the project; it only requires the 
teacher to possess musical skills and basic instru-
ments. 

Music is a fantastic resource for 
inclusion: It brings down  
communication barriers through 
its magic and enables social inter-
action without any difficulties.

Ms. Mariagiulia Morlacchi, Head of Project

Using music as a medium to communicate.

FACTS & FIGURES

• The project received the Premio Abbiati per 
la Scuola award in 2012 and 2015, awarded 
each year by Italy’s National Association of 
Music Critics for the best projects in Italian 
schools.

Ms. Mariagiulia Morlacchi
Istituto Comprensivo Via Dei Boschi, Italy
+39 0331 587220, giuliamorlacchi@gmail.com
www.viadeiboschi.gov.it

mailto:enrico.capiozzo@veasyt.com
http://ive.veasyt.com
http://www.veasyt.com
mailto:giuliamorlacchi@gmail.com
http://www.viadeiboschi.gov.it
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Simulating a supermarket as a  
learning environment

The College “C. Colombo” supports the acquisition of all skills (“soft skills”) that facilitate the socializa-
tion and employment of young people, but especially to remove cultural barriers towards the full social 
inclusion of young people with disabilities. The project works with all students, both with and without 
disabilities, and collaborates with small enterprises and local companies. The two-faceted project is 
integrating young people in a work environment and at the same time raising awareness about disabili-
ty issues in local companies and promoting changes in their employment practices.

ITALY / ISTITUTO TECNICO ECONOMICO “C. COLOMBO”

Problems targeted
Employment plays an important role in the social 
identity of a person. Very often, the self-confidence 
and reputation of a person are defined by his or her 
role at work. For this reason, it is crucial that people 
with disabilities acquire the skills necessary to be 
integrated in the work force and that their active role 
in society is recognized. 

Solution & Methodology
The project is designed to promote the social and 
professional inclusion of students with intellectual 
disabilities. “At the Supermarket” is a simulated 
supermarket managed by young people with disabil-
ities where they learn accounting, to speak foreign 
languages, and to draft a code of conduct. The 
project also includes guided visits to actual super-
markets and an internship. A second project, “Special 
Masterchef,” has been implemented with the collab-
oration of a local restaurant, whereby students with 
disabilities interact with nondisabled students in a 
working environment. Here, students with disabilities 
learn how to cook, serve, and prepare tables. Yet a 
third project, “Alternating School and Work for All,” 
involves a fish processing company, at which students 
with disabilities spend a month in the various depart-
ments – from administrative offices to warehouses. 
Each of these projects has a positive effect on both 
the students with disabilities and their classmates. It 
allows the former to experience real-life contexts and 
to exercise their social-relational skills to build their 
own personal/social identity that finds its full ex-

pression in the ability to perform a job, and the other 
students learn to appreciate their classmates and to 
respect them. 

Outlook & Transferability
The learning environment is changed every year 
to give students the opportunity to practice new 
situations in order to acquire new competences and 
to experience a variety of working contexts, thus 
increasing their chances for employment. There are 
now requests from several other schools in Italy to 
introduce the model to their environment.

“At the Supermarket” is a simulated supermarket managed 

by young people with disabilities.

FACTS & FIGURES

• Thanks to the “At the Supermarket” project, 
Ms. Daniela Boscolo received Italy’s “Best 
Teacher of the Year” award and has been 
included among the 50 best teachers in the 
world by the Varkey Foundation in the com-
petition “The Global Teacher Prize.”

• The project model has also been applied in 
other schools in Italy.

Ms. Daniela Boscolo
Istituto Tecnico Economico “C. Colombo”, Italy
http://scuolainclusiva.jimdo.com/progetti-projects
https://www.youtube.com/watch?v=wmhpxthiuz8
+39 339 2524726, boscolo_daniela@tin.it 
www.istituto-colombo.gov.it

Video emergency line for persons with  
hearing-impairments

In times of emergency it is difficult for persons with a hearing impairment to access the national emer-
gency line. Consequently, the HCD has developed a system that makes video calls possible and has 
trained officers at the Jordan Command and Control Centre (JCCC) to communicate via sign language.

JORDAN / HIGHER COUNCIL OF AFFAIRS OF PERSONS WITH DISABILITIES (HCD)

Problems targeted
Sign language is not widely known within the Jor-
danian community, which means that persons with 
a hearing impairment must be accompanied by sign 
language interpreters if they want to communicate. 
However, during an emergency it is difficult for them 
to call the national emergency hotline, as the oper-
ators cannot communicate via sign language and 
interpreters may not be available at the time the call 
for help is made.

Solution & Methodology
The project, which was initiated by a cooperation of 
the Higher Council of Affairs of Persons with Disabil-
ities and the Public Security Directorate, includes the 
training of JCCC officers to communicate using sign 
language and the development of an ICT system that 
enables the JCCC to accept video calls via a newly 
established special emergency line. In addition, a 
media campaign was conducted to spread awareness 
of the new line and to train the hearing-impaired on 
how to make use of it. 

Outlook & Transferability
Since most deaf people in Jordan have a smart phone 
and have begun using video calls when communi-
cating among themselves, the emergency line made 

use of this same kind of communication tool.  Going 
forward, all phone network companies in Jordan will 
be incorporated into the project, and more officers 
in the JCCC and other governmental institutions will 
be enrolled in sign language training. In addition, two 
people with hearing impairment will be appointed to 
the JCCC to ensure the sustainability of the training 
and the maintenance of the overall system.

The video emergency line has changed 
both my life and the lives of others like 
me. For the first time, we feel equal, 
safe, and reassured!

Mr. Faisal Al Sous, video emergency line user Officers at the Jordan Command and Control Centre are 

trained in sign language.

FACTS & FIGURES

• The number of beneficiaries is estimated at 
250,000. 

• 1,000 students with a hearing impairment 
have been trained on utilizing the emergency 
line.

• 18 officers from the JCCC were trained on 
communicating with sign language.  

Ms. Alia Zureikat
Higher Council of Affairs of Persons with Disabilities (HCD), 
Jordan, +962 775237654
alia.zureikat@hcd.gov.jo – www.hcd.gov.jo

http://scuolainclusiva.jimdo.com/progetti
https://www.youtube.com/watch?v=wmhpxthiuz8
mailto:boscolo_daniela@tin.it
http://www.istituto-colombo.gov.it
mailto:alia.zureikat@hcd.gov.jo
http://www.hcd.gov.jo
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Creating inclusive pre-school institutions

The aim of the project is to guarantee the access of children with disabilities to a quality pre-school 
and primary education in eight municipalities of the seven Kosovo regions. Further, the general objec-
tive is to contribute to the inclusion of the most vulnerable groups in the economic and social life in 
Kosovo, beginning with their time in school. 

KOSOVO / SAVE THE CHILDREN INTERNATIONAL 

Problems targeted
It is estimated that there are approximately 40,000 
children with disabilities in Kosovo, many of whom live 
in poor conditions, are hidden by their families, and are 
invisible to society. The number of children with disabil-
ities in the school system ranges from 1.3% to 2%, and 
there is a lack of mechanisms for the identification and 
monitoring of these children pre-school and primary 
education. Moreover, there is lack of capacity among 
teachers and institution personal to support Inclusive 
Education for children with disabilities.

Solution & Methodology
Working jointly with the Ministry of Education and 
local Municipal Education Departments, the project 
has reached out to include children with disabilities 
in eight pre-school institutions and nine pre-primary 
classes in seven Kosovo regions. The project is 
supported by eight community-based rehabilitation 
centres run by Handikos, a partner NGO, to stimulate 
and advance the physical and psychosocial abilities 
of children with disabilities, as well as to support pre-
school and primary institutions to implement Inclusive 
Education (e.g., by providing training and classroom 
materials, removing architectural barriers, hiring 
teachers, etc.). .Furthermore, the project has estab-
lished cooperation among schools, families, commu-
nities, rehabilitation centres, and government institu-
tions (e.g., health, social welfare, and education).  

Save the Children has been breaking 
barriers to support the fundamental 
rights of the most deprived children in 
Kosovo, bringing joy to thousands!

Mr. Ahmet Kryeziu, Country Director, Kosovo

Reaching out 

to children 

in eight pre-

school institu-

tions and nine 

pre-primary 

classes.

Credit: Save the Children International

FACTS & FIGURES

• 367 children with disabilities were enrolled for 
the first time in the mainstream education sys-
tem (pre-school, day care, and pre-primary).

• 749 children with disabilities received as-
sistance through community rehabilitation 
centres.  

• Overall, some 7,500 children benefited 
from the provision of didactic materials and 
trained teachers.

Mr. Ahmet KRYEZIU
Save the Children International
Str. Gazmend Zajmi, no 01, 10000 Prishtine, Kosova/o
+377 44 599 599, ahmet.kryeziu@savethechildren.org
kosovo.savethechildren.net

Outlook & Transferability
The current model can be easily replicated and 
adapted in other contexts and countries. The cost 
of implementation will depend on the context of the 
country, such as class assistant salaries, didactic 
materials, teacher training, and community outreach. 
As part of the strategic plan, over the course of next 
three years the project will ensure that teachers and 
school personnel of the pilot primary schools will 
have improved the quality of education, with a focus 
on inclusive issues; that inter-sectoral cooperation 
and the quality of services delivered at the municipal 
level will have improved; and that there will be greater 
awareness and knowledge on children’s rights and 
the inclusive process within schools, communities, 
and the general public. 

Training carers, family members,  
and staff via a web platform

The e-learning platform AGID enables professional assistants and family members to inform them-
selves about the challenges and requirements of personal-centred care for elderly people with intel-
lectual impairments. The easily accessible online platform creates awareness and sensibility about the 
subject as well as about inclusive and sustainable support. 

LUXEMBOURG / APEMH, ONLINE TRAINING PLATFORM AGID

Problems targeted
Enabling good care for older people with intellectual 
disabilities involves a variety of stakeholders. During 
the last decade, people with intellectual disabilities 
were demanding a say when it comes to planning for 
their quality caring systems. Thus, it was one of the 
main aims of AGID to include all these stakeholder 
groups in the creation of the modules. 

Solution & Methodology
The perspective of older people with intellectual 
disabilities, their family members, scientific experts in 
associated fields, medical professionals, policymak-
ers, and experienced front-line staff were all involved 
in this joint effort. To the greatest extent, however, the 
project was a co-production with people with intellec-
tual disabilities, as the focus was on what front-line 
staff should know and what skills they should have for 
supporting older people with intellectual disabilities 
so that these people can enjoy a good quality of life. 
The content was created in a cooperative four-step 
process that allowed all partners to contribute their 
specific skills and knowledge. AGID aims to offer this 
target group an active, healthy, and independent daily 
life. The online e-learning tool is offered free of charge 
and is available in five languages. Interactive tasks and 
self-tests allow in-depth self-studies on the subject. 

Outlook & Transferability
The growth strategy of the project’s outcomes relies 
mainly on the increased usage of the on-line course. 
AGID has been co-financed by the Lifelong Learning 
Programme of the European Union, but there is no 
additional project funding. Consequently, the aim is to 
work on improving the dissemination strategy so as 
to keep the project “alive” after the official end of the 
project: all partners continue to use the project mod-
ules in their own training strategies and to use every 
opportunity to publicize the online training platform. 

Enabling carers to  
empower older people with 
disabilities.
Prof. Germain Weber,  
AGID project leader at University of Vienna

An online learning tool for those who care for older people 

with intellectual disabilities.

FACTS & FIGURES

• The training platform consists of six modules 
covering 900 pages of content.

• Approximately 1,000 people of the target 
group have been reached to date.

• The programme is being integrated into the 
curricula of professional assistants to the 
elderly.

Mr. Raymond Ceccotto
APEMH, Luxembourg, +352 37 91 91-207
raymond.ceccotto@apemh.lu – www.apemh.lu

mailto:ahmet.kryeziu@savethechildren.org
http://kosovo.savethechildren.net
mailto:raymond.ceccotto@apemh.lu
http://www.apemh.lu
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Assistive technologies and teacher  
training in mainstream schools

The “Active Inclusion” project  introduces assistive technologies, computer assisted communication, 
and learning possibilities into selected primary schools; carries out networking and lobbying activities; 
promotes know-how transfer; and offers trainings for teachers from participating schools as well as 
educational software programmes for children with disabilities. 

MACEDONIA AND SERBIA / OPEN THE WINDOWS

Problems targeted
Even though the Macedonian government introduced 
the use of computers in schools, it did not provide 
them with assistive tools and fully accessible software 
and did not offer teacher training on fully including 
children with disabilities in classroom lessons. 

Solution & Methodology
The assistive technology is adapted according to 
the particular needs of each child. For example, one 
10-year-old boy who attends an inclusive class in 
Serbia received a notebook, a wireless mouse, a mini 
keyboard with protector, a five-button adapter, and 
alternative assistive communication  software. 
Teachers from participating schools were invited to 
attend training sessions that were led by special ed-
ucators. The project team also promotes networking 
activities and know-how transfer through exchange 
visits between educational institutes in the partici-
pating countries as well as through groups on social 
media, with e-mail dispatch, and through partnerships 
– for example, with the University of St. Cyril and 
Methodius in Skopje, the University of Novi Sad, the 
University of Athens, and LIFEtool Austria – to ensure 
that the latest and most cost-effective technology 
is available to clients who might not otherwise be 
able to afford it. Two educational software solutions 
have been developed to teach basic reading, writing, 
and math skills, and these are currently available in 
Macedonian and Albanian. 

Using technical tools and educational 
 software, developed together with people 
with disabilities, we support active inclusion 
in schools on a daily basis.

Mr. Vladimir Lazovski, Director, Open the Windows

A 10-year-old boy who attends an inclusive class in Serbia 

received a notebook, a wireless mouse, a mini keyboard with 

protector, a five-button adapter, and alternative assistive 

communication  software. 

FACTS & FIGURES

• Assistive technology has been introduced 
in 10% of Macedonian primary schools (31 
schools countrywide) and in two secondary 
schools, as well as in six primary schools in 
and around Novi Sad, Serbia. 

•  A total of approximately 360 pupils now use 
assistive technology in schools in the two 
countries. 

• About 1,300 teachers have been qualified to 
date in e-accessibility and Inclusive Education. 

Mr. Vladimir Lazovski
Open the Windows, Macedonia, +389 30 68 630
contact@openthewindows.org, www.ehons.org/en/resourcecenter

How to teach students with and without 
disabilities equally

Through this project, persons with disabilities are granted the academic, technological, and logistical 
support necessary for them to advance successfully through the various educational levels, to achieve 
and pursue a professional career, or to be incorporated successfully into the labour market. The 
school groups consist of students with and without disabilities who are taught together using the same 
curriculum and who are subject to the same academic criteria. Students with disabilities are supported 
by facility adaptation, specialized materials and equipment, teacher training, technicians, administrative 
assistants, teacher assistants, and consultants.

MEXICO / UNIVERSIDAD TECNOLÓGICA SANTA CATARINA

Problems targeted
People with disabilities often live in vulnerable 
situations, and one reason for this is their low level of 
academic achievement due to barriers that prevent 
or impede their participation in the education process 
and the workforce. Furthermore, the lack of public 
policies that strengthen optimal educational condi-
tions for the inclusion of people with disabilities at all 
levels of education is a major issue that needs to be 
addressed. 

Solution & Methodology
The programme supports students with disabilities 
with technological tools, academic and logistical 
support, and educational programmes to enable them 
to enter the labour market. Those in need also receive 
economic support, free transportation, psychological 
and pedagogic advice, diagnostic and psychological 
orientation, and a linking with job markets. Going 
forward, “facilitators” – that is, graduates without dis-
abilities from the previous semester – were brought 
in to support the current students with disabilities in 
various academic activities.

Universidad Tecnológica Santa Catarina 
fulfils in a comprehensive manner article 24 
of the UN CRPD.

Mr. Felipe Ramos, The Trust for the Americas,  
Organization of American States 

The programme supports students with disabilities with 

technological tools, academic and logistical support, and 

educational programmes.

Credit: Universidad Tecnológica Santa Catarina

FACTS & FIGURES

• Current enrolments stand at 628 students 
with disabilities (196 in higher education, 
415 in upper secondary education, and 17 in 
basic education).

• More than 1,450 students with disabilities 
have attended the program; of this, 476 have 
completed their studies..

• 340 teachers and support personnel have 
participated in the program in 36 education-
al institutions.

Mr. José Cárdenas CAVAZOS & Ms. Ana TAMEZ
Universidad Tecnológica Santa Catarina
Carretera Saltillo-Monterrey Km. 61.5 Santa Catarina,  
N.L. C.P. 66359, +(81) 81248403
jcardenas@utsc.edu.mx, atamez@utsc.edu.mx, www.utsc.edu.mx

Outlook & Transferability
A significant increase in student enrolment with dis-
abilities – as high as 40% – is forecasted. To address 
the increasing demands of people with disabilities 
who claim their right to education at all levels, public 
awareness campaigns and specialized educational 
inclusion training for the staff of schools and educa-
tional institutions are planned. 

Outlook & Transferability
The project partners seek to introduce assistive tech-
nology in the province of Vojvodina, following the suc-
cessful piloting in its capitol, Novi Sad. There is also 
a potential to implement similar projects in the West 
Balkan countries using existing linguistic and cultural 
similarities. From 2016 to 2018, the two organizations 
offering the project will be participants in another 
initiative to facilitate knowledge transfer between 
the West Balkan and the Eastern European partner 
organizations concerning education and Roma. 

mailto:contact@openthewindows.org
http://www.ehons.org/en/resourcecenter
mailto:jcardenas@utsc.edu.mx
mailto:atamez@utsc.edu.mx
http://www.utsc.edu.mx


96 97

Accessible books for vision-impaired  
students using Android technology 

The mission of the project – entitled Enhancing Learning Capabilities of Students with Print and Visual 
Disabilities (ELECTS) – is to establish and promote the use of the latest accessible ICT for vision-im-
paired students by providing them with free digital books based on DAISY and Epub platforms and 
with Android devices for playback.  

NEPAL / ACTION ON DISABILITY RIGHTS AND DEVELOPMENT (ADRAD)

Problems targeted
There are no accessible digital platforms in the 
libraries of Nepali public schools, where thousands of 
students with visual and print disabilities are studying. 
There is nominal support for providing Braille books 
for these students, but only the compulsory sub-
jects are covered, and thus a quality education with 
accessible textbooks and curricula are not available 
to these students.

Solution & Methodology
ADRAD initiated the production of accessible books, 
which is an exciting development for promoting Inclu-
sive Education. These e-publishing technologies can 
enable persons with print disabilities to read content 
at the same time and at no higher cost as their peers 
without disabilities. ADRAD has adopted the playback 
function of Android devices and produced an orienta-
tion toolkit for easy usage, and today a  collection of 
audio books and accessible e-textbooks are available 
in most school libraries. Appropriate training is pro-
vided to persons with visual impairments to use the 
assistive technology. 

Outlook & Transferability
The user´s toolkit for accessible books will be further 
enhanced and  will be made available to 10,000 
students with disabilities in an accessible format. 
Training will be conducted in 15 remote districts 

throughout Nepal, making sure that students from 
mountainous and in less densely populated areas 
can also participate in the project. In addition, 140 
more accessible books in the Nepali language will be 
developed and made available online in 2016. 

Promoting accessible ICT in making 
rights real for persons with disabilities.

Mr. Birendra Raj Pokharel, Head of Project 

Ms. Pokharel, head of ADRAD, handling a tablet with the 

Android operating system to read e-textbooks. ADRAD has 

improved the Playback function, etc.

Credit: ADRAD

FACTS & FIGURES

• 140 fully accessible books were produced, 
which are used by 1,500 students with visual 
impairments and print disabilities.

• 100 students with visual disabilities are using 
the free Android devices, and it is planned to 
expand the use of this device to 500 addi-
tional students.

• Some 10,000 students were orientated on 
the use of accessible books in DAISY and 
Epub platforms.        

Ms Birendra Raj POKHAREL
Action on Disability Rights And Development (ADRAD)
G.P.O.Box: 3538, Kathmandu, Nepal
+977-9851043399; +977-1-5011623
afnbirendra@wlink.com.np – www.adradnepal.org

Using courts and litigation for the  
right to Inclusive Education

In1school is a project founded by the Dutch Foundation for Disabled Children that addresses the right 
to Inclusive Education, using a powerful mixture of international law, research, communication, and pol-
itics to bring real life change for children both with and without disabilities. The main target is to work 
towards an education system that is fully inclusive by collecting evidence, cooperating with national 
and international lawyers, publishing reports, and initiating strategic litigation.

NETHERLANDS / IN1SCHOOL

Problems targeted
Even though there have been positive changes in the 
country’s education laws, there is still a growing num-
ber of children in the Netherlands who do not have 
access to education at all and many children with 
disabilities still attend schools for special education. 

Solution & Methodology
To address this situation, project members first of 
all, collect evidence in the form of cases and data of 
educational exclusion in order to develop an effective 
litigation strategy. They also team up with national 
and international lawyers who are experienced in 
the field of human rights. Staff members carry on 
research concerning Dutch law to highlight how the 
current legal system fails to guarantee the right of all 
children to an effective and Inclusive Education, and 
they communicate their findings via the web, social 
and traditional media, etc. Staff members also sup-
port parents who are struggling to enrol or keep their 
children in regular education; and they empower them 
by providing information on what Inclusive Education 
should look like. 

Outlook & Transferability
The project team currently executes a co-financing 
strategy to support them throughout an active litiga-
tion process – for example, in the form of pro-bono 

For the right of all children to Inclusive 
Education – even when it takes a judge 
to open a school door!

Ms. Agnes van Wijnen, Project Manager, In1School

Staff members carry on research concerning Dutch law to 

highlight how the current legal system fails to guarantee the 

right of all children to an effective and Inclusive Education.

FACTS & FIGURES

• More than 60 families have been informed, 
encouraged and supported to help them en-
rol their children in regular schools or keep 
them there.

• Five reports have been published and have 
been broadly disseminated in the Nether-
lands.

• More than 50 personal stories of inaccessi-
bility, discrimination, and exclusion in Dutch 
education have been collected,.

• The project has more than 2600 followers 
on Twitter in less than 9 months.

Ms. Agnes van Wijnen
NSGK - Nederlands Stichting voor het Gehandicapte Kind
Netherlands, +31 24700103
a.vanwijnen@in1school.nl – www.in1school.nl

legal support, interns to conduct field research and 
provide assistance, as well as support from other or-
ganizations. Going forward, the team wants to explore 
the possibility of crowd funding strategies as well. 

mailto:afnbirendra@wlink.com.np
http://www.adradnepal.org
mailto:a.vanwijnen@in1school.nl
http://www.in1school.nl
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Creating communities for early  
childhood interventions

ASOPIECAD aims to facilitate Inclusive Education for children with developmental disorder and disability 
in early childhood through community-based rehabilitation (CBR) guidelines. Through the CBR guidelines 
and other instruments various environments of intervention are monitored, the most important of which 
is the child’s natural environment – the family. Family workshops were also developed in order to create 
awareness on disability issues and on the right to social inclusion and equal educational opportunities. At 
the community level, especially in rural communities, inclusive early learning centres have been opened 
to include children with disabilities. The sum of these processes has led to community networks and 
alliances of support throughout the whole community, and to more inclusive schools.

NICARAGUA / ASOPIECAD

Problems targeted
A high percentage of children under six years with 
disabilities or development disorders do not receive 
proper attention due to errors of recognition of 
the problem, an important issue that concerns the 
immediate family and health and education author-
ities. There is a lack of basic technology to detect 
disabilities and to perform early stimulation, which 
often results in further learning difficulties or severe 
disorders as an adult. 

Solution & Methodology
This project is aimed at empowering community work-
ers of local institutions and organizations to detect 
disabilities and development disorders, and to then 
provide the necessary care and early intervention  – 
thus ensuring that every child enjoys his/her equal 
opportunity rights. Similarly, it is aimed at parents and 
families by providing training in basic techniques and 
by guiding the education of their children with disabili-
ties or developmental disorders from infancy.

Outlook & Transferability
This experience can be adopted nationally and inter-
nationally by organizations and institutions working 

in the area of early childhood development with little 
financial investment, since it works with community 
resources and is much more cost-effective and 
sustainable than existing models. 

Dream, create, let actions  
follow and inspire!

Mr. Ervin Rodriguez, Head of Project

This project is aimed at empowering community workers to 

detect disabilities and development disorders, and to then 

provide the necessary care and early intervention.

FACTS & FIGURES

• The project has involved 890 trainees, 
including pre-school teachers, community 
educators, health brigades, nurses, and 
promoters of CBR. 

• To date, 7,200 children aged 0–6 years have 
been screened.

• 2,160 children were identified with some 
form of developmental disorder in 2014 and 
the first half of 2015.

Ms. Rosalina Flores Obando
Associación de Programas Integrales de Educación  
Comunitaria Astrid Delleman (ASOPIECAD), Nicaragua
+ 505 8663-5440, frosalina23@hotmail.com

Adding Universal Design in  
ICT student curricula

The project aims to promote knowledge on Universal Design principles in ICT among undergraduate 
and graduate students. This is achieved through research on universally designed health care technol-
ogy, intersectional perspectives on web accessibility, and learning and research methods. The re-
search and teaching focuses on identifying barriers that people with disabilities encounter when using 
ICT systems and services. 

NORWAY / OSLO AND AKERSHUS UNIVERSITY COLLEGE OF APPLIED SCIENCES

Problems targeted
The Universal Design of ICT programmes attempts 
to promote equal opportunities for all persons by 
removing barriers to the use of ICT through raising 
awareness, creating new knowledge and ensuring 
competent ICT professionals. The program adopts 
the United Nations Convention on the Rights of 
Persons with Disabilities (UN CRPD) as a guide for 
implementation. Universal Design relates to accessi-
bility – enabling persons with disabilities to live inde-
pendently and participate fully in all aspects of life.

Solution & Methodology
The project uses active learning approaches to en-
sure that all students studying technology gain knowl-
edge on the Universal Design of ICT. Active learning 
involves student-centred teaching methods and adap-
tive and individualized support. At the graduate level 
Universal Design is a requirement for all technology 
students; in order to graduate from the Master’s pro-
gramme, technology students must conduct applied 
research in the area of Universal Design as part of 
their thesis. The faculty and students also cooperate 
with regional, national, and international stakeholders, 
such as NGOs, government agencies, businesses, 
and other research and educational institutions. The 

programme actively recruits students from around 
the world with diverse social, cultural, and educational 
backgrounds. This approach enriches the scope and 
quality of the programme and provides an opportu-
nity for students to act as ambassadors of Universal 
Design. In order to increase the rate of employment of 
the graduates, NGOs, government agencies, indus-
tries, and disability organizations are actively involved 
in both undergraduate and graduate projects. 

Outlook & Transferability
Projections indicate that enrolment will continue to 
increase over the coming three years. In addition, 
efforts will be made to reduce attrition and increase 
employment rates among graduates. The faculty con-
tinues to expand: in 2015 three full-time permanent 
positions were awarded in addition to several contract 
positions. The programme can be cost-effective and 
easily implemented in other countries. The prima-
ry recommendation is to make computer science 
education interdisciplinary and collaborative. In most 
contexts, the funds already exist, and implementation 
becomes a matter of overcoming institutionalized 
biases and utilizing expenses in a different way. 

We educate, innovate, and create 
new knowledge in Universal De-
sign to promote equal access to 
ICT for everyone.

Ms. Weiqin Chen, Oslo and Akershus University 
College of Applied Sciences

FACTS & FIGURES

• Enrolment of students in 2013–2015: 12 
(83% international); in 2014–2016: 20 (75% 
international); in 2015–2017: 25 expected. 
The first six students graduated from the 
programme in 2015.

• The research group consists of 12 people, 
including one professor, five associate pro-
fessors, four assistant professors, and two 
PhD students. 

• Of the six graduates who have completed 
the programme, three are employed.

Mr. Weiqin Chen
Oslo and Akershus University College of Applied Sciences 
(HiOA), Norway 
+47 67238671, weiqin.chen@hioa.no, www.hioa.no

mailto:frosalina23@hotmail.com
mailto:weiqin.chen@hioa.no
http://www.hioa.no
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Quality healthcare and counselling 
through video technology

doctHERs™ is a novel health care platform that connects female doctors to millions of underserved 
patients, including those with disabilities, in real-time while leveraging online technology. doctHERs™ 
overcomes sociocultural barriers that tie women to their homes, and at the same times provides ac-
cess to quality health care, as well as employment for unemployed, qualified health professionals. 

PAKISTAN / DOCTHERS

Problems targeted
In Pakistan, the lack of political will, poor commitment 
in fulfilling international obligations, and a shortage 
of finances are among the reasons that physically 
challenged people are deprived of their basic rights. 
They have virtually no access to trained and qualified 
doctors, physical therapists, occupational therapists, 
speech-language pathologists, medical social work-
ers, and rehabilitation psychologists.  

Solution & Methodology
doctHERs™ aims to provide quality health care and 
rehabilitation counselling to people with disabilities 
through qualified doctors and other health providers 
in low-income and remote rural areas where such 
facilities are not available. The project makes use 

of technology in the form of video consultation to 
connect a home-based doctor to a remotely located 
patient through state-of-the-art software via a nurse 
assisted platform. A live video consultation allows 
doctHERs™ and patients to connect in real time, 
aided by a trained paramedic at the patient’s end. By 
extending the health care system through ICT and by 
making the best use of all available doctors and staff, 
a scalable health care system can be developed that 
will become  a model of the care delivery system of 
the future. 

Outlook & Transferability
doctHERs™ is exploring partnerships with private 
corporate organizations and social enterprises 
that already have a network of clinics established 
in Pakistan, thus helping to reduce setup costs. 
doctHERs™ would then need only to provide training 
to the available medical staff and install the necessary 
hardware and software. Collaboration options with 
the government are also being explored.

Five years in an institution seemed  
like an eternity. Now I live with  
my parents and sister, and I want to be 
here forever!

User of doctHERs

FACTS & FIGURES

• Inclusion of 10 female doctors and 5 nurses 
into the workforce

• Launch of 4 clinics in urban-slum commu-
nities, namely Model Colony, Hijrat Colony, 
Mansehra and     Ilyas Goth

• Impacting 15000 lives directly and 750000 
lives indirectly

• Recognition: Ashokha Changemakers 
Award, CRDF Global Challenge, Shell 
Tameer Awards, Echoing Green, Unrea-
sonable Institute. GIST Tech I, Start-Up 
Cup, invest2innovate, MITEF-BAP, ISIF Asia 
Awards, Acumen, Pro-Pakistani, Tribune, 
Dawn, AKS Films  

Dr. Sara Khurram
+92 333 3751232 - docthers@gmail.com

Dr. Iffat Zafar
+92 331 8859475 - iffat.zafar@docthers.com

Ms. Makkiya Jawed
+92 321 2169174 - makkiya.jawed@docthers.com

doctHERs, C-4-C, ITTEHAD COMM. AREA, PHASE 6, DHA, 
KARACHI, PK. + 923333751232
docthers@gmail.com, www.docthers.com

Access to education for refugee  
children with disabilities

The mission of this pilot project is to improve the access to education for refugee children with disabil-
ities in the refugee camp of Gihembe (rural area) as well as in the town of Kigali (urban area) in Rwan-
da. After a pilot study, the initiative will share the results of the study during a dissemination meeting 
with the main partners, which includes the Minister for the Management of Disasters and Refugees 
(MIDIMAR), the UN High Commissioner for Refugees (UNHCR), the Organization of Persons with Disa-
bilities (OPWD), and other international organizations working on refugee issues in Rwanda. 

RWANDA / INITIATIVE FOR REFUGEES LIVING WITH DISABILITY (IRD)

Problems targeted
In a country where 12 years of basic education is 
compulsory, the project promotes an accessible 
learning environment for students with disabilities by 
removing barriers and building appropriate infrastruc-
ture; by adapting teaching methods and materials; 
and by providing the necessary support tools. In 
addition, special trainings enable teachers to manage 
their classrooms more successfully, and sensitises 
both teachers and students regarding disability issues 
and how best to interact with students with disabili-
ties so as to fight against stigmatization. 

Solution & Methodology
The effort to promote Inclusive Education includes: 
(1) identification of refugees with disabilities (RWDs) 
and an assessment of their needs and barriers to 
education; (2) sensitization of parents/caregivers of 
refugees with disabilities and of community leaders 
so that they consider refugees with disabilities like 
any other person and provide them with due care and 

rights, including the right to a mainstream education; 
(3) advocacy for the integration of the issues con-
cerning refugees with disabilities into the annual pro-
grammes of the stakeholders (MIDIMAR and UNHCR) 
together with their partners (MINEDUC and OPWD); 
(4) providing training of teachers and education staff 
on managing children with disabilities in the main-
stream education system; and (5) conducting regular 
consultations with RWDs, their parents/caregivers, 
and all stakeholders.

Outlook & Transferability
The IRD needs support to continue and reinforce its 
efforts to improve access to education for disabled 
refugee children in the Gihembe camp and in Kigali, 
as well as to support them with qualified schooling 
and reinforce their capacities. In addition, IRD needs 
support for research regarding best practices and to 
measure the impact of the projects.  

The project seeks to improve 
the access to education for 
refugee children with disabil-
ities in the Gihembe refugee 
camp and in Kigali city.

Mr. Ebengo Muzaliwa Angelo, Head of Project

FACTS & FIGURES

• The project addresses the needs 115 stu-
dents – 67 boys and 47 girls.

• The IRD organized a two-day training (11–12 
June 2015) with the participation of 30 peo-
ple – the majority of whom were refugees.

Mr. Ebengo Muzaliwa Angelo
Initiative for Refugees living with Disability (IRD), Rwanda
+250 788762188, ebemuzal@yahoo.fr

mailto:docthers@gmail.com
mailto:iffat.zafar@docthers.com
mailto:makkiya.jawed@docthers.com
mailto:docthers@gmail.com
http://www.docthers.com
mailto:ebemuzal@yahoo.fr
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Inclusive vocational training and work-
places for youth with disabilities

EmployAble supports the inclusion of persons with disabilities in technical vocational education and 
training (TVET) and the connection between TVET and the open labour market. Young people who are 
currently unemployed receive the necessary skills in mainstream training institutes to become em-
ployed or self-employed. 

LIGHT FOR THE WORLD / EMPLOYABLE

Problems targeted
The unemployment rate of young people with disa-
bilities is often 40 to 60% higher compared to their 
non-disabled peers, and even if they are able to 
find a job they experience a lot of uncertainty about 
their temporary employment. Even though Ruanda, 
Ethiopia, and Kenya have signed the Convention on 
the Rights of Persons with Disabilities and also have 
government policies that support the inclusion of 
people with disabilities to join the labour market, the 
levels of inclusion are still below the national targets. 

Solution & Methodology
EmployAble is an action-learning program, with a 
focus on multi stakeholder involvement and inter 
country exchange and learning. The methodology to 
enhance employment of youth with disabilities is to 
support a number of ‘model’ TVETs and employers 
in the process of becoming more inclusive. This is 
done in a participatory and systematic way, including 
a disability inclusion assessment. Employable also 
facilitates enrolment by mobilizing youth with disabil-
ities, and assessing their capacities and needs by a 
multi-disciplinary team, resulting in course selection. 

The program further supports access to schol-
arships or bursaries if needed and psychosocial 
support for youth with disabilities throughout the 
process of enrolment, training and looking for 
employment.

Outlook & Transferability
It is expected that by the end of 2016, 400 youth with 
disabilities will be trained and that 50% of them will 
have found employment. The model TVETs will be ful-
ly inclusive to youth with disabilities and serve as an 
example to other TVET agencies in their countries. 55 
employers will have been sensitized on disability and 
41 will be actively involved by either receiving interns 
with disabilities or hiring youth with disabilities. 
In Kenya and Rwanda, steps will have been made to 
follow the example of Ethiopia and develop a policy 
on Inclusive TVET.

I was a shoe-shiner before. I used to work in 
the dust and the sunlight, which was not good 
for my health. Now I have learned the skill that 
I wanted to learn, and I have social interaction 
with other people in the company.

Youth with physical disability, employed through Employable pro-
gram in garment industry in Ethiopia

FACTS & FIGURES

• More than 20 stakeholders are involved in 
the core implementing teams; disability spe-
cific vocational training centres. 

• In August 2015, 273 youth with disabilities 
were or had been enrolled in mainstream 
vocational training institutes or received in 
company training. This includes youth with 
physical, hearing and visual impairments.

• 83% of youth with disabilities enrolled 
through Employable reported at the time of 
enrolment that household income was insuf-
ficient to meet basic needs.

• 6 mainstream TVET institutions have be-
come inclusive to youth with disabilities; this 
was evidenced by increase disability aware-
ness, improved attitudes, and adaptations in 
the learning environment. 

Mr. Sander Schot
Light for the World, Netherlands
+256 776 85 16 06, m.atukwatse@lightfortheworld.nl
www.lightfortheworld.nl/en

An e-learning platform for audio and video 
learning materials

The School Portal “Milance” has created an e-learning platform, based on the software “Moodle,” on 
which users can get basic information on several subjects free of charge. Currently, it covers language 
skills, mathematics, and science in various audio and video formats, and can also be used in school 
Intranets. To reach children with disabilities who do not attend school, the project team has organized 
seminars for associations of parents of children with disabilities.

SERBIA / ELEMENTARY AND SECONDARY BOARDING SCHOOL “MILAN PETROVIC”

Problems targeted
Article three of the UN Convention on the Rights 
of Persons with Disabilities demands the full and 
effective participation and inclusion of persons with 
disabilities in society; that they not be excluded from 
the general education system; and that they can get 
access to an inclusive, quality, and free primary and 
secondary education.

Solution & Methodology
The e-learning platform, which through the use of 
Windows accessibility settings is fully accessible 
for all, offers the possibility to learn about such key 
subjects as the Serbian language, mathematics, and 
science. Platform content is divided into various les-
sons so that each child is able to find the appropriate 
content regardless of his/her age. Content is offered 
in a variety of audio and video materials, according 
to the national curriculum for primary and secondary 
schools, and is available in Serbian (in the Cyrillic 
alphabet). The tests that are offered to examine ones 
knowledge are designed to promote learning and are 
not meant for grading. The portal can also be used 
offline via a school Intranet. The portal is disseminat-
ed via informing teachers and other specialists during 
seminars and lectures in Serbia and the surrounding 
region; leaflets were published and distributed to 
various stakeholders; and the project was presented 

I can learn at my own pace; I can go back 
and forth through lessons and I never get a 
bad mark ... I just learn anytime, anywhere.

Nikola, Project Participant, age 17 

Content is offered in a variety of audio and video materials.

FACTS & FIGURES

• The portal has 1,500 to 2,000 visitors every 
month.

• More than 30 people have been trained on 
how to produce lessons for the e-learning 
platform..

Ms. Mirjana Lazor
Elementary and Secondary Boarding School “Milan Petrovic”
Serbia, +381 64 195 4278, mlazor5@gmail.com
lazorm@eunet.rs, www.milance.edu.rs

at education fairs in Serbia. After completion of a unit, 
each student fills out an evaluation form, which is then 
read by the administrators of the platform. Changes 
are continually being made to improve the way the 
platform meets the needs of children with disabilities. 
The platform is financed by the city of Novi Sad.

Outlook & Transferability
Because the platform is available as an online source 
and was developed using Moodle as a basis, the 
project can be easily accessed and replicated and its 
content used worldwide simply through the process 
of translation. The project team wants to increase 
the number of participants, and therefore continues 
to promote the platform. Going forward, the team will 
also further expand the platform content. 

mailto:m.atukwatse@lightfortheworld.nl
http://www.lightfortheworld.nl/en
mailto:mlazor5@gmail.com
mailto:lazorm@eunet.rs
http://www.milance.edu.rs
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Finding employment by profound training 

The guiding principle of The Living Link is that people with intellectual disabilities can be equipped with 
new skills and can then successfully find employment in the open labour market. The course material 
was written for and in collaboration with people to ensure that the material was understandable and 
could be readily incorporated and made practical in their every-day lives. There are no formal assess-
ments, as many of the young adults are illiterate. However, it is recognized that with proper training all 
adults are nonetheless able to function in the workplace. 

SOUTH AFRICA / THE LIVING LINK

Problems targeted
There are many barriers for persons with intellectual 
disabilities when it comes to finding employment, but 
being employed is a big step towards independent 
living. Therefore, the programme’s aim is to provide 
sufficient skills and education to allow adults to have 
a greater chance to access the regular labour market. 

Solution & Methodology
The project was initiated in 1999 and formerly started 
in 2000. The organization offers a one-year Adult In-
tegration Programme and a six-moth Work Readiness 
Programme. Trainings include theoretical modules 
and a period of job sampling in the open labour 
market. The modules consist of courses in lifestyle 
management, personal empowerment, employment, 
and financial management. The job sampling is facili-
tated by two job coaches who support students in the 
practical application of skills learned in a real-world 
working context. Job sampling is carried out in a 
number of fields or departments within a variety of 
organizations. Students work and rotate through 
various departments, such as mailrooms, document 

control, administration/reception, warehouses, or-
ganic gardening, and corporate kitchens. Participants 
also receive support from the organization once they 
have graduated and are engaged in employment. 

Outlook & Transferability
The prospect for future growth is to transfer the pro-
gramme to other provinces within South Africa. The 
biggest issue is a lack of finances to take the project 
further. Currently, there is a plan to expand the pro-
gramme to Cape Town or Durban at some point in the 
next five years. Meanwhile, new partnerships within 
potential employers are constantly being explored. 

The Living Link is a training centre for 
adults where we seek to break down 
the barriers that exist, and ultimately 
create hope and opportunity for these 
people within society.

Mr. Stanley Bawden, The Living Link

Students work and rotate through various departments, 

such as mailrooms, document control, and administration/

reception.

FACTS & FIGURES

• To date, 450 people with intellectual disabili-
ties have been trained. 

• Over 300 people have been assisted to find 
some form of work in the open labour market. 

• Approximately 35 adults with intellectual 
disabilities are trained each year. 

Mr. Stanley Bawden 
The Living Link, South Africa 
+27 11 788 8249, cell. +27 83 992 9923
stanley@thelivinglink.co.za – www.thelivinglink.co.za 

Improving speech by visualizing it

The goal of the Bellen Speech Visualizer project is to enable deaf students to improve their speak-
ing abilities by providing visual feedback and cues. Students are able to visualize their own speech 
patterns, which effectively enables them to see what they are pronouncing and to adjust their voice 
output to match a given speech pattern example. 

SOUTH AFRICA / ADJ ELECTRONICS

Problems targeted
Speech training of deaf students is usually of limited 
duration due to the lack of contact time between 
individual students and speech therapists. The Bellen 
Speech Visualizer project was initiated in response 
to a request from the National Institute for the Deaf, 
and involved some hearing specialists as well as 
deaf persons working at the Institute. As an assistive 
device, the Speech Visualizer allows students to 
practice between visits with the speech therapist, and 
it also allows students with no access to therapists to 
receive some form of speech training.  

Solution & Methodology
The project addresses the need of persons with 
hearing loss to be able to communicate verbally with 
hearing persons. This is especially helpful to children 
who are still learning to communicate, as the software 
can assist with phonetic learning – on a visual basis 
– thus helping to improve literacy. This software pro-
vides the student with a target of a word/sound and 
shows him/her what the correct word/sound would 
look like. It then allows the student to progressively 
train him/herself to reach the target pronunciation via 
a visual feedback loop and an auditory feedback loop. 
The Speech Visualizer was launched during a speech 
‘indaba’ (workshop) and is marketed through strategic 
partnerships with companies such as Intel Education 
and institutions such as Light for the World.  

Outlook & Transferability
The Bellen Speech Visualizer is currently distributed 
only in South Africa, and is available only in English 
(combined with SASL) in both Android and MS 
Windows platforms. With only slight alterations, it can 
easily be scaled to be distributed throughout southern 
Africa and many other English-speaking countries 
worldwide. Given the ever-decreasing cost of comput-
ing technology, it is easy to envisage how the soft-
ware could be rolled-out on a much wider scale.

The Speech Visualizer increases inclu-
sivity and self-esteem for the deaf and 
hard-of-hearing by improving vocaliza-
tion of speech.

Mr. Jaco Rademayer, ADJ Electronics 

The Bellen Speech Visualizer provides the student with a 

target of a word/sound and shows him/her what the correct 

word/sound would look like. 

Credit:  ADJ Electronics

FACTS & FIGURES

• There are approximately 600,000 deaf per-
sons in South Africa.       

• Currently, 276 students have access to 22 
Speech Visualizers.   

• 11 schools with deaf students were reached 
during a pilot study.  

Mr. Jaco Rademayer 
ADJ Electronics (pty) ltd, South Africa
vimeo.com, prezi.com, +27 21 855 3595, jaco@bellen.co.za

mailto:stanley@thelivinglink.co.za
http://www.thelivinglink.co.za
http://vimeo.com
http://prezi.com
mailto:jaco@bellen.co.za
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Life Stories from Burkina Faso, Hungary, 
India, Luxembourg, and Mexico 

Over the past several years Martha and Oscar, 
both persons with intellectual disabilities, have 
been in a romantic relationship, but they have 
lived in different residential houses in different 
cities in the south of the country. Recently, both 
retired from their jobs, and now the support 
staff at their respective residences are helping 
to prepare them for the transition to marriage 
and the prospect of living together. Several 
meetings were planned to discuss, inform, and 
understand the wishes of Martha and Oscar, 
and both had the opportunity to invite people 
who are important to them to participate in 
these meetings. The main question was wheth-
er they still wished to live together, since there 
was an opportunity for them to move into a 
new house in the north of the country that had 
been adapted for elderly people (infrastructure 
and furniture), including a multidisciplinary 
staff to provide support to the residents. After 
several sessions it was clear that they wished 
to share their future life together. They actively 
furnished their rooms themselves and planned 
a farewell party for their friends. Since this past 
summer they have lived together in a three-
room apartment along with six other residents. 
They say they still want to get married and are 
planning the wedding for Easter 2016. However, 
they are both under legal guardianship, and the 
guardianship judge must give the final consent. 
Although the support team is a little anxious, it 
is already preparing on how better to assist and 
support them in the future as a married couple. 

Luxemburg – AGID online training for the elderly

My name is Yugal Jain and I am from Jaipur, Rajasthan, India. 
Currently I am a fourth year undergraduate student at NALSAR 
University of Law in Hyderabad. Due to my visual impairment, I face 
a number of challenges in my daily life.
My association with the IDIA Charitable Trust began in 2012, when 
I was disallowed from bringing my own scribe for the CLAT law en-
trance exam. IDIA helped me as well as all visually impaired students 
appearing for the test by successfully advocating with the national 
law universities that administer CLAT to allow visually impaired can-
didates to bring their own scribes for the test. When I gained admis-
sion into NALSAR, which is considered one of the best law schools 
in India, I faced the hurdle of paying the course fees, since I belong 
to a family with very modest financial means, and I was denied an 
education loan by all the banks I approached. At this juncture, IDIA 
arranged for sponsorship of my college fees and enabled me to fulfil 
my dream of studying in a top national law school. 
 Today, I am leading the Hyderabad chapter of IDIA, comprised of 75 
volunteers – a position that has taught me leadership skills and has 
fine-tuned my problem-solving ability in a real-world setting. 

India – IDIA Charitable Trust

Rafael Delgadillo came to our 
POETA centre in San Luis Potosi 
when he was 19 years old. Deaf 
and from a low-income family, he 
was unemployed and seeking to 
enrol in our training centre to gain 
Information Technology skills that 
could help lead to a job. During 
the course of his training Rafael 
came up with a business idea. He 
realized that he could not “hear” 
emergency alarms in hotels or 
workplaces signalling the need 
to evacuate, and he decided 
to spend his time at the centre 
studying electronics and finding 
a solution to this problem. Rafael 
developed an alarm system that 
converts an audible alarm to a 
visual cue, which is now being 
installed in several public places 
so deaf people can be warned of 
the need to evacuate the premis-
es. In fact, he has already sold his 
product to a hotel and restaurant 
chain, and is well on the way to a 
viable business. 

POETA centre in San Luis Potosi, 
Mexico

I’m Anita and I am 19 years old. A few months ago I learned to my 
surprise that I am dyslexic and dysgraphic. Auguste Rodin, the fa-
mous sculptor, was also dyslexic, and I realized it was not an illness 
but another way of thinking, perceiving, and learning. Basically, it is 
another way of processing information. Because of this difference, 
some dyslexic people are actually more talented in particular ways 
than are non-dyslexic people. I found a lot of famous and well-
known artists, scientists, musicians, politicians, and actors/actress-
es who had to cope with dyslexia, and I realized that having such a 
problem was not the end of the world. 

For instance, I have been playing chess for eight years and I have 
taken part in many competitions. In fact, I came in ninth place in the 
individual competition of the Students’ Olympic Games, and in the 
team completion my team came in second place two years ago. I 
have also been playing the flute for eight years, and have partici-
pated in many concerts and local competitions.  

Hungary: GNW Ltd., artist and chess player

THE STORY OF  
RAFAEL DELGADILLO

“Rafael built his 
own alarm system 
which is now used 
in hotels.”

THE STORY OF ANITA

“Auguste Rodin was also dyslexic...”

THE STORY OF MARTHA AND OSCAR 

“They now live  
together and want to 
get married soon.”

THE STORY OF YUGAL JAIN

“Today I am leading a chapter with 
75 volunteers.”

After having lunch together with her siblings, parents, aunts, and uncles, Assana 
grabs her school bag and leaves the family home in the Garango region of Burkina 
Faso. The 16-year-old girl, who is of small of stature and with very soft bones, is 
now managing the one-kilometre road to school on her own. After a few meters she 
grabs a second pair of sandals out of her school bag, puts these on her hands, and 
begins to crawl quickly on all fours. This is how Assana can move fastest. Some 
years ago, before having been identified by an Ocades community-based rehabili-
tation worker, Assana could hardly move at all from a lying position. But physiother-
apeutic care and regular exercises have allowed the young girl to gradually learn 
how to sit and stand. In this way her dream to go to school finally became true. 
Assana has been attending school for three years now, and every day she looks 
forward to her favourite subject, mathematics. This afternoon Assana and her 72 
classmates are learning about horses. Before the class begins she meets her best 
friends, Terèse, Faridata, Benatu, and Mariem, to play hopscotch on the sandy soil. 
Assana fully interacts in the classroom with the other pupils, and on equal ground. 
The young teacher, Savadogo, moves back and forth between the rows, carefully 
observing that among the raised hands and loud shouts of “Me! Me! Me!” 

Burkina Faso – Ocades Tenkodogo

THE STORY OF ASSANA

“After a few meters she grabs a second pair 
of sandals out of her school bag, and puts 
these on her hands ...”
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Stimulation kit and training for caregivers

The Ndinogona Stimulation Kit provides caregivers with tools, resources, and training to play with and 
stimulate children with disabilities, allowing them to participate in everyday activities. The kit includes 
four colour-coded bags containing all the needed toys and assistive devices for facilitating participa-
tion. A manual illustrates over 100 activities and songs. 

SOUTH AFRICA / UHAMBO FOUNDATION, NDINOGONA STIMULATION KIT

Problems targeted
Because of the many misconceptions and prejudic-
es associated with children with disabilities, such 
chidlren are often exposed to stigmatisation. In 
addition, they have very little acces to stimulation or 
appropriate activities, as most caregivers do not have 
the adequate ressources and knowledge to properly 
address their needs.  

Solution & Methodology
Ndinogona training is community based, flexible, 
and has been successfully delivered to groups with 
various levels of education. Caregivers are trained 
over 24 hours, which is spread over either five days or 
eight weeks depending on the centre’s location, the 
caregiver’s own time pressures, and training availabili-
ty. During training, each participant receives a manual 
that contains all the information covered during 
the training. Training time is divided into theory and 
practical sessions. During a theory lesson, caregivers 
learn about different types of disabilities, how to 
communicate with children in various ways, and how 
to adjust activities for a specific child’s needs. During 
a practical session, caregivers and facilitators work 
together to practice the theory that they have learned 
through role play, as well work with actual children 
to practice the activities learned. The Ndinogona Kit 
exposes children with disabilities to all areas of daily 
living, including basic needs, personal hygiene, play, 
learning, and social skills. 

Outlook & Transferability
The plan is to expand the number of centres to 
180 over 2015 and 2016, to be spread throughout 
all nine provinces of South Africa. One such centre 
can cater to anywhere from eight to 90 or more 
children. Three additional facilitators were trained 
and employed by the project during 2015, and even 
more trainers/associates will be trained in 2016. The 
second edition of the Ndinogona manual will have an 
expanded section on home-made toys, adjustments 
to activities based on user input, and will be trans-
lated into both Afrikaans and Xhosa (home language 
to a large demographic of caregivers and parents in 
South Africa). 

Today I say ‘thank you’ for the Ndinogona  
 Stimulation Kit because everything is so 
child-friendly, and it is so easy to adapt and that 
I can go out and teach other parents as well.

Ndinogona training participant and mother of a child with a disability

The Ndinogona Kit exposes children with disabilities to all 

areas of daily living, including basic needs, personal hygiene, 

play, learning, and social skills. 

FACTS & FIGURES

• Number of trained caregivers in 2011–2013: 
14; in 2014: 54; in 2015: 212. 

• Children who benefited from the trained 
caregivers in 2011–2013: 114; in 2014: more 
than 184; in 2015: 768. 

• Number of centres where trainings were 
held in 2011–2013: 3; in 2014: 26 ; in 2015: 26 
by July 2015, with approximately 64 more by 
the end of 2015. 

Ms. Sarah Driver-Jowitt 
Uhambo Foundation, South Africa
+27 21 797 8239, sarah@uhambofoundation.org.za
www.uhambofoundation.org.za

Teaching blind students in regular  
school classes

The mission of the project is to provide visually impaired students with assistive technology and spe-
cific support teams so that they can participate in regular classes. The teams consist of professionals 
such as teachers, rehabilitation technicians, social workers, psychologist, and more. Regardless of age 
or educational stage, these teams support students with special needs from early intervention to the 
university level and adulthood.

SPAIN / ONCE

Problems targeted
Students with visual impairments often do not have 
equal opportunities in their local education system. 
The lack of understanding and support to allow 
them to live an independent and self-determined life 
contributes to their sense of exclusion, and as a result 
they often cannot determine their own future.

Solution & Methodology
ONCE supports students with disabilities to remain 
in their social environment (family, community, etc.) 
and in mainstream classrooms. Every participant of 
the programme goes through a process of reception 
and multi-professional assessment, from which an 
individualized plan of action is generated. The plan is 
directed and coordinated by one professional. In the 
case of education, the case coordinator is a teacher. 
He/she detects the students´ needs and refers them 
to the appropriate specialists. In order to respond 
to all the needs of an individual, several interven-
tion areas are addressed by the team, including 
early intervention from birth to the age of six; visual 
stimulation and specific techniques to improve visual 
performance; and basic instrumental techniques such 
as essential skills in reading, writing, and calculation 
both in sighted formats and in Braille. Other services 

address educative orientation, free-time activities that 
are offered, and an appropriate adaption of the school 
curriculum. 

Outlook & Transferability
Going forward, the plan is to analyse and evaluate the 
programme and to then  implement improvements. 
Another goal will be to adapt the programme for Latin 
American Spanish-speaking countries. 

Inclusive Education for people  
with disabilities is a lever for their  
social inclusion.

Ms. Ana Isabel Ruiz Lopez, Director of Education, 
Employment, and Cultural Promotion of the National 
Organization of the Spanish Blind (ONCE)

Every participant of the programme goes through a process 

of reception and multi-professional assessment.

Credit: ONCE 

FACTS & FIGURES

• ONCE supports around 7,500 students at 
various educational stages. 

• 98% of the students are in local mainstream 
classrooms. 

Ms. Ana Isabel RUIZ LOPEZ
ONCE, C/ Prado 24, 28014 Madrid
+34915894884, airl@once.es, www.once.es

mailto:sarah@uhambofoundation.org.za
http://www.uhambofoundation.org.za
mailto:airl@once.es
http://www.once.es
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Breaking down barriers to  
scientific knowledge

“Ciencia sin Barreras” (Science without Barriers) aims to promote science among people with func-
tional diversity and those who do not have wide access to scientific knowledge. The project was 
launched in 2012 when a group of geologists noticed the lack of knowledge about the earth sciences 
among society in general. Since then, the programme has achieved a number of goals in promoting not 
just geological but multidisciplinary scientific activities. Some have focused on secondary education 
students and others on the general public. In keeping with the project‘s motto, “science for everybody,” 
the organization began to promote activities for people with learning disabilities, first for Down syn-
drome students and later for blind and deaf/blind adults. 

SPAIN / CIENCIA SIN BARRERAS

Problems targeted
The founders see access to scientific knowledge 
as a universal right that should not be refused to 
people with disabilities. Unfortunately, prejudices and 
attitudinal barriers that regard persons with disabili-
ties as unable to acquire scientific knowledge are still 
prevalent.  

Solution & Methodology
“Science without Barriers” supports the dissemination 
of scientific content to groups that would otherwise 
have difficulty accessing such information. This ac-
cessibility includes the direct adaptation to individual 
sensory needs and levels of abstraction (i.e., collec-
tives with functional diversity), as well as flexibility in 
the schedule and place of the dissemination. Another 
important factor is the sociological nature of these 
activities, as they promote interactions with scientists 

who are normally not available to these groups. The 
dynamic component of the interrelationships allows 
for people with functional diversity to fully participate, 
asking whatever questions they wish of the scientists; 
and for the scientists it is an enriching experience  
in that it teaches them how to explain certain con-
cepts using different language channels and dealing 
with difficulties rarely found in standard teaching 
situations.

Outlook & Transferability
In December 2015 the organization’s staff will conduct 
the first Science Divulgation Conference, and in 2016 
they will participate in the International Year of Global 
Understanding and will provide ongoing activities for 
people with intellectual disabilities as well as the deaf 
and blind. All work follows the principles of Universal 
Design so that an activity adapted for someone with 
a special education needs will be more accessible 
to everyone, and therefore all of their activities seek 
to have an impact on the general public. Further, the 
activities carried out are also used as educational re-
search projects, the design and results of which have 
been published in various journals. These publications 
can be used to adapt the activities in other countries. 

Science for everybody:  
Improving the life quality of people 
with functional diversity by  
facilitating the universal access to 
scientific knowledge.

Mr. Miguel Gomez Heras,  
Chairman, Ciencia sin Barreras 

FACTS & FIGURES

• To date, 107 people with disabilities have 
participated in the organization’s activities.

• Activities have involved 32 researchers and/
or lecturers, 27 students, and 18 functional 
diversity specialists.

• The programme has 30 associated mem-
bers and 15 collaborators.

Mr. Miguel Gomez Heras
Ciencia Sin Barreras, Spain
+34 91 394 49 02, cienciasinbarreras@gmail.com
http://cienciasinbarreras.theiagd.org

Learning to manage one’s own  
personal finances

The goal of Inclusive Finances is to promote the capacity of people with intellectual and learning disa-
bilities to manage their personal finances in an autonomous way, with the specific goals of: (1) learning 
basic financial concepts; (2) improving one’s capacity to manage and use money responsibly; and (3) 
applying the acquired financial knowledge to the labour market. 

SPAIN / ONCE FOUNDATION, INCLUSIVE FINANCE

Problems targeted
In Spain, there are governmental policies for the finan-
cial education of the general population, but they do 
not take into account people with autism or intellectu-
al/learning disabilities, which thus contributes to their 
exclusion. This is why disability organizations, working 
with target disability groups, were involved from the 
project’s design stage (contents and detection of spe-
cific needs) to the pilot project. Improvements were 
implemented along the way taking into consideration 
feedback, proposals, and evaluations from users and 
registered entities.    

Solution & Methodology
The first version of this project, launched in 2012, was 
developed with an e-learning format. Following evalu-
ation of the project, later versions were developed for 
blended-learning, combining distance learning with 
in-person sessions, given the need of some target 
students for in-person support. Improvements were 
also made to the contents of the project following 
evaluation and feedback from users and registered 
entities. The methodology was specifically designed 
for people with intellectual and learning disabilities, 
increasing their level of autonomy and promoting their 
self-determination by teaching them to organize their 
own finances.  

Outlook & Transferability
The project team has analysed the evaluations and 
has implemented improvements accordingly. Going 
forward, the intention is to increase of the number 
of users by: making the project open and free for all; 
inviting all participating disability organizations to 
extend the project to their members; presenting the 
project at forums for banking professionals and to the 
media; and adapting the project to Spanish-speaking 
countries of Latin America. 

Financial education for people 
with disabilities is a lever for their 
social inclusion.

Mr. Manuel Poza Caparrós, Head of Project

The project is teaching persons with learning difficulties how 

to organize their own finances.

FACTS & FIGURES

• There are 58 teaching entities currently 
registered with the project.

• To date, there are 741 users/students regis-
tered, and 445 have completed the course.

• Teaching entities and students are from 26 
provinces in 14 regions of Spain. 

Ms. Sabina Lobato
ONCE Foundation, Spain
+34 91 5068907, slobato@fundaciononce.es
http://finanzasinclusivas.e-presentaciones.net/login.php
www.fundaciononce.es

mailto:cienciasinbarreras@gmail.com
http://cienciasinbarreras.theiagd.org
mailto:slobato@fundaciononce.es
http://finanzasinclusivas.e-presentaciones.net/login.php
http://www.fundaciononce.es
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Controlling the computer with  
eye movements

Irisbond supports people with physical disabilities and speech difficulties based on eye movement and 
machine vision technology that enables computer control by sight. Irisbond saw a need to make the 
product accessible to as many people as possible and consequently created a reliable, easy-to-use, 
and affordable technology. It is not only used by patients with amyotrophic lateral sclerosis (ALS) but 
also other diseases that limit maximum mobility, such as multiple sclerosis, cerebral palsy, or muscular 
dystrophy. 

SPAIN / IRISBOND

Problems targeted
The idea first arose in 2000 when a man who was 
looking for an alternative way to communicate with 
his wife. As he could not find any such technology 
available in Spain, he decided to get in touch with 
Vicomtech. The centre then initiated a new area of 
research and development in an effort to control a 
computer through human vision. Once the devel-
opment was complete in 2013, Eduardo Jauregui 
founded Irisbond to bring the solution to market. 

Solution & Methodology
Irisbond Primma is a system whereby a simple and 
intuitive interface allows users to access any Win-
dows computer application accurately through eye 
movement. With just the use of their eyes, those who 
are disabled and have slurred speech (as affected by 
ALS, multiple sclerosis, paralysis, or brain damage) 
can access the usual functions of a computer, such 
as surfing the Internet, writing texts, sending an email, 
etc. They can also listen to music, develop messages 
that can be displayed directly on the screen, print 
them or listen to them by synthesized or digitized 
voice, watch a movie, and more. Working together 

with psychologists and speech therapists is vital for 
the inclusion of those affected during childhood in the 
educational system and, as adults, for their inclusion 
in the labour market.

Outlook & Transferability
Irisbond has developed a platform that allows the 
company to install devices remotely and provide 
technical support anywhere in the world. In addition, 
new language versions can be easily added to the 
software (both Primma and SmartPlaphoons), which 
allows the company to operate globally. Irisbond 
believes that the current business model has to 
be scaled-up to make this technology available to 
people all over the world. The company is currently 
transitioning from indirect distribution to a direct 
sales model, based on online sales. This effort will 
be supported and driven by prescription from patient 
associations and medical staff. Such a model will 
allow Irisbond to be in close contact with users and to 
adapt the product based on their feedback. In coun-
tries with complicated import procedures, Irisbond 
will secure the support of a local organization working 
with people with disabilities and will enlist a local 
commercial agent to distribute the product.

Communication is not  
a skill, it’s a right.  
Let my eyes speak!
Mr. Eduardo Jauregui, CEO, Irisbond

FACTS & FIGURES

• Product sales grew eight-fold from 2013 (€ 
12,000) to 2014 (€ 99,000). 

•  The number of users grew nearly ten-fold 
from 6 (2013) to 57 (2014). 

• The number of potential users worldwide is 
very high, including people with ALS, multiple 
sclerosis, paralysis, brain damage, spinal 
cord injury, etc.

Mr. Eduardo Jauregui
Irisbond, Spain
+34 647 899 296, e.jauregui@irisbond.com
www.irisbond.com

Using technology in the classroom  
to support all students

The focus of the project is to increase knowledge among students, teachers, and other involved pro-
fessionals on how the use of innovative technology in the classroom (from interactive whiteboards to 
smartphone apps) can facilitate student participation and performance and thus support the success-
ful completion of secondary school. 

SWEDEN / THE SWEDISH AGENCY FOR PARTICIPATION

Problems targeted
Students can have functional limitations that affect 
their academic achievement due to a variety of 
neuropsychological, cognitive, physical, psychiatric, 
and neurological conditions. It is not uncommon that 
students advance in school without their functional 
limitations being identified or addressed. It is also not 
uncommon that these functional limitations can also 
cause problems outside of the school environment.

Solution & Methodology
Training materials were developed and knowledge 
acquired on how various disabilities can affect class-
room performance and how innovative technologies 
can support students with functional limitations to 
improve. The use of technology in the classroom (e.g., 
microphones, interactive whiteboards, computers, 
web-based platforms, MP3, smartphones with apps) 
enhances the academic environment for everyone 
involved while providing the opportunity to give spe-
cific non-stigmatizing support to individual students 
as needed. The project worked both on an overall 
organizational level and on a more concrete, practical 
level with individual students, as the aim was to ease 
the transition from school to work or further study. 
The collaboration has resulted in the students being 
enrolled in activities such as employment internships 
relatively quickly after graduation. 

Outlook & Transferability
The University of Linkoping will follow a large number 
of the students who received individual interventions 
and who have consented to be included in a follow-up 
study. A website dedicated to increasing technology 
support for students with learning difficulties in order 
to create equal opportunities to education and future 
work has been established, and offers information 
and teaching materials developed in this project. The 
Swedish Agency for Participation has received many 
requests concerning the project.

Survey data proves that such 
knowledge improves the performance 
of all students significantly.

Ms. Heidi Hayes Jacobs , President and Founder, 
Curriculum Designers and Curriculum21   

The use of technology in the classroom (e.g., microphones, 

interactive whiteboards, computers, web-based platforms, 

MP3, smartphones with apps) enhances the academic envi-

ronment for everyone.

FACTS & FIGURES

• 215 students at two secondary schools in 
the municipalities of Linköping and Kungälv 
received individual project support. These 
215 students are students with disability.

• 97% of students said that they would con-
tinue to use the technology after the project 
time, and 62% felt they their ability to deal 
with difficult situations improved as a result 
of their participation in the project.

Ms. Terry SKEHAN
The Swedish Agency for Participation - Myndigheten för delak-
tighet, Sturegatan 3, Sundbyberg, Box 1210, 172 24 Sundbyberg, 
+46 (0)8 600 84 3, terry.skehan@mfd.se – www.mfd.se

mailto:e.jauregui@irisbond.com
http://www.irisbond.com
mailto:terry.skehan@mfd.se
http://www.mfd.se
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Using computers to support blind  
learners on all levels of education

The lack of access to ICT among the blind community (as well as among local authority officials) has 
been a major obstacle, and the need for training in ICT matters has been the highest priority in the 
organization’s annual work plans. The objective of the project is to integrate assistive technology in the 
national education system, and thus ensure that assistive technology for people with visual impairment 
is available at the workplace and at all levels of education. Representatives from the identified pro-
posed project areas were thoroughly involved in the planning process.

TANZANIA / TANZANIA LEAGUE OF THE BLIND

Problems targeted
Due to computer illiteracy and a lack of assistive 
technology, persons with visual impairment face seri-
ous challenges. Further, these individual receive little 
consideration when new technology is introduced. 
For instance, the introduction of ICT in learning 
institutions in Tanzania has not considered the special 
needs of the visually impaired.  

Solution & Methodology
Tanzania Education Authority, Sightsavers, and the 
Tanzania League of the Blind attempted to address 
this problem of ICT inaccessibility by ensuring that 
the visually impaired are equipped with computer 
skills and are enjoying ICT through assistive technol-
ogy. Initial beneficiaries were education practitioners, 
out of which group two primary school teachers 
attempted to teach ICT at their respective schools. 
This gave clues as to the possibility of teaching ICT 
to visually impaired learners as it is done to students 
without disabilities. This process involved: (1) piloting 
the idea in eight institutions, consisting of one univer-
sity, one teacher-training college, three secondary 
schools, and three primary schools; (2) establishing 
one computer laboratory at each of the eight ben-
efiting institutions (such laboratories will be fully 
furnished, including the accessories necessary to 

ICT training has increased the opportu-
nity for employment and maximised the 
access to information.

Hon. January Makamba, Deputy Minister for  
Science and Technology, Tanzania

One computer laboratory, fully furnished, in each institution.

FACTS & FIGURES

• Each year some 170 students graduate from 
Sebastian Kolowa Memorial University with 
the necessary assistive technology skills for 
training visually impaired learners. The same 
is true for the Patandi Teachers College.. 

• 95 pupils studying primary education in 
standard 5, 6 and 7 at Mugeza, Makalala and 
Ikungi integrated schools with elementary 
knowledge on computer application.

Mr. Jonas LUBAGO
Tanzania League of the Blind, P.O Box 22408, Dar es salaam 
Tanzania, +255 784 631815
jonaslubago@gmail.com, www.tanzanialeagueblind.org 

make computers accessible to the visually impaired; 
(3) developing an ICT training curriculum for all school 
levels and a teacher-training course on assistive tech-
nology; (4) conducting trainings in the application of a 
screen reader; and (5) translating the screen reader 
into a Swahili speech synthesizer.

Outlook & Transferability
After two years of the project implementation, during 
which the results and best practice will be recorded, the 
project will be adapted by the Ministry of Education.

Creating a role model for Tanzania’s  
Inclusive Education policy

The project seeks to model Tanzania’s National Strategy on Inclusive Education by initiating  systematic 
changes in education in three districts. These changes will influence school management, teacher 
training, and pupil support, as well as raise awareness and ensure that families and the communities 
are involved. 

TANZANIA / ADD INTERNATIONAL, TANZANIA COUNTRY PROGRAMME

Problems targeted
Fewer than 5% of children with disabilities in Tanzania 
are currently enrolled in school, and most of these are 
in special schools or integrated units rather than in 
inclusive classrooms. Awareness of and capacity to 
deliver the National Strategy on Inclusive Education 
among responsible ministries, educational profession-
als, local government, parents, and communities is 
very low.

Solution & Methodology
The project works with families, children, schools, and 
public agencies to address the challenges of Inclusive 
Education by putting the focus on removing barriers, 
including a lack of resources, inadequate teacher 
training, discrimination, and a lack of awareness 
within the education system itself. The aim is also to 
provide support to the diverse and specific needs of 
children with disabilities so that they are able to learn 
alongside their peers. The project increases public 
awareness through national and local events and 
through the distribution of the publication “National 
Strategy on Inclusive Education,” which is being 
translated into Swahili. It also provides training for the 

media on Inclusive Education and disabilities; estab-
lishes inclusive Educational Support Resource and 
Assessment Centres and School-Based Education 
Support Centres, which develop training manuals and 
review existing government manuals and guidelines; 
refers people with disabilities to specialist services 
and local professionals; and provides training in 
curriculum development.

Outlook & Transferability
In partnership with the Ministry of Education, the pro-
ject has initiated a learning process for government 
officials, who can then replicate and spread it. The 
model is currently being replicated by the govern-
ment in nine additional councils of Tanzania through 
financial support received from the Global Partnership 
for Education.  A number of national and international 
organizations are visiting the project to learn from it; 
and both International Aid Services and Sense Inter-
national (Tanzania) have requested partnering with 
Add International to expand the project to a larger 
geographical area.

This project is gradually changing com-
munity perspectives towards children 
with disabilities; it is so encouraging that 
now they can be assured of attending 
the same schools as other children.

Mr. Joseph Biluma, Education Officer, Kibaha Rural District

FACTS & FIGURES

• More than 2,100 children with disabilities 
have enrolled in school within the project 
area, including 765 new enrolments between 
1 November 2014 and 30 April 2015.

• More than 630 teachers have been qualified 
for promoting the National Strategy.

• Of the 706 children with disabilities who 
were enrolled last year and were monitored, 
85% progressed to a higher grade.

• More than 1,900 parents and family mem-
bers, 265 education personnel, and 299 
members of disabled people’s organizations 
have been trained on Inclusive Education.  

Mr. Mathew Thomas KAWOGO
Add International - Tanzania Country Programme 
Kijitonyama Ward, Bwawani Street, Plot number 92 and 94 
Block ‘C’ 45, House number KJM/BWN/411, Dar es Salaam
+255 715 111151, Mathew.Kawogo@add-tanzania.org
www.add.org.uk/tanzania

mailto:jonaslubago@gmail.com
http://www.tanzanialeagueblind.org
mailto:Mathew.Kawogo@add-tanzania.org
http://www.add.org.uk/tanzania
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Social inclusion through Special Olympics 
Unified Sports Recreation

The project mission is to implement the new Special Olympics Unified Sports Recreation model in 
Turkey for children aged 8 to 12 both with and without intellectual disabilities, thus promoting social 
inclusion while increasing sports skills and knowledge. With support from six local professional football 
clubs and the Turkish Football Association, Special Olympics Turkey offers children the opportunity 
to learn about each other as teammates and as friends while overcoming barriers that prevent the 
inclusion of individuals with intellectual disabilities in schools, sports clubs, and society. The 18-month 
project runs from September 2014 to February 2016. 

TURKEY / SPECIAL OLYMPICS EUROPE/EURASIA

Problems targeted
In many countries people with intellectual disabilities 
have few opportunities to participate in physical ac-
tivities, sports, and play, and almost never with peers 
without disabilities. If they do have such access, it 
usually takes place in segregated settings, at sepa-
rate times or in separate groups. Furthermore, edu-
cators, community service providers, and authorities 
lack knowledge and resources to foster an inclusive 
environment.

Solution & Methodology
Through the Special Olympics Unified Sports Rec-
reation model, children are able to participate in an 
inclusive sports setting based on football. Fifty coach-
es from special schools and mainstream sports clubs 
have introduced the model in an inclusive setting, and 
they have clearly indicated that all children are able to 
build sports and fitness skills through regular trainings 
and competitions. The quality of the training is en-
hanced by conducting activities in professional sports 
facilities and using club trainers. The Turkish Football 
Association and the six professional clubs have 
deepened their understanding of how professional 

sports can contribute to developing opportunities for 
children, particularly those with intellectual disabilities.

Outlook & Transferability
The project model has universal appeal because it 
can be easily replicated in schools, sports clubs, or 
community centre settings.  Unified Recreation can 
be readily implemented within educational systems 
that are segregated or inclusive simply by recruiting 
participants both with and without intellectual disabili-
ties (e.g., students, family members, employees, etc.). 

You can improve a child’s skills, but a child 
can’t improve in life without an environment 
that supports their development as valued 
and respected human beings.

Saban Parladar, Special Olympics coach, Kaysari, Turkey 

FACTS & FIGURES

• 300 children with intellectual disabilities and 
300 children without intellectual disabilities 
have learned new skills, gained new friends, 
and experienced sports in an inclusive and 
fun environment.

• 16 sports club coaches have gained an 
understanding of the importance of sharing 
their specific skills and knowledge with all 
children, including those with disabilities.

Ms. Martha Jo BRAYCICH
Special Olympics Europe/Eurasia 
Avenue van der Meerschen 166, 1150 Woluwe-Saint-Pierre, 
Belgium, + 32 475641468, mbraycich@specialolympics.org
www.specialolympics.org

Training teachers to keep children with 
disabilities in school

The Uganda Society for Disabled Children has initiated a project that qualifies teachers and caregivers 
and improves curricula with the goal of realizing higher completion rates of children with disabilities in 
primary schools. The specific target group of the project – which will be implemented in Arua, Yumbe, 
Moyo, and Soroti districts – are 180 boys and girls in upper primary classes in 12 selected schools.

UGANDA / UGANDA SOCIETY FOR DISABLED CHILDREN (USDC)

Problems targeted
One of the problems facing the inclusion of children 
with disabilities in school is that the methods and 
modes that are used to qualify teachers and that 
the teachers use in the classroom are inadequate. 
Another is that the total school enrolment rate of chil-
dren with disabilities in Uganda is very low – between 
5% and 10% – compared to approximately 90% of 
children without disabilities. About 9% of children 
with disabilities attend primary school and only 6% 
complete it and continue to secondary school. 

Solution & Methodology
A first steps towards achieving higher completion 
rates of children with disabilities is to improve the 
skills of teachers and to lobby for Inclusive Education. 
Teachers who are employed in public schools need 
to be trained to use a child-to-child methodology. 
Teachers who are qualified through this project do 

not assume that children with disabilities have only 
limited knowledge, and instead the training gives them 
the skills to enable learners to discover many things 
by themselves, rather than just transferring knowl-
edge. Furthermore, USDC aggressively advocates for 
Inclusive Education, seeking partnerships with like-
minded organizations and raising funds to promote 
an inclusive agenda. As a result, the teacher-training 
curriculum at Kyambogo University was reviewed and 
revised to increase the knowledge of trainees so as 
to enable them to support children with disabilities in 
a better way. 

Outlook & Transferability
In the rest of 2015 and in  2016 the project staff will 
work to increase the implementation of their child-
to-child methodology and use the positive results for 
their lobbying activities. These activities will also be 
increased and will centre on promoting policies that 
reinforce the use of ICT for Inclusive Education. 

The training provided by USDC has ena-
bled our teachers to identify more children 
with learning challenges and other hidden 
disabilities. I have questioned myself and 
my teachers why children with hearing 
impairments are so many, but we have no 
clear reasons. So the health professionals 
have to help here.

Mr. Masson, Head Teacher, Kureku Primary School
FACTS & FIGURES

• 18 teachers (9 female/9 male) were qualified 
as master trainers in the inclusive child-to-
child methodology.

• 171 teachers (82 female/89 male) completed 
the refresher training, which was held by the 
above-mentioned master trainers to improve 
teacher knowledge and skills concerning 
different disabilities and the ability to include 
children with various learning needs into 
their teaching process. 

• The teacher training has contributed to a 
72.7% increase in the enrolment of children 
with disabilities across the project schools. 

Ms. Dolorence Naswa Were
Uganda Society for Disabled Children, Uganda
+256 701 557 290, dolorence.were@usdc.or.ug
www.usdc@usdc.or.ug

An inclusive football team from Turkey

mailto:mbraycich@specialolympics.org
http://www.specialolympics.org
mailto:dolorence.were@usdc.or.ug
mailto:www.usdc@usdc.or.ug
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Preventing bullying in English schools 

The aim of the project is to develop methods and materials that can reduce disablist bullying in 
schools. Guides for teachers on what leads to bullying and ways to prevent it were developed, and 
these were used for conducting awareness raising and workshops within schools. The tools are now 
available for all students, parents, and teachers on the Anti-Bullying Alliance website.

UNITED KINGDOM / WOLD OF INCLUSION 

Problems targeted
The bullying and harassment of students with 
disabilities occurs at least twice the rate as that of 
non-disabled students in English schools. Research 
shows that bullying leads to lower academic achieve-
ment, low self-esteem, and intellectual health issues 
in later life. It is one of the main reasons why parents 
remove their children with disabilities from main-
stream schools to enroll them in special education 
institutions, even though this has been shown to lead 
to poorer academic outcomes.

Solution & Methodology
In order to prevent bullying a variety of resources 
have been developed to raise awareness at English 
schools. These include materials on how to chal-
lenging offensive language, a language guide, and a 
history of disability harassment and bullying. These 
tools and methods were tested at four mainstream 
primary and two secondary schools, and as a result 
six short films were created to show how bullying 
can be discussed and challenged in schools. The 
groups were mixed children with and without disabil-
ities. Subsequently, an additional film on the “social 
model of disability” was created. All of the films and 

materials can be found on the Alliance website: www.
anti-bullyingalliance.org.uk/send-resources/challeng-
ing-disablism-classroom-resources/.

Outlook & Transferability
The materials that have been developed can be 
translated into other languages and adapted to cultur-
al circumstances for the use in many other countries. 
By reducing bullying, one of the greatest barriers to 
Inclusive Education can be removed.

Until we conducted this workshop, I 
didn’t realize the negative impact that 
bullying has on all our lives and why it is 
so important for all of us to challenge it.

Workshop participant, World of Inclusion

Resources have been developed to raise awareness of 

 bullying in English schools.

FACTS & FIGURES

• 120 students took part in workshops. 

• 1,500 students participated in assemblies.

• The website has received more than 20,000 
hits to date.  

Mr. Richard Rieser 
World of Inclusion Limited, UK
+447715420727, rlrieser@gmail.com
www.worldofinclusion.com 

Reducing all forms of  
prejudice-based bullying

The project has worked with schools to create a guide to help educate people on issues of prejudice. 
Precise and accessible reference cards covering all aspects of equality and school life offer key infor-
mation, practical advice, suggested activities, examples of good practices, equality monitoring tools, 
and sources for further information and support.  

UNITED KINGDOM / CENTRE FOR STUDIES ON INCLUSIVE EDUCATION (CSIE)

Problems targeted
Despite national laws and policies in support of 
equality, prejudice and discrimination are still present 
in many schools, leaving children and young people 
feeling marginalized or excluded. There is a pressing 
need to change current attitudes and practices in 
education so that diversity can be better understood. 
For this reason, the project has worked with schools 
to create a new guide to help educate people on 
issues of prejudice and, in so doing, bring it to an end.

Solution & Methodology
“Equality: Making It Happen” is a practical and 
user-friendly guide to help schools address equality 
in all of its aspects. It has been developed by CSIE 
in close collaboration with eight schools and with 
contributions from many more. The guide is present-
ed as a three-panel folder.  On the left are pull-out 
reference cards that reflect the protected charac-
teristics covered by the Equality Act 2010: disability, 
including learning difficulties; sex and gender identity; 
sexual orientation; culture/ethnicity; religion or belief; 
pregnancy & maternity; and socio-economic back-
ground. Each card offers practical suggestions for 
action and, on the reverse, key facts and sources of 
further information and support. The middle section 
contains equality monitoring questionnaires for 
students, parents, and school staff  and governors; 
frequently asked questions on key equality challenges 
to education; information about the law on equality in 

education; suggested activities for helping students 
learn about equality, diversity, and human rights and 
for involving them in protecting children’s rights in 
school; a section on core values; and information 
about the guide. On the right are  cards that address 
various aspects of school life. Each card offers 
practical suggestions for action and, on the reverse, 
examples of good practices. A CD is also included 
with electronic copies of all printed materials and ad-
ditional resources. Materials can be used for teaching 
and learning activities, assemblies, peer mentoring, 
school councils, curriculum reviews, staff training, and 
whole school development.

Outlook & Transferability
The guide is well suited to adaptation and use in other 
countries. Other than initial adaptation and produc-
tion costs, “Equality: Making It Happen” requires no 
further costs in order to make a substantial impact 
in schools. Training to support use of the guide has 
also been developed. Four Equality Workshops were 
delivered in June, and more will be offered in the UK 
during the next academic year.

The guide is extremely clear and  
user-friendly. It will be my go-to place 
from now on.

A User and Learning Mentor from Bristol, UK

FACTS & FIGURES

• 100 copies of a pilot edition were distributed 
in spring 2015 to primary and secondary 
schools throughout England and to other 
key stakeholders..

• 100% of pilot respondents noted that the 
guide helps to increase staff knowledge, 
skills, and confidence.

• 85.8% of respondents said they would 
recommend the guide to a colleague, and 
78.5% believe the guide can help reduce all 
forms of prejudice-based bullying.Ms. Artemi SAKELLARIADIS 

Centre for Studies on Inclusive Education (CSIE), United Kingdom
+44 (0)117 353 3150, artemi@csie.org.uk, www.csie.org.uk 

mailto:rlrieser@gmail.com
http://www.worldofinclusion.com
mailto:artemi@csie.org.uk
http://www.csie.org.uk


120 121

Wayfindr: Empowering vision impaired 
people to travel independently

The mission of Wayfindr is to create an Open Standard for Audio Wayfinding. The standard helps 
the makers of wayfinding products to create experiences that are consistent, seamless, and reliable. 
Moreover, the implementation of such a standard will empower vision-impaired people to move inde-
pendently throughout their various environments – whether completing day-to-day tasks or exploring 
new places around the world – by giving them access to reliable, consistent directions from their smart 
phones and other devices. Wayfindr will also be leading the way in the installation of Beacon technol-
ogy in underground rail networks, for the first time opening up fully independent travel in cities such as 
London to vision-impaired people.   

UNITED KINGDOM / ROYAL LONDON SOCIETY FOR BLIND PEOPLE

Problems targeted
Visually impaired people are often unable to travel 
independently on public transport, forced to rely on 
assistance from station staff, which is unpredictable 
at best. These people could easily get lost, find them-
selves in a dangerous situation, or never go out at all. 
In order to put one’s trust in such a service, one first 
needs a certain level of quality assurance. 

Solution & Methodology
In order to feel confident to travel using a smart-
phone, one needs clear, consistent directions no 
matter what environment one may be in (e.g., from rail 
to bus, from train to plane, etc.). Wayfindr will open 
up a world in which the vision-impaired people are 
able to enjoy the benefits and conveniences of travel 
and transportation. Users do not need an expensive 
bespoke assistive device for wayfinding. Rather, there 
is a pressing need to develop a consistent standard to 
be implemented across existing wayfinding systems. 

Outlook & Transferability
It is envisaged that in five years’ time a number of 
cities across the world will have adopted the Wayfindr 
standard as part of their transportation networks, 
thus enabling vision-impaired people to travel inde-
pendently. Wayfindr has the potential to become the 
de-facto standard of audio-based wayfinding for the 
visually impaired. At the moment, there is no equiva-
lent to such a standard.

A bad journey for blind persons 
means that they are late for work, 
job interviews, etc., and it affects 
their socialising with friends and 
family. 

Dr. Tom Pey, Chief Executive, RLSB

Users do not need an expensive device for wayfinding

Credit: Samarthyam

FACTS & FIGURES
• 270 underground stations in London could 

be equipped with beacons.

• An estimated 2 million people living with 
sight loss in the UK could benefit from this 
technology.

• The Royal London Society for Blind People 
has received $1m from Google.org for pro-
ject development..

Ms. Katherine PAYNE
Royal London Society for Blind People (RLSB)
Victoria Charity Centre, 11 Belgrave Road, London SW1V 1RB
+44 2078086178, katherine@wayfindr.net, www.wayfindr.net

Itinerant Teachers deliver  
Inclusive Education in Togo

Handicap International is using the Itinerant Teacher model in Togo, whereby teachers with disabili-
ty-specific skills (e.g., teaching children with visual or hearing impairments) are assigned to  primary 
schools in various villages and work alongside mainstream teachers. 

UNITED KINGDOM AND TOGO / HANDICAP INTERNATIONAL

Problems targeted
The challenges of Inclusive Education in Togo are 
similar to those in many developing nations, where 
access to mainstream education for marginalised 
groups such as children with disabilities is limited. 
There are no reliable statistics on education for  
children with disabilities in Togo, which demonstrates 
the dire need to raise awareness on this issue and to 
begin the process of developing inclusive and cost-ef-
fective methodologies.

Solution & Methodology
Itinerant Teachers receive three weeks of initial train-
ing in sign language, Braille, and Inclusive Education, 
as well as training on intellectual disability, speech 
and occupational therapy techniques, and child 
development. They then work with specific students 
while simultaneously providing support to mainstream 
teachers and suggesting how to develop new low-
cost teaching materials or how better to use the 
regular materials that have been provided. The result 
is the ongoing training of mainstream teachers and 
support to children and their families, without having 
to expect all mainstream teachers to be specialists in 
all fields. Each Itinerant Teacher visits each student 
on his/her caseload on a weekly basis. Furthermore, 
community agents help to identify children with 
disabilities and refer them to appropriate schools. Be-

cause of this community involvement, the mechanism 
of Itinerant Teachers has been easily explained to the 
wider population.  

Outlook & Transferability
The aim is for each Itinerant Teacher to support 20 
children in 2016, and also to grow the number of 
Itinerant Teachers at both sites. Handicap Internation-
al also plans to continue advocacy with the Ministry 
of Education through its regional office so that it can 
allow more mainstream teachers to become Itinerant 
Teachers, still paid under the Ministry’s jurisdiction. 
The number of children who are able to benefit 
from an Itinerant Teacher is projected to increase 
as more teachers become trained and employed, 
especially given that the system is now mentioned 
in the country’s new national Education Sector Plan.
be developed in several different ways and in virtually 
any institution, and it can be done in a cost-effective 
manner with the help of outside support.

Itinerant Teachers help mainstream teach-
ers to become truly inclusive so that  
children with a range of impairments do  
not miss out on education and have an 
equal chance to succeed in life.

Ms. Julia McGeown, Technical Advisor, Handicap International

Each Itinerant 

Teacher visits 

each student 

on his/her 

caseload on a 

weekly basis. 

FACTS & FIGURES

• There are 900 direct beneficiaries from the 
project.  

• Five Itinerant Teachers in Dapaong and 
three in Kara have been trained, and each 
has been in charge of 15 students in 2015. 

• Between 2011 and 2015, the number of 
children followed by Itinerant Teachers in 
Dapaong has grown from 56 to 149 per year. 

Ms. Julia McGeown
Handicap International, 9 Rushworth Street, London, SE1 0RB
+44 870774 3737, julia.mcgeown@hi-uk.org
www.handicap-international.org.uk 

http://Google.org
mailto:katherine@wayfindr.net
http://www.wayfindr.net
mailto:julia.mcgeown@hi-uk.org
http://www.handicap-international.org.uk
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Video sign language interpretation for 
bank customers

SignVideo is an app that can be downloaded for free from the Apple ITunes online store and can be used 
on Apple IPads. Using technology similar to Skype, the app enables Barclays Bank staff to connect to a 
qualified interpreter in seconds and gives them and customers who are deaf or hard of hearing the pos-
sibility to speak with each other without actually having an interpreter physically present. The service is 
currently offered in more than 1,400 branches of Barclays Bank throughout the United Kingdom.

UNITED KINGDOM / BARCLAYS BANK

Problems targeted
People who are deaf or have hearing loss often face 
barriers when communicating with various organiza-
tions, such as a bank, and are dependent on family 
members, friends, technological solutions, or pre-ar-
ranged interpreters. Before the development of the 
SignVideo, Barclay’s customers sometimes had to 
wait several weeks for an interpreter to be available to 
attend branch appointments. 

Solution & Methodology
Before developing the current solution, Barclays Bank 
offered the deaf and hard of hearing an interpretation 
service for their telephone banking, which gave cus-
tomers instant access to an interpreted call via their 
computer or tablet from the comfort of their home. 
The solution now developed is a free application, 
which the Barclays staff members download to their 
IPads. When the customer arrives for an appointment, 
the Barclays colleague uses the app to connect to 
the service. The SignVideo interpreters work remotely 
in a call centre and receive incoming video calls from 
the Barclays branches via the IPad. Customers speak 
in sign language while facing the IPad camera and an 
interpreter relays this communication audibly to the 
employees. The service is currently offered from Mon-
day to Friday (8 a.m. to 6 p.m.).  

Outlook & Transferability
Barclays will continue to promote these services 
through the media and by staff members so that all 
customers will become aware of them. The ITunes 
App is now available for other service providers, and 
Barclays is working with SignVideo to promote and 
encourage wider adoption to help remove the barriers 
that users experience in face-to-face environments. 
The application is free for all businesses to download, 
but  a contract with SignVideo is required. 

SignVideo helps us to instantly and seam-
lessly serve our deaf customers using sign 
language so that they may enjoy equal 
access to banking in any of our 1,400+ 
branches across the United Kingdom.

Ms. Kathryn Townsend, Barclays Bank

The SignVideo interpreters work remotely in a call centre 

and receive incoming video calls from the Barclays branches 

via the IPad.

FACTS & FIGURES

• The service is available across the United 
Kingdom in all units of Barclays Bank, and 
over 10,000 IPads have been supplied to 
bank staff members. 

• Over a period of seven months the branches 
have used SignVideo for 124 conferences 
with a sign interpreter and their customers. 

• As of 2015, approximately 30,000 employ-
ees of Barclays Bank have received informa-
tion about this service.

 Ms. Kathryn Townsend
Barclays Bank Plc, United Kingdom
0044 7827 807738, kathryn.townsend1@barclays.com
www.barclays.co.uk/accessibility

From hidden children to Inclusive  
Education in the Ukraine

The goal from the project is to advance Inclusive Education in two regions (Lviv and Simferopol/Crimea) 
in Ukraine by developing civil society capacity, supporting policy development and enhancing the capaci-
ty of the school system to deliver quality education for all students, including those with disabilities. 

UKRAINE / THE CANADIAN CENTRE ON DISABILITY STUDIES 

Problems targeted
Children with disabilities were hidden from Ukrainian 
society for a long time. Many children with disabilities 
were separated from their parents and placed in spe-
cial educational establishments or “special boarding 
schools”. 

Solution & Methodology
The project took a multi-level approach to create the 
conditions to support Inclusive Education: 
- The establishment of policy frameworks in Ukraine, 
which promote Inclusive Education in schools and 
communities in the two pilot regions, and nationally. 
These policy frameworks include the Ukrainian Index 
of Inclusion, which was approved by the Ministry of 
Education and Science. The Index was developed 
by the project in collaboration with the Open Society 
Foundation. 
- The increased role and capacity of civil society 
organizations to support and advance Inclusive Edu-
cation in the two pilot regions and nationally (created 
network of parents became an instrumental tool of 
information and knowledge exchange, advocacy and 
lobbying. 
- Five 18-hour courses on Inclusive Education have 
been integrated into the national IPUT (Institutes 
for Professional Upgrading of Teachers) curriculum 
taught to all working teachers across Ukraine.

Outlook & Transferability
The organisation is trying to create real change in 
how the education system in Ukraine operates. As a 
project, CCDS focused on creating a framework and 
infrastructure in terms of policies, legislation, and 
resources to support Inclusive Education in Ukraine 
beyond the existence of the project. Although the 
project has ended now, there is still support for new 
initiatives and reforms. The new government already 
passed a law that supports Inclusive Education. 
Furthermore, Mr. Valeriy Sushkeyvich, a wheelchair 
user who was active in this project, was installed as 
an ombudsman for disability issues in Ukraine. 

Inclusion is not a goal, but a process. And 
it is not just a process of integration of chil-
dren with special needs, but a process of 
broadening of our consciousness.

Ms. Oksana MYKOLIUK,  
journalist from a Ukrainian news website “The Day”

Participants 

in a workshop 

painting an 

egg during an 

exhibition of 

the project in 

Lviv.

Credit: The Canadian Centre on Disability Studies

FACTS & FIGURES

• 5 new teacher training courses were devel-
oped

• 25 policies were amended/developed on the 
national level regarding the education for 
persons with disabilities and the implemen-
tation of Inclusive Education

• 106 children with disabilities joined over 50 
mainstream schools across Crimea in the 
autumn of 2012 – the activities in Crimea 
were suspended after political turmoil in 
2013/2014

• 90 children with disabilities joined over 40 
mainstream schools across the city of Lviv.

Ms. Susan L. HARDIE
The Canadian Centre on Disability Studies 
56 The Promenade, Winnipeg, MB , R3B 3H9
+ 1-204-287-8411, shardie@disabilitystudies.ca
www.disabilitystudies.ca

mailto:kathryn.townsend1@barclays.com
http://www.barclays.co.uk/accessibility
mailto:shardie@disabilitystudies.ca
http://www.disabilitystudies.ca
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Creating school communities of  
acceptance, inclusion, and respect

The goal of the Special Olympics Unified Strategy for Schools and Youth is to positively influence the 
inclusion of persons with intellectual disabilities in educational settings and communities. It reduces 
bullying and exclusion, promotes healthy activities and interactions, combats stereotypes, eliminates 
hurtful language in schools, and engages young people in pro-social activities. 

USA / SPECIAL OLYMPICS ARIZONA

Problems targeted
In the United States students with cognitive disabili-
ties are still mostly educated in separate classrooms 
and are often an invisible part of the student body. 
Beyond segregated academics, they also miss out 
on normative and developmentally advantageous 
activities such as sports, clubs, and socialization with 
their non-disabled peers.

Solution & Methodology
The Unified Movement is implemented one school at a 
time by recruiting and empowering youth leaders with 
and without disabilities who, with the support of teach-
ers and school administrators, establish inclusive social 
clubs (Unified Clubs). These leaders and club members 
carry the message of acceptance and unity to their 
peers through disability awareness campaigns and 
advocacy for respect, such as the elimination of hurtful 
slurs. The passion of the students to be a part of and 
drive the Movement has been the most powerful force 
in breaking down historical stereotypes and social 
stigma for youth with disabilities. In addition, teachers 

are trained as coaches for inclusive sports and to 
teach integrated health education as part of Unified 
Sports. Schools add an integrated physical education 
class to their course catalogues with district-approved 
curriculum provided by Special Olympics Arizona. The 
Movement is sustained within each school through a 
unique fundraising campaign tailored to their distinct 
needs, and is supported by local law enforcement and 
a state-wide network of mentors.

Outlook & Transferability
Special Olympics Arizona freely offers electronic 
versions of the guides and manuals necessary for 
state and national Special Olympics programmes to 
launch and grow the Unified Movement.  Available 
materials include Unified Sports Curricula for ele-
mentary and high school, Healthy LEAP Curricula for 
elementary and high school, and a Youth Activation 
Programme Guide and Unified Clubs Guide. Youth 
and administrators from 19 Special Olympics state 
and national programmes have received guidance 
and resources to launch or grow their own Movement. 
Going forward, the Unified Movement website, to be 
launched in 2016, will streamline the marketing and 
distribution of all these materials, plus videos, sample 
letters, and testimonials.   

The Unified Movement empowers youth 
with and without intellectual disabili-
ties to co-create school communities 
of acceptance, inclusion, and respect 
through youth-led advocacy, awareness, 
education, sports, and recreation.

Mr. Isaac Sanft, Director of Support Programmes,  
Special Olympics Arizona

FACTS & FIGURES

• 6,424 youth participated, including 932 
youth leaders, at 184 Arizona schools in the 
2014–2015 school year.

• 335,463 youth were exposed to awareness 
and advocacy messaging and activities in 2014. 

• The programme experienced a 113% partici-
pation growth from 2013 to 2014.     

• The programme will be further expanded to 
215 schools and 8,000 participants by 2016.

Mr. Isaac SANFT
Special Olympics Arizona, Inc., 2100 S. 75th Avenue, Phoenix, 
AZ 85043, + 1.602.324.5667 & mobile: 1.602.881.4963
Isaac@SpecialOlympicsArizona.org 
www.SpecialOlympicsArizona.org

A curriculum for advancing the UN CRPD 
– in six languages

The overall objective of this project is to equip persons with disabilities and organizations of persons 
with disabilities (DPOs) to promote disability rights education and advocacy through participatory 
learning methods and high-quality content. The aim is to create a flexible and adaptable yet compre-
hensive curriculum centred on the core concepts of the United Nations Convention on the Rights of 
Persons with Disabilities (CRPD). 

USA / BURTON BLATT INSTITUTE, SYRACUSE UNIVERSITY

Problems targeted
With the adoption of the CRPD in 2006, very few 
DPOs were equipped to engage proactively in the 
disability rights law and policy advocacy needed to im-
plement the convention, and they had little or no famil-
iarity with its core concepts. Moreover, there were no 
materials that provided a comprehensive, participatory 
curriculum on the CRPD that could be used to address 
a wide variety of training needs and audiences.

Solution & Methodology
The project provides a methodology and core content 
for running disability-rights education trainings for a 
wide variety of audiences, from grassroots DPOs to 
national government decision-makers. The model is 
highly flexible and adaptable to local circumstances, 
provides examples from around the world, and can be 
used in diverse educational contexts ranging from law 
schools, to informal grassroots workshops, to national 
electoral and human rights commissions, to mixed 
audiences from DPOs and government. Notably, the 
curriculum is widely disseminated and available for 
download free of charge in various formats. Moreover, 
the curriculum has generated a number of companion 

materials among partners, including two manuals 
published by the Harvard Law School Project on 
Disability in easy-to-read language for advocates with 
developmental disabilities.

Outlook & Transferability
The flexible curriculum provides step-by-step instruc-
tions for facilitators to run participatory exercises, 
as well as sample agendas for building workshop 
programmes designed in accordance with stake-
holders’ needs. Going forward, the curriculum will be 
translated into Mandarin through a new partner at 
Wuhan University. The project is currently seeking 
new partnerships with DPOs in developing countries 
and looking at running workshops at major human 
rights education and disability rights conferences.

The curriculum consists of an accessible 
and easy-to-use training manual, and pro-
vides a major resource to strengthen advo-
cacy and human rights education.

Ms. Louise Arbour,  
Former UN High Commissioner for Human Rights 

A project for the Institute for Peace and Reconciliation at 

Handong University in Korea translated the HR-Yes curricu-

lum into Korean.

FACTS & FIGURES

• The original English curriculum has been 
translated into French, Spanish, Hungarian, 
Korean, and Arabic.

• The curriculum has been utilized in training 
in more than 15 countries on six continents 
and has reached more than 5,000 disability 
advocates and allies.

Ms. Janet E. LORD
Burton Blatt Institute, Syracuse University together with Univer-
sity of Minnesota Human Rights Center, Harvard Law School 
Project on Disability, Advocating Change Together 
N-120 Mondale Hall, 229 19th Ave S., Minneapolis, MN 55455, USA
+1-443-416-1215, jelord02@law.syr.edu, www.humanrightsyes.org

mailto:Isaac@SpecialOlympicsArizona.org
http://www.SpecialOlympicsArizona.org
mailto:jelord02@law.syr.edu
http://www.humanrightsyes.org
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One accessible textbook platform  
for all universities 

The AccessText Network (ATN) is the world’s first publisher network portal linking U.S. universities to 
92 percent of U. S. post-secondary publishers. The mission of ATN, founded in 2009 as a collaborative 
project of AMAC Accessibility Solutions and the Association of American Publishers (AAP), is to en-
sure that students with disabilities have equal access to textbooks in an accessible format and timely 
manner while also reducing costs and providing accessibility content transparency.  

USA / AMAC ACCESSIBILITY SOLUTIONS

Problems targeted
In the past, there was little coordination among 
universities or publishers to make getting accessible 
textbooks cost-effective, efficient, and timely. Notably, 
there was no single on-line portal or collaboration 
among competitive textbook publishers to facilitate 
an easy way to search for textbooks in digital formats. 
In addition, most electronic commercial textbook files 
are locked down with copyright protection.

Solution & Methodology
With just a few clicks, Disability Service Provider 
(DSP) members at U.S. universities and colleges can 
request textbooks for their students who are eligible 
to receive alternative formats (DOC, EPUB, PDF, Rich 
Text Format, Text or XML). Publishers process these 
requests, and the DSP is notified by email when the 
publisher file is ready for download. The turnaround 
time for getting publisher files is usually less than 
three days; and over 60% of file requests are filled in 
a day. If a file is not available, a publisher may grant 
permission to scan. Once the university receives 
the publisher file, DSP members use it to prepare an 
accessible format (Braille, audio, large print, e-text). 
The university can provide this file to other eligible 
students by requesting publisher permission to redis-

tribute. DSP members now rapidly acquire publisher 
files or permission to scan books, determine whether 
another university has already created an alternate 
format that is available for licensing, and determine 
whether they or individual students can acquire digital 
versions from publishers. 

Outlook & Transferability
In the United States the service continues to grow 
by a rate of 7% or more each year. The perspective 
for growth of ATN-like services in other countries is 
certainly possible.

The AccessText Network is a major step  
towards educational equality for students  
with disabilities, and towards the day when all 
instructional materials are fully accessible.

Mr. Christopher M. Lee, Ph.D., Director, AMAC

The AccessText Network stores 20,000 files for immediate 

download.

FACTS & FIGURES

• Currently, ATN is managing over 60 to 70% 
of U.S. university and college requests for 
digital files, and has over 20,000 files stored 
for immediate download. 

• ATN services are freely available.

• ATN expected to exceed 100,000 requests 
for digital files by the end of 2015, an 
increase of 7% over last year, compared to 
22,000 requests received in 2010.

 Mr. Christopher M. Lee
AMAC Accessibility Solutions, USA
+1 404 894 8000, christopher.lee@amac.gatech.edu 
www.amagusg.org 

Analysing the whole policy framework to 
identify barriers towards inclusion

SWIFT provides a comprehensive package of tools to support schools in analysing policies that are 
relevant to transform them towards Inclusive Education. The process looks at state statutes, funding 
principles, professional development, student discipline, eligibility for special education services, and 
much more. The goals is to improve the academic and behavioural outcomes of all children, including 
students living in poverty, English-language learners, and students with disabilities – especially those 
with significant disabilities and support needs. 

USA / TASH: SCHOOL WIDE INTEGRATED FRAMEWORK FOR TRANSFORMATION (SWIFT)

Problems targeted
Dozens of education reform initiatives have been 
implemented in the United States. However, education 
reform has shown minimal impact on outcomes for 
students with disabilities, especially students with 
the most significant support needs, students living 
in poverty, and English-language learners. In the 
long-term, these low outcomes extend far beyond the 
classroom. In fact, individuals with disabilities experi-
ence some of the highest rates of adult poverty. 

Solution & Methodology
The SWIFT policy team developed a protocol that 
calls for a review of publicly available policy docu-
ments, including state statutes, regulations, and guid-
ance describing  funding, professional development, 
student discipline, eligibility/placement for special 
education services, assessment/accountability, and 
stakeholder (family and community) engagement. 
From this review, preliminary facilitators and barriers 
to Inclusive Education are identified and recommen-
dations are established. Stakeholder interviews are 
conducted with teachers and school district adminis-
trators as well as with parents and families including 
parents of students with disabilities. The goal of this 

analysis is to build capacity within education systems 
to critically examine the impact policies affecting 
educational outcomes.

Outlook & Transferability
This project is intended to be easily replicable, scal-
able, and adaptable for any organization or country 
to implement. The cost of implementation is accrued 
mainly through human resources. In many instances, 
it takes a significant amount of time to locate and 
cross-reference publically available policy documents, 
something that would be especially true in developing 
countries. However, the benefits of highlighting the 
need for publically available documents to align with 
inclusive practices is a vital element of the project. As 
a part of the project’s five-year programme agreement, 
during 2015–2016 states are expected to develop a 
sustainable and scalable plan that will include their cur-
rent and developing efforts towards policy alignment. 

The SWIFT Policy Alignment approach im-
proves sustainability beyond a time-limited 
initiative and improves the academic and 
behavioural outcomes of ALL children.

Ms. Jenny Stonemeier, TASH (TASH is an international advo-
cacy association of people with disabilities)

Facilitators 

and barriers 

to Inclusive 

Education 

are identified 

and recom-

mendations 

are estab-

lished.

FACTS & FIGURES

• The project is being conducted in five U.S. 
states, involving 16 school districts and 64 
schools.    

• 25,644 students have benefited from the 
programme during its first three years.

Ms. Jenny Stonemeier
TASH, United States      
+1 202 540 9014, jstonemeier@tash.org, www.tash.org

mailto:christopher.lee@amac.gatech.edu
http://www.amagusg.org
mailto:jstonemeier@tash.org
http://www.tash.org
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A million-user online platform is  
strengthening Latin American DPOs

The POETA Social Franchise Platform is an accessible online tool focused on building the capacities 
of local organizations working with people with disabilities in Latin America and the Caribbean. The 
POETA Social Franchise platform replicates and expands the POETA Model – an accessible vocational 
toolbox for training people with disabilities in the use of life skills, technology, and job readiness. 

USA / THE TRUST FOR THE AMERICAS

Problems targeted
In Latin America and the Caribbean, people with 
disabilities lack access to economic and educational 
opportunities. Further, organizations that support 
people with disabilities often have too little resources 
to adequately provide them with access to vocational 
training and economic and educational opportunities. 

Solution & Methodology
The POETA platform offers resources to strengthen 
and develop organizations working for people with 
abilities through a sustainable approach in five areas: 
economic, social, political, organizational, and tech-
nological. In addition, the platform provides these 
organizations with the necessary strategies, tools, 
and content in the areas of comprehensive training, 
economic opportunities, advocacy, awareness, visibil-
ity, and monitoring and evaluation. These include, for 
example, manuals, guides, and courses in the areas of 
ICT, job readiness, and human development; and most 
of the content has been made available as a manual 
for trainers and participants. The last element in the 
strategy is to build upon the use of The Trust Infor-
mation System whereby an organization can track 
the participants’ training, work done with partners, 
success stories, and periodic reports to analyse the 
work in the field. Currently, there are 36 courses and 

7 consulting products (manuals and guides) available 
for free to the POETA Social Franchise members. 

Outlook & Transferability
The POETA Social Franchise documents best prac-
tices and experiences from past projects and sys-
tematizes them so they can be easily replicated.  The 
platform is also transferrable to new organizations 
wishing to be part of the POETA Social Franchise Net-
work. In 2016 the project is expected to intermediate 
12,000 more economic opportunities. This work could 
be supported by a network of inclusive businesses, 
such as the one formed in Costa Rica in 2009. In that 
instance, national and international companies agreed 
to work with the project. The intermediators ensure 
that persons with disabilities were being employed, 
able to complete internships, and have access to 
educational and entrepreneurial opportunities. 

The POETA Social Franchise aims to 
provide tools and know-how to organ-
izations that promote social and eco-
nomic inclusion in the Americas.

Ms. Maria Liliana Mor, The Trust for the Americas

Currently, 

there are 36 

courses and 

7 consulting 

manuals 

and guides 

available for 

free to the 

POETA Social 

Franchise 

members. 

The project chose to use regular computers, phones, tablets, 

etc., and instead created specific software and apps. 

FACTS & FIGURES

• To date, 1 million people have benefited from 
access to POETA Community Technology 
Centres.

• 95,000 people have been directly trained. 

• 20,000 economic opportunities have been 
created (jobs, internships, educational op-
portunities, entrepreneurships, etc.).

Ms. Maria Liliana Mor
The Trust for the Americas, USA
Tel: +1 (202)-370-0758, fsp@fundacionparalasamericas.org
www.trustfortheamericas.org

Low-cost technology for young people 
with vision impairment

This project offers various free services to the blind,  including Inclusive Education, a higher education 
programme, and vocational and career training. It also develops low-tech teaching devices, such as 
drawing kits, flash cards, and apps that can be downloaded from Google Play Store. 

VIETNAM / NHAT HONG CENTER FOR THE BLIND AND VISUALLY IMPAIRED

Problems targeted
Many visually impaired children in Vietnam do not 
have access to the mainstream education system or 
other educational options, such as vocational training 
or information and communication technology (ICT). 
One reason for this exclusion is that the visually 
impaired often do not have the possibility to have 
adaptive educational materials and devices at hand, 
mainly due to a lack of financial resources. 

Solution & Methodology
With the use of ICT, such as adaptive software and 
embossers that produce Braille, the project provides 
visually impaired young persons with educational and 
technical services. These children learn to develop 
their computer and communication skills and use ICT 
to learn other subjects at school and in daily living. 
The project is cost effective and can be revised easily 
to accommodate changes in the general education 
programmes. Rather than making specific devices 
for the blind, which would be expensive, the project 
chose to use regular computers, phones, tablets, etc., 
and instead created specific software and apps – all 
of which are freely available for download. The project 
also conducted various trainings for ICT teachers and 
associations for the blind. 

Outlook & Transferability
Currently, the Nhat Hong Centre’s annual budget for 
ICT program is $15,000 and it hopes to increase that 
figure to 20,500 in 2016 and 30,500 in 2017, espe-
cially through enhanced fundraising activities and 
the selling of developed services and products. From 
2015 to 2017, 50 children with vision impairments 
will attend the Early Intervention Programme, 80 the 
Special Education Programme, and 120 the Inclusive 
Education Programme. Further, 30 will attend the 
Higher Education programme and 50 the Vocational 

Education Programme. In 2016 the ICT curriculum will 
be finished; more low-cost devices will be developed, 
as well as applications for Android and Apple devices; 
and more trainings for ICT teachers as well as for 
young persons will be held. 

Credit: Nhat Hong Centre for the Blind and Visually Impaired

FACTS & FIGURES

• In 2014, 262 children and juveniles partici-
pated in project activities, and of these 48 
attended the Early Intervention Programme, 
76 the Special Education Programme, 101 
the Inclusive Education Programme, 21 the 
Higher Education Programme, and 13 the 
Vocational Education Programme.

• From 2012 to 2014, 390 children and juve-
niles with vision impairments received direct 
services from the project.

• Between 2012 and 2014 the project pro-
duced 1,709 copies of Braille books, 82 cop-
ies of large-print books, 104 copies of tactile 
books, 1,136 copies of audio books, 135 
teaching devices, and 6 educational soft-
ware programmes, among other materials.

Sister Le Thi Van Nga
Nhat Hong Center for the Blind and Visually Impaired, Vietnam 
+84 908861763, srvannga@gmail.com 
www.happysuncenter.org

mailto:fsp@fundacionparalasamericas.org
www.trustfortheamericas.org
mailto:srvannga@gmail.com
http://www.happysuncenter.org
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Transforming special schools  
into Support Centres

The mission of this project is to increase the access to and the quality of education for children with 
disabilities in 18 districts of the three provinces of Cao Bang, Dak Lak, and Phu Yen by establishing 
support centres or the transformation of special schools into support centres.

VIETNAM / MEDICAL COMMITTEE NETHERLANDS-VIETNAM (MCNV)

Problems targeted
The project targets four key problems affecting 
children with disabilities: (1) the late detection of 
developmental delays and disabilities, (2) low school 
enrolment rates, (3) poor academic performance, and 
(4) high drop-out rates.

Solution & Methodology
The project advocated for the establishment of sup-
port centres or the transformation of special schools 
into support centres, and provided technical support 
for the centres to mandate the early detection, early 
intervention, and support for Inclusive Education for 
children with disabilities. The project staff conducts 
three groups of activities. The first group targets chil-
dren under the age of six in communities and kinder-
gartens to identify symptoms of developmental delays 
and disabilities so that early intervention activities can 
be provided or they can be referred to suitable servic-

es. All of these children are prepared for inclusion in 
the community and most can make inclusion a reality 
for themselves. The second group of activities targets 
children with disabilities who can join mainstream 
education or are already in mainstream schools to 
provide them with intensive teaching aimed at their 
specific needs, and also to provide their teachers and 
educators with expertise in special needs education. 
The third group targets children with severe disabili-
ties in special schools or support centres by providing 
them with specific special schooling appropriate to 
their needs and according to the type and degree of 
disability. 

Outlook & Transferability
Three more districts of Phu Yen provinces will be sup-
ported in 2016, and around 500 more teachers, health 
workers, and representatives from various sectors will 
be provided with short training courses on disability 
in 2015 and 2016. Project staff also want to withdraw 
support from one of the three centres, leaving it to 
be managed by the government both technically and 
financially. 

The high number of 
children with disabilities 
getting support  
means a lot, but the 
quality of the support is 
even more meaningful.
A project partner

FACTS & FIGURES

• In addition to about 150 children who are 
already attending a special education 
programme during the 2015–2016 school 
year, around 200 children are receiving early 
intervention services in three centres.

• About 2,500 teachers and education staff/
managers have been qualified to work with 
children with disabilities via various courses 
(running from just one or two days up to 
three years).

• More than 2,000 children with disabilities in 
the three project provinces have benefited 
from the project. 

Ms. Nguyen Thi Thanh Thuy
Medical Committee Netherlands-Vietnam
+84 438 359 005, thuy.nguyen@mcnv.vn, www.mcnv.org

Inclusive school systems  
rolled-out in Zimbabwe

This project aims to support nearly 3,000 children with disabilities to go to school in rural  
Mashonaland West Province, in Zimbabwe. It also equips schools with accessible facilities, teacher 
training, and awareness raising for Inclusive Education within the local communities. Results should 
also influence Inclusive Education policies and practices across Zimbabwe.

ZIMBABWE / LEONARD CHESHIRE ZIMBABWE TRUST

Problems targeted
Prior to the intervention, Mashonaland West province 
had one of the lowest rates of enrolment of children 
with disabilities, with only 1,480 children with disabili-
ties enrolled in school out of a total of at least 16,000 
in the four districts that this project operates. 

Solution & Methodology
People with disabilities were involved at all stages in 
the shaping and monitoring of the project, including in 
community awareness-raising, infrastructure adapta-
tion, transport solutions, and assistive devices, as well 
as in the monitoring of school attendance of enrolled 
children with disabilities. The solution is based on:
1. Improved quality & accessibility of primary edu-
cation (access to assistive devices/technologies; 
provide transport; facilitate adaptations to school 
buildings; provide inclusive materials,;establish and 
equip resource centres; train teachers in inclusive, 
gender-sensitive, and child-centred teaching meth-
ods, as well as in sign language and Braille; organize 
workshops and school exchange)
2. Parents, community members & organizations have 
better understanding of disability (sensitize parents 
and community members on the rights and potential 
of children with disabilities.; establish and support 
parents’ groups;establish small income-generation 
projects to support the enrolment and retention of 
children with disabilities in schools.)

Enabling children with disabilities to de-
velop beyond their impairments through 
Inclusive Education.

Dr. Tsitsi Chataika, Project Consultant

FACTS & FIGURES

• The project is benefitting 308 schools in the 
Mashonaland West Province of Zimbabwe.

• Over the past three years, the project has 
trained 951 teachers.

• 2,932 children have been enrolled in the 308 
schools over the past three years. 

Mr. Innocent CHIMONYO
Leonard Cheshire Zimbabwe Trust
P.O. Box 11, Kambuzuma, Harare, Zimbabwe
+ 263772461047, ichimonyo@leonardcheshire.org.zw 
www.leonardcheshire.org.zw

Inclusive Education is based on three pillars: improved quali-

ty and access of primary education, better understanding by 

parents, and improved institutional commitment.

3. Improved institutional commitment to education 
(train local NGOs and organizations of disabled 
persons).

Outlook & Transferability
The practice can be adopted or adapted by other 
organizations and government departments as it is 
run on the lines of Community-based rehabilitation 
(CRB) programmes. It is also cost effective as it 
is community driven. The project is expanding as 
Save the Children International has asked Leon-
ard Cheshire Zimbabwe Trust to implement the 
programme on their behalf in eight districts of 
Zimbabwe. As a result of this collaboration with the 
government, the Ministry of Primary and Secondary 
Education is becoming more responsive to the 
education of learners with disabilities.

mailto:thuy.nguyen@mcnv.vn
http://www.mcnv.org
mailto:ichimonyo@leonardcheshire.org.zw
http://www.leonardcheshire.org.zw
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Integrating Inclusive Education in local 
communities in Zimbabwe

The project seeks to empower communities to transform their schools into Inclusive Education cen-
tres through the removal of physical, social, economic, and political barriers. The overall goal is to 
create conducive learning environments for children with disabilities in ordinary schools without taking 
them out of their localities. 

ZIMBABWE / JAIROS JIRI ASSOCIATION 

Problems targeted
Girls and boys with disabilities in Zimbabwe are 
denied access to educational services, thereby 
infringing on their right to education. They face many 
challenges that significantly hinder their inclusion in 
regular schools, notably the negative attitude of their 
communities, school authorities, teachers, parents, 
and peers – all of which contribute to stigma and 
discrimination.

Solution & Methodology
Jairos Jiri Association gives communities the oppor-
tunity to use local solutions and resources in address-
ing Inclusive Education issues. The basic assumption 
is that empowering communities gives them the op-
portunity to take charge of their own situations, there-
by enabling them to solve their own problems and to 
create a strong basis for the sustainability and rep-
lication of the project. In addition to working directly 
with people with disabilities, parents and caregivers 
become key partners in the project and take an active 
role in the education of their children. Moreover, the 
Association carries out intensive awareness-raising 
to other stakeholders, such as government officials, 
community leaders, school authorities, communities, 
parents, and school children. 

Outlook & Transferability
Because the project emphasizes the use of local 
resources, replicating the model is relatively easy 
and inexpensive – even in regions with limited/scarce 
resources. Currently, the Association is actively 
promoting the model’s replication in other regions of 
the country through the dissemination of information 
to various partners and stakeholders by networking, 
brochures, posters, and the use of social media.

Inclusive Education  
is the platform for equal  
opportunities.
Mr. Wilson Ruvere, Head of Project

The project uses local solutions and resources in addressing 

Inclusive Education issues

FACTS & FIGURES

• The project’s two primary Inclusive Educa-
tion model schools in Mutoko and Mudzi dis-
tricts have a total enrolment of 738 children, 
including 85 with disabilities.

• 27 teachers were in-service trained in sign 
language and Inclusive Education issues, as 
well as 14 school development committee 
members.

• Some 2,000 community members gained 
knowledge on the importance of Inclusive 
Education through awareness campaigns.        

Mr. Wilson RUVERE
Jairos Jiri Association 
187 Samora Machel Avenue, Milton Park, Harare
+263 772 235 094, ruverewn@jairosjiriassoc.com
www.jairosjiriassoc.com     

Life Stories  
from Macedonia and Spain

Gema is seven years old, lives in Toledo, Spain, 
and suffers from cerebral palsy. Before initiating 
herself to eye tracking, she could only indicate 
YES or NO with the movement of her eyes. 
There was no way she could ask to go to the 
bathroom or let her family know she was happy. 
“Such a communication doesn’t express her 
personality,” says her speech therapist, Sol. 
Since receiving Irisbond in February 2015, Gema 
can communicate her needs, desires, and feel-
ings. As Sol explains: “She is now developing as 
a person, and that’s amazing, because we could 
only discover her personality with Irisbond.” 

Accompanied by Sol, Gema has been learning 
to read and write with her eye tracking device. 
Irisbond has changed her life, and the life of her 
parents and her brother. Not only does Irisbond 
allow Gema to communicate but it also opens 
many opportunities for her future. Her mother, 
Ruth, strongly believes that Gema will be able to 
achieve the objectives she sets for herself: “She 
can do anything with the computer, just like you 
and me, which gives her access to many jobs. 
And this is crucial, because as parents of a child 
with special needs, we know how difficult it is 
to integrate a child into a school and even more 
into the labour market.” 
 
Spain – Irisbond

Andjelika is 10 years old and is in the 
third grade. She was born with hyper-
tonia, diabetes, and autism. She has no 
form of oral language, although she can 
express herself well with sounds and 
body language and gestures. She has 
a personal assistant, which her parents 
pay for. She has been receiving support 
from Open the Windows for five years, 
including a big button keyboard and 
a standard notebook that has been 
adapted by Open the Windows with 

various accessibility options. She is extremely computer literate and 
advanced in her use of IT, her notebook, and her smart phone. 

Andjelika’s sugar levels influence her mood and attention span. She 
is also noise sensitive (switching on a digital camera can upset her), 
so her school has arranged for a room in which she can retreat, if 
need be. She worked with a special teaching plan for the first two 
years of primary school; but as her teachers and other educators 
are pleased with her progress, this year Andjelika is following the 
same curriculum as all the other children in her class. The combi-
nation of illnesses means that she cannot hold a pen due to muscle 
weakness and she has fine motoric issues. Exercises to build 
muscle strength include kneading plasticine, but it is a slow process 
as Andjelika has issues with certain sounds and sensations and at 
first refused to touch the plasticine due to its texture.
 
Andjelika attends Dimitar PopGeorgiev Berovski Primary School in 
the municipality of Gjorče Petrov, which caters to 500 children in two 
shifts. Ten children with disabilities attend the school, all of whom 
have received Open the Windows support in the form of coaching 
or assistive technology. The school has its own psychologist plus a 
special educator (formerly, Lydia – president and cofounder of Open 
the Windows) who is responsible for all primary schools in the mu-
nicipality (in this case there are six). The special educator is respon-
sible for approximately 70 pupils in the whole municipality, of whom 
approximately 30 have intellectual disabilities and thus have higher 
need requirements than children with physical disabilities. 

Macedonia – Open the Windows

THE STORY OF GEMA

“We could only  
discover her personality 
with Irisbond.”

THE STORY OF ANDJELIKA

“After two years, Andjelika  
follows the same curriculum as 
the other children.”

mailto:ruverewn@jairosjiriassoc.com
http://www.jairosjiriassoc.com
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The Innovative Policy approach 
The nomination, research, and selection process for 
Innovative Policies is a multi-step approach, involving 
a network of experts along the way. 

Nomination process
Each year the nomination process begins by contact-
ing the full Zero Project network, asking nearly 3,000 
experts worldwide to nominate Innovative Practices 
and Innovative Policies (see previous chapter on 
Innovative Practices for details). While all policy 
nominations are then researched by the World Future 
Council, the Essl Foundation researches all practice 
nominations. By August 2015, 37 policies from 25 
countries had been received. 

Screening and shortlisting 
A first screening of the nominated policies was 
undertaken, filtering out those that did not fit the 
established criteria. For the remaining nominations, 
20 renowned experts on disability, Inclusive Edu-
cation, and ICT selected from the Zero Project’s 
network were asked to shortlist those policies that 
they considered most innovative; that promised the 
greatest outcome, impact, and effectiveness; and that 
were transferable, scalable, and cost-efficient. Of the 
37 original proposals, 22 policies were shortlisted in 
that process.

Research
All 22 shortlisted policies were researched by the 
World Future Council, which applied its Future Just 
Lawmaking Methodology (based on the International 
Law Association’s 2002 New Delhi Declaration – 
Principles of International Law). The research team 
conducted written interviews with representatives 
from governments, academia, and/or disabled 
persons organizations about each of the policies, and 
verified the information provided in the nomination. 
In total, 49 experts were involved in this process, 
answering generic questions and/or clarifying specific 
aspects of the policy’s development, implementation, 
and monitoring.

Selection
In November 2015 almost 75 experts of the Zero 
Project network – including at least two from 
each country where the shortlisted policies were 
implemented – were invited to participate in the 
final round to choose the Innovative Policies of the 
Zero Project 2016. The 12 Innovative Policies that 
were  finally selected come from five continents  and 
 cover a broad variety of approaches and back-
grounds.

Key findings of 
Innovative Policies

DEFINITION

Innovative Policies have achieved identifiable 
improvements on the ground, and have demon-
strated a positive dynamic of change that 
can be easily replicated in many countries to 
advance the implementation of the UN Con-
vention on the Rights of Persons with Disabil-
ities (UN CRPD). As with all innovations, some 
policies may be incomplete or dependent on 
other developments to maximize their impact. 
Some policies, no matter how positive, may 
also contain elements of old thinking. Since the 
implementation of the UN CRPD is a work in 
progress for all countries, these elements are 
taken into account in the overall assessment of 
innovation.

This year the Zero Project received 37 Innovative Policy nominations from around the world.  
Of these, the Zero Project expert network selected 12 policies that measurably advance the right of 
 persons with disabilities to be included in education and/or to access information, communication,  
and  technology (ICT).

ZERO PROJECT 2016

Policies: Tools for social change
Policies can be excellent tools for promoting social 
change. While employing a broad range of mecha-
nisms, the 12 Innovative Policies can be categorized 
as follows:
• Laws (2): Italy and United States (Head Start) 
• Policy (5): Canada (New Brunswick), Estonia, 

Ghana, Iraq (Kurdistan), and Montenegro
• Action Plan (2): Brazil and Costa Rica 
• Standards (3): EU-USA, International/Inter-Agency 

Network for Education in Emergencies (INEE), and 
Ireland  

At different government levels
Innovative Policies 2016 are implemented at all levels 
of government, from the regional/provincial level 
(for example, New Brunswick’s policy on Inclusive 
Education) to the national level (for example, the 
action plans from Costa Rica and Brazil) up to the 
international level (for example, the EU-US Standard 
of Cooperation). To ensure the full implementation of 
the rights of persons with disabilities, it is crucial to 
mainstream their rights at all levels of policy-making.

At all levels of education 
Inclusive Education goes beyond primary and second-
ary school, comprising early childhood development, 
adult education, and even non-formal education. Early 
childhood, for instance, is considered the most critical 
phase of a child’s development. A good example is 
the US Head Start programme, which offers inclusive 
early childhood education services. Similarly, higher 
education needs to become accessible to those 
with disabilities. Stakeholders from universities and 
education ministries should look at Estonia’s Primus 
Programme, which has successfully acted as a real 
door-opener for numerous students with disabilities. 
Likewise, we need to make vocational education and 
training accessible to persons with disabilities so that 
they have a chance to enter the open labour market, 
just as Costa Rica’s National Plan for Work Inclusion 
of People with Disabilities has done.

In all situations, even in emergencies 
Education provides physical, psychosocial, and cogni-
tive protection that can sustain lives, especially during 
emergency situations. Thanks to the INEE Minimum 
Standards for Education that articulate the minimum 
level of educational quality and access, including for 
children with disabilities, the provision of education in 
emergencies became mandatory worldwide in 2010.

For persons with all types of disabilities
Many existing policies include their own, restrictive 
definition of disability or refer to a definition found 
in another law, often the country’s antidiscrimination 
law. However, the UN Convention on the Rights of 

Persons with Disabilities does not include a definition 
of disability, and states explicitly in its Article 1 that 
persons with disabilities include those who have 
long-term physical, intellectual, or sensory impair-
ments. The overall goal should be to avoid spelling 
out an unavoidably restrictive definition of disability 
and to implement steps relevant for “all, regardless of 
disability,” as stated, for example, by New Brunswick’s 
Inclusive Education Policy.

Including the most excluded groups
There are persons with certain types of disabilities 
who are more severely affected from exclusion in ed-
ucation than others. These include persons with se-
vere intellectual and psychosocial problems, plain and 
sign language users, people with autism, and those 
with extensive disabilities who need daily assistance 
in order to be included in mainstream education. Italy 
is one of the few countries that have established a 
right to Inclusive Education, with specialized teachers 
for learning support (one for every two children) and 
with less than 1% of all children with special needs 
educated in segregated settings.

OVERVIEW OF INNOVATIVE P OLICIES 2 016

Name of Innovative Policy Legally 
Binding Level

Inclusive  
Education / 
ICT

Brazil's National Plan of Rights of Persons with 
Disabilities ‘Living without Limit’, 2011 • National

Inclusive Educa-
tion; ICT

Canada New Brunswick’s Policy 322 on Inclu-
sive Education, 2013 • Provin-

cial
Inclusive 
Education

Costa Rica's National Plan for Work Inclusion of 
People with Disabilities, 2012-2015 • National

Inclusive Educa-
tion: Vocational 
training

Estonia's Primus Programme for Higher Educa-
tion Quality Enhancement, 2008-2015 • National

Inclusive Edu-
cation: Higher 
education

EU: Mandate 376 and European Standard on e-Ac-
cessibility EN 301 549, 2014; USA: Proposed rule 
for 508 Standards and the 255 Guidelines, 2015

 
(USA 
only)

Bilateral 
(USA 
and EU)

ICT

Ghana's Inclusive Education Policy, 2013 • National
Inclusive 
Education

INEE Minimum Standards for Education: 
Preparedness, Response, Recovery and INEE 
Toolkit, 2004 

• Interna-
tional

Inclusive 
Education

Iraq's Inclusive Education Programme of 
Iraqi-Kurdistan, 2007 • Regional

Inclusive 
Education

Irish Standard I.S. 373:2013 on Universal Design 
for Customer Engagement in Tourism Services, 
2013 

• National ICT

Italian Framework Law for the Assistance, 
Social Inclusion and the Rights of Persons with 
Disabilities no. 104, 1992

• National
Inclusive 
Education

UNICEF Montenegro’s It's about Ability Pro-
gramme, 2010 • National

Inclusive 
Education

USA's Head Start Programme, 1965, reauthor-
ized in 2007 • National

Inclusive 
Education: Early 
childhood

 Yes      No
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In brief
The 2011 Brazilian National Plan of Rights of Persons 
with Disabilities ‘Living without Limit’ aimed to imple-
ment new initiatives and intensify existing policies for 
the benefit of persons with disabilities, addressing 
issues of education, health care, social inclusion, and 
accessibility. Implemented by 15 ministries, the various 
measures included accessible classrooms and trans-
portation, access to technical training, the promotion 
of accessibility in higher education, bilingual educa-
tion, as well as a Continuous Cash Benefit School 
Programme to help schools to locate out-of-school 
children with disabilities and to enrol them in school. 
In the four-year period of 2011 to 2014, the National 
Plan invested $1.9 billion (R$7.6 bilhões).

Innovative aspects

Interministerial collaboration: The Plan brings to-
gether various ministries in addition to the Ministry of 
Education to directly and indirectly improve access to 
mainstream education. 

Stopping invisibility: The Continuous Cash Benefit 
School Programme is a particular good practice as it 
allows school staff to actively search for children who 
are out of school, assesses the situation of families, 
and provides them with the means to bring their 
children to school.
 
Context
In Brazil, although there has been increasing access 
of children with disabilities to regular public schools 
over the last decades, the provision of reasonable 
accommodation and support remains a challenge. To 
address these issues, the Plan ‘Living without Limit’ 
was elaborated by 15 ministries and the National 
Council on the Rights of Persons with Disabilities 
(CONADE). Launched in 2011 by Presidential Decree 

No. 7612, the Plan consolidated actions of the 2008 
National Policy for Special Education: Perspective 
of Inclusive Education, under which all persons with 
disabilities have the right to attend regular schools. 
Since 2012 school managers refusing enrolment 
are fined. In 2015 the Law of Inclusion of Persons 
with Disabilities enshrined the right of persons with 
disabilities to an education as a right to an Inclusive 
Education system, and it mandated the government’s 
responsibility to implement such a system at all levels. 
The same law also prohibits private schools to reject 
pupils with disabilities.

Key features
The Brazilian National Plan of Rights of Persons with 
Disabilities ‘Living without Limit’ of 2011 is a national 
legally-binding policy that covers four areas: ac-

Brazil’s billion dollar National 
Plan for Inclusive Education 

FACTS & FIGURES

• 13,360 new multifunctional classrooms 
meeting special education needs and 20 
sign language courses were created.

• 40,316 schools improved their architectural 
accessibility and/or purchased materials and 
assistive technologies.

• 2,304 accessible vehicles for school trans-
port were purchased.

• As of January 2015, 19,021 persons with dis-
abilities have been given priority enrolment 
in professional education courses.

• $37 million has been invested in goods and 
services, e.g., wheelchairs, Braille printers, etc.

Sources: National Plan of Rights of Persons with Disabilities ‘Living without Limit’ of 2011 (Presidential Decree No. 7612):  

http://bit.ly/1HmZlfB, Secretariat for Human Right of the Presidency: http://bit.ly/1MbDwFl  and http://bit.ly/1Q5jz4J 

Ministry of Education: www.mec.gov.br/

‘Living without Limit’,  
though a young programme,  
is a milestone for the  
political landscape of persons 
with disabilities at the  
federal level of Brazil. 
Mr. Moisés Bauer, President, CONADE

cess to education, health care, social inclusion, and 
accessibility. Measures in basic education include: 
accessible school infrastructure and equipment, 
teacher training, accessible school buses, and the 
Continuous Cash Benefit School Programme. In high-
er education, accessibility centres are established at 
higher education institutions. Measures on accessi-
bility include: a National Programme for Innovation in 
Assistive Technology, a National Centre of Reference 
in Assistive Technology, and access to a credit line 
for the acquisition of assistive technology products. 
Measures and their targets are defined by a Steering 
Committee coordinated by the Secretariat for Human 
Rights, while a Joint Interministerial Group promotes 
coordination among ministries. Union budget alloca-
tions are earmarked each year.

Outcome, impact, and effectiveness 
• Enrolment of children with disabilities in regular 

schools increased from 145,141 in 2003 (29%) to 
698,768 in 2014 (79%). 

• In 2014 there were 103,473 regular schools with 
students with disabilities, and 84% of all public 
schools had students with disabilities enrolled 
(compared to 50% in 2003).

• In 2012, 23,400 students with disabilities became 
new beneficiaries of the Continuous Cash Benefit, 
reaching 329,800 beneficiaries in total – 70% of 
whom are now in school.   

Transferability, scalability, and cost-efficiency
Brazil’s National Plan ‘Living without Limit’ of 2011 can 
be transferred to other countries that are interested in 
streamlining actions towards disability inclusion. Brazil 
presented at UNESCO’s 2015 conference in a session 
on “Inclusive Policies at the National Level.” 

Inclusive Education cannot be provided in a vacuum. Rather, it takes many forms of support, including 
physically accessible education infrastructures, school transport, assistive devices, knowledgeable teach-
ers, and – importantly – cash support for deprived parents and their out-of-school children. In a compre-
hensive and ambitious manner, Brazil’s National Plan ‘Living without Limit’ addressed all these issues.

BRAZIL/SECRETARIAT FOR HUMAN RIGHTS OF THE PRESIDENCY AND 15 FEDERAL MINISTRIES

Ms. Martinha Clarete Dutra DOS SANTOS
Ministério da Educação, Brasilia, Brazil
MartinhaSantos@mec.gov.br
http://portal.mec.gov.br/index.php 

Prof. Dr. Geovana MENDES 
Universidade Do Estado De Santa Catarina, Av. Madre  
Benvenuta, Florianópolis, Santa Catarina, Brazil
Phone: +55 48 88064007
geolunardi@gmail.com 
www.ope.faed.udesc.br

National Plan of Rights of Persons with  
Disabilities ‘Living without Limit’ of 2011
Secretariat for Human Rights of the Presidency 
and 15 federal ministries, Brazil

Mr. Antônio José DO NASCIMENTO FERREIRA
Secretariat of Human Rights of the Presidency 
of the Republic of Brazil, Setor Comercial Sul - B, 
Quadra 9, Lote C, Edifício Parque Cidade Corpo-
rate, Torre “A”, 8º andar
Phone: +55 61 2027-3684 /-3221
antonio.ferreira@sdh.gov.br – www.sdh.gov.br 

13,360 new multifunctional classrooms meeting special education needs and 

20 sign language courses were created.

Credit: Documental Collection of the Brazilian Secretariat of  Human Rights of the Presidency of the Republic (SDH/PR)

http://bit.ly/1HmZlfB
http://bit.ly/1MbDwFl
http://bit.ly/1Q5jz4J
http://www.mec.gov.br
mailto:MartinhaSantos@mec.gov.br
http://portal.mec.gov.br/index.php
mailto:geolunardi@gmail.com
http://www.ope.faed.udesc.br
mailto:antonio.ferreira@sdh.gov.br
http://www.sdh.gov.br
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In brief
New Brunswick’s Policy 322 on Inclusive Educa-
tion was introduced in 2013 after a comprehensive 
review. To ensure that all provincial public schools are 
inclusive, the policy defines a system that supports 
students in common learning environments. It sets 
clear requirements for each educational authority 
(department, school district superintendent, school 
principals, etc.), including procedures for the devel-
opment of Personalized Learning Plans, inclusive 
graduation, and clear guidelines for any variation to 
the common learning environment.  

Innovative aspects

Clarity around inclusion: The policy clearly defines 
what is expected of schools, including that practices 
of segregated education and alternative education 
programmes must not occur. It establishes expec-
tations that children will be educated in common 
learning environments, providing clear guidelines 
around individualized planning.

No labelling: The policy uses inclusive language and 
eschews labels such as “special needs” to avoid 
discrimination against children with intellectual or 
other disabilities.

Effectiveness: The policy was initiated with a corre-
sponding action plan to support its implementation.

Context
In 1986, New Brunswick changed its policies to 
require that students with disabilities be included in 
regular classrooms. Over time, however, inclusive 
practices were inconsistently applied, and there was 
no guiding policy at the provincial level. Two reviews 
of Inclusive Education, in 2005 and 2010, led to a 

report that recommended issuing an official policy. 
As part of the province’s commitment to Inclusive 
Education, disability organizations were consulted. In 
2013 the Minister of Education and Early Childhood 
Development signed the first provincial policy on 
Inclusive Education. The policy is not disability-spe-
cific, but rather a broader framework for inclusion 
in education, aligned with the belief that inclusion is 
about all – and not just a specific subset – of stu-
dents. 

Key features
The New Brunswick Policy 322 on Inclusive Edu-
cation of 2013 is a provincial legally-binding policy 
that sets out the requirements of an Inclusive 

Canada’s New Brunswick  
forbids segregated education 

A student, with her aid, takes part in the cooking class at Leo Hayes High 

School in Fredericton.

FACTS & FIGURES

• More than 1,000 teachers have become part 
of the new Education Support Team. 

• With an additional 2,400 educational assis-
tants, about 3,400 staff members address 
the challenges of teaching a diverse student 
population. 

• A three-year action plan (2012–2015) was 
developed and US$48 million was dedicated 
to inclusion support services. 

• 17 district inclusion facilitators were hired 
to support the implementation of the policy 
over a two-year period, and 49 high schools 
were involved in learning networks on inclu-
sive practices. 

Sources: New Brunswick’s Policy 322 on Inclusive Education, 2013: http://bit.ly/1H4eCSi, UNESCO/Emir Jaber al-Ahmad al-Jaber al-Sabah 

Prize, 2014: http://bit.ly/1Xt1tM4, Education Watch Update on Inclusive Education, Winter 2014: http://bit.ly/1KA9Ufh http://bit.ly/1KA9W6O

Every child is important to us, 
and that is why we fully  
embrace diversity and respect 
in our schools. 
Brian Gallant,  
Premier, New Brunswick/Canada

Education system for all public schools, overseen 
by the Department of Education and Early Child-
hood Development. It lays out in detail standards 
for inclusion, including requirements for all school 
personnel to ensure that each student can fully 
participate in a common learning environment by 
applying student-centred learning and providing ac-
commodations, with variations occurring only under 
strictly limited conditions. Segregated and alterna-
tive education programmes for students enrolled in 
kindergarten to grade eight are prohibited. School 
principals have to ensure that for certain students a 
Personalized Learning Plan (PLP) is designed by a 
team of experts, and classroom teachers must im-
plement and evaluate the PLP. Also, a single version 
of the high school diploma must be granted.

Outcome, impact, and effectiveness 
• In 2014 the UNESCO/Emir Jaber al-Ahmad al-

Jaber al-Sabah Prize to Promote Quality Educa-
tion for Persons with Intellectual Disabilities was 
awarded to New Brunswick.

• The policy is a continuous process, but already 
more students are benefitting from an education 
system that is more inclusive, and students with 
disabilities can expect to be included in regular 
learning environments and to have a Personalized 
Learning Plan.  

Transferability, scalability, and cost-efficiency
New Brunswick’s Inclusive Education work serves as 
a model for others seeking to strengthen inclusion in 
public schools. In the last three years leaders in ed-
ucation from Québec (Canada), Spain, Switzerland, 
and elsewhere have visited New Brunswick schools 
to learn how teachers put into practice Policy 322.  

Canada’s province of New Brunswick adopted a legally-binding policy on Inclusive Education in 2013, 
setting out clear and easy to follow requirements for all public schools, installing education support 
teams, and defining Personalized Learning Plans. It forbids segregated settings and targets all chil-
dren, not only those with disabilities. 

CANADA / DEPARTMENT OF EDUCATION AND EARLY CHILDHOOD DEVELOPMENT

Mr. John MCLAUGHLIN – Mr. Gérald RICHARD
Department of Education and Early Childhood 
Development, Place 2000, P. O. Box 6000, Fred-
ericton, New Brunswick E3B 5H1, Canada
Phone: +00 1 506 457-4810 
John.McLaughlin@gnb.ca 
Gerald.Richard@gnb.ca 
www2.gnb.ca/content/gnb/en/departments/
education.html  

Ms. Shana SOUCY
New Brunswick Association for Community Living, 800 Hanwell 
Road, Fredericton, New Brunswick E3B 2R7, Canada
Phone: +00 1 506 453-4400
ssoucy@nbacl.nb.ca
http://nbacl.nb.ca

Inclusive Education Canada
106 Henry Street, Woodstock,  
NB Canada, E7M 1X9
Phone: +1 506 328 8957
www.inclusiveeducation.ca 

Policy 322 on Inclusive Education of 2013 
Department of Education and Early Childhood 
Development, New Brunswick, Canada

Credit: Government of New Brunswick

http://bit.ly/1H4eCSi
http://bit.ly/1Xt1tM4
http://bit.ly/1KA9Ufh
http://bit.ly/1KA9W6O
mailto:John.McLaughlin@gnb.ca
mailto:Gerald.Richard@gnb.ca
http://www2.gnb.ca/content/gnb/en/departments/education.html
http://www2.gnb.ca/content/gnb/en/departments/education.html
mailto:ssoucy@nbacl.nb.ca
http://nbacl.nb.ca
http://www.inclusiveeducation.ca
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In brief
Costa Rica’s National Plan for Work Inclusion of Peo-
ple with Disabilities was adopted in 2012 to enable 
the acceleration of work inclusion of persons with 
disabilities by eliminating the most serious bottle-
necks identified. It has five major objectives: boosting 
the employability profile of people with disabilities; 
increasing workplace demand; strengthening job 
intermediation services; encouraging development of 
enterprises by people with disabilities; and promoting 
institutional synergies and coordination of actions.

Innovative aspects

Coordination & monitoring: The Plan deals with 
such structural problems as the lack of coordination 
and monitoring by establishing an Inter-institutional 
Technical Committee on Employability for People 
with Disabilities, which oversees the Plan’s general 
management, as well as Coordinating Committees for 
each priority area.

Piloting programmes: The Plan encourages model 
programmes such as the creation of job placement 
networks for persons with disabilities at the local level 
and an entrepreneurship programme to encourage 
the development of enterprises by persons with 
intellectual and psychosocial disabilities.

Context
Despite adopting the International Labour Organiza-
tion (ILO) Convention on Vocational Rehabilitation and 
Employment of Disabled Persons (Act. 7219) in 1991, 
63.7 percent of Costa Ricans with disabilities were 
still not working in 2010. Since the entry into force 
of the Law 7600 in 1996, the education and training 
of persons with disabilities has increased. However, 
limited training opportunities and an ill-adapted curric-
ulum were identified as principal bottlenecks in 2012. 

Boosting the employability of 
Costa Ricans with disabilities 

As a result of Costa Rica’s National Plan, persons with disability work at Taco 

Bell and other food service companies.

FACTS & FIGURES

• By 2014, 1,653 persons with disabilities re-
ceived training services, and 49 started their 
own business or cooperative. 

• The Network of Inclusive Business expand-
ed to 58 members by 2014.

• The “Costa Rica Incluye” prize recognized 11 
disability-rights friendly companies in 2013 
and 14 companies in 2014. 

• Disability-sensitive employment services 
facilitated 453 new employees.

• Two thirds of the Plan’s budget for 2012 to 
2015 – totalling $1,157,500 – came from the 
government.   

Sources: Costa Rica’s National Plan for Work Inclusion of Persons with Disabilities, 2012-2015: http://bit.ly/1LYGFor   

UNPRPD MPTF, Consolidated Annual Narrative Report, 2014: http://mptf.undp.org/factsheet/fund/RPD00

Inclusive companies that  
provide real opportunities, de-
cent work, and development 
for people with disabilities  
provide an important  
contribution to the welfare  
and prosperity of our country. 
Alfredo Hasbum Camacho, 
Vice Minister of Work and Social Security 

To draft the Plan, the ‘MDG Acceleration Framework’ 
methodology was used, and four workshops and var-
ious interviews were held with representatives from 
organizations of persons with disabilities, government 
bodies, academia, non-governmental organizations, 
the business sector, and parts of the UN system (e.g., 
UN Development Programme and ILO).

Key features
Costa Rica’s National Plan for Work Inclusion of 
People with Disabilities of 2012–2015 is a national 
non-legally-binding policy, overseen by the Ministry 
for Work and Social Security. The Plan’s measures 
include, foremost, boosting the employability of 
people with disabilities through managing education-
al and training processes aimed at developing the 
basic skills necessary for their participation in the 
labour market. The Plan also aims to increase the 
workplace demand of people with disabilities through 
the involvement of inclusive employers; to strengthen 
job intermediation services through the creation of 
tools and networks; to encourage the development 
of enterprises through managing services that offer 
technical consultancy, skills training, and credit; and 
to promote institutional synergies and coordination of 
actions. The Plan provides for a precise schedule and 
resource matrix for its implementation.

Outcome, impact, and effectiveness 
• 549 persons with disabilities have developed an 

income-generating activity. 
• 1,653 young people with disabilities have improved 

their employability. 
• Companies affiliated with the Network of Inclusive 

Business hired a total of 421 persons with disabili-
ties from 2012 to 2015.

• A governance structure of five committees was 
established for implementing the Plan.  

Costa Rica’s National Plan for Work Inclusion of People with Disabilities comprises various measures 
to increase access to the open labour market for persons with disabilities countrywide. These include 
training, targeted employment services, and job intermediation. Initiated in 2012, the Plan has produced 
positive, quantifiable results.

COSTA RICA / MINISTRY OF WORK AND SOCIAL SECURITY

Mr. Andrés Romero Rodríguez
Director of National Employment Directorate,  
Ministry of Work and Social Security, Edificio Presbítero  
Benjamín Núñez, Barrio Tournón, San José, Costa Rica
Phone: +506-2542-0000
andres.romero@mtss.go.cr; 
romero.rodriguez.andres@gmail.com 
www.mtss.go.cr/seguridad-social/discapacidad.html  

National Plan for Work Inclusion of People with 
Disabilities of 2012-2015
Ministry of Work and Social Security, Costa Rica

Ms. Madai Linkimer
UNDP-ILO Costa Rica, Oficentro La Virgen, 
Pavas, San José, Costa Rica
Phone: +506-2296-1544 ext 2124
Madai.Linkimer@undp.org 
www.cr.undp.org

Transferability, scalability, and cost-efficiency
When it comes to the work inclusion of persons with 
disabilities, Costa Rica’s National Plan tackles the 
most important bottlenecks. Its measures can be 
easily adopted by, and transferred to, other countries. 
The cost of implementation, divided by years, is rather 
low in comparison to its impact on the labour market 
situation.

Credit: © Ministry of Work and Social Security of Costa Rica (2014)

http://bit.ly/1LYGFor
http://mptf.undp.org/factsheet/fund/RPD00
mailto:andres.romero@mtss.go.cr
mailto:romero.rodriguez.andres@gmail.com
http://www.mtss.go.cr/seguridad-social/discapacidad.html
mailto:Madai.Linkimer@undp.org
http://www.cr.undp.org
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In brief
As a result of higher education reforms and with 
the help of funding from the European Social Fund, 
Estonia launched its Primus Programme, which was 
implemented from 2008 to 2015. The programme 
offered stipends and support schemes for students 
with special needs, arranged training sessions and 
seminars for freshmen, and developed student sup-
port services through a network of study and career 
counsellors. Since the end of the programme many 
of its measures continue to be implemented by the 
Ministry of Education and Research.

Innovative aspects

Universal Design: Thanks to technical solutions and 
the mapping of obstacles, Universal Design was 
implemented in many universities. Additional costs re-
lated to the accommodation of students with disability 
were reduced thanks to available scholarships. 

Innovation: Audio learning materials and audio books 
were newly developed for students with visual impair-
ments.

Counselling and support: Awareness was raised 
among counsellors regarding the special needs of 
students with disabilities. For instance, Tallinn Univer-
sity of Technology offered peer support by a qualified 
(former) disabled student with disabilities. Other 
universities (e.g., University of Tartu) merged the 
functions of tutors and support staff.

Context
Prior to the Primus Programme, skills in teaching and 
supporting students with disabilities were poor in 
Estonian universities. There were no disability coun-
sellors, no scholarships, not enough technical tools, 
and little general awareness. A paradigm shift was 

initiated when in Estonia’s Higher Education Strategy 
(2006–2015) prioritized access to higher education 
for learners with special needs, and in 2008 the 
Primus Programme was launched. All higher educa-
tion institutions, as well as organizations of persons 
with disabilities and student unions, have participat-
ed in the strategy’s development. A working group 
developed and proposed disability-related solutions 
(scholarship conditions, etc.).

Key features
Estonia’s Primus Programme for Higher Education 
Quality Enhancement was a national non-legally 
binding policy, financed by the European Social 
Fund and the state budget, and implemented by 

Access to higher education 
in Estonia 

Gretel Murd, a deaf student from University of Tartu graduated as sign lan-

guage interpreter. Primus Programme supported her studies with a scholar-

ship of 510 euros per month (during the period 2012-2015)

FACTS & FIGURES

• 65–90 scholarships were available per year, 
providing 220€/month to cover universi-
ty-related costs for transportation, personal 
assistance, etc., and 550€/month to pay 
sign language interpreters.  

• Starting in 2016 scholarships will be paid out 
of the Ministry’s budget, varying from 60 to 
510€/month. 

• Counsellors were hired to support students 
with special needs, and these specialists 
continue to work even after the programme’s 
formal conclusion. 

• Universities have acquired accessible equip-
ment and created accessible study materials 
and handbooks.

Sources: Overview of the Primus Programme, 2008-2015: http://primus.archimedes.ee/en  

Guide to the Primus Programme, 2008-2015 (in Estonian):  http://bit.ly/1LWVnQb

It’s difficult to put into words 
the beam in the eyes of  
people with disabilities who 
have found dignity, purpose, 
and independence in academ-
ic and personal achievements 
at a university they thought 
was not accessible to them. 
Sven Kõllamets, 
Counsellor for Students with Special Needs, TUT University 

the Archimedes Foundation. Among others, Primus 
arranged training sessions and seminars for freshmen 
with special needs, cooperated through a network 
of study and career counsellors to develop support 
services, and supported students with special needs 
with stipends and support schemes. Students with 
special needs could apply for scholarships covering 
regular support services (e.g., personal assistants) 
or for one-time grants. Primus expanded the range 
of students with special needs who received support 
while also involving students in providing services to 
students with special needs. Each partner informed 
the Archimedes Foundation of all learners with 
special needs, and on the basis of the data collected 
the management council approved the services to be 
provided. 

Outcome, impact, and effectiveness 
• A student reported that in his university the number 

of students with disabilities increased from 20 to 
200.

• In 2011, the Estonian Union for Persons with Mobility 
Impairment awarded the Primus Programme with 
their annual “Aasta tegu” (Deed of the Year) Award. 

• The scholarships for students with special needs 
are now funded by the Ministry of Education and 
Research, as of Act No. 178 of 2013.

• New policies for 2016–2021 will also pay attention 
to such special needs as autism, dyslexia, etc.  

Transferability, scalability, and cost-efficiency
The Primus Programme is transferable to other 
countries wishing to enhance the performance and 
inclusiveness of their higher education institutions. Its 
total budget for 2008−2015 was €16.4 million, 95% 
of which came from the European Social Fund. The 
largest expenses were teacher training (€3.9 million) 
and student stipends (€1.9 million).

By providing training for entrants, study and career counselling, and scholarships, Estonia’s Primus 
Programme has successfully acted as a real door-opener for numerous students with disabilities. The 
programme was funded by the European Social Fund and ended in 2015, but many measures continue 
to be implemented.

ESTONIA / MINISTRY OF EDUCATION AND RESEARCH AND ARCHIMEDES FOUNDATION

Ms. Janne PUKK
Higher Education Department, Ministry of Education, Munga 18, 
50088 Tartu, Estonia 
Phone: +372 735 0132
janne.pukk@hm.ee – https://hm.ee/en 

Mr. Sven KÕLLAMETS
NGO Challenge Your Senses, Estonia
sven.kollamets@gmail.com

Primus Programme, 2008-2015
Ministry of Education and Research, Archimedes 
Foundation and partners, Estonia

Ms. Kadrin KERGAND
Sihtasutus Archimedes, Väike-Turu 8, Tartu, 
Estonia, Phone: + 372 730 0804 / 566 566 77
kadrin.kergand@archimedes.ee 
www.archimedes.ee  

Credit: Andres Tennus
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mailto:kadrin.kergand@archimedes.ee
http://www.archimedes.ee
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In brief
Ghana’s Inclusive Education Policy provides a more 
harmonized and strategic approach to planning and 
financial prioritization in order to roll-out Inclusive 
Education activities on a wider scale and reach all 
learners with special educational needs. The policy is 
complemented by a comprehensive five-year imple-
mentation plan (2015–2019) that includes indicators, a 
timeframe, a budget, and responsible stakeholders for 
each action to be undertaken.

Innovative aspects

Social justice & cost-effectiveness: Inclusive schools 
are the most effective means to combat discriminato-
ry attitudes and to improve cost-effectiveness of the 
entire education system.

Sensitization & training: Ghana’s policy works well in 
a low-income context because it sensitizes parents, 
communities, and staff; trains teachers in early detec-
tion techniques; and sets up support services.

Context
Despite an overall increase in school enrolment in 
Ghana, some children continued to be left behind, 
particularly children with disabilities, who went either 
to segregated boarding schools or were not enrolled 
at all. In 2009, Inclusive Education was piloted in the 
Central, Greater Accra, and Eastern Region, and by 
2011 it was implemented in 529 schools. To roll-out 
these activities, UNICEF, the Ghana Blind Union, and 
Inclusion Ghana commenced discussions with the 
Ghana Education Service, the Ministry of Education, 
and other stakeholders to develop a policy frame-
work. The involvement of non-state actors was key 
to the policy’s adoption, along with an accompanying 
implementation plan.

Key features
Ghana’s Inclusive Education Policy of 2013 is a 
national legally-binding policy. To adapt the existing 

Inclusive Education 
rolled out throughout Ghana 

A learner with autism supported by a caregiver, participating in mainstream school

FACTS & FIGURES

• The Inclusive Education programme expand-
ed from 29 districts in seven regions in 2011 
to 48 districts in all 10 regions by 2013.

• Key personnel from the Ghana Education 
Service as well as head teachers and teach-
ers in 1,322 basic schools have been trained 
in Inclusive Education.

• Over 80,000 children have been screened.

• Education materials and assistive devices 
have been distributed to schools. 

• A school monitoring and evaluation tool 
was developed and is now part of the policy 
scale-up process.   

Sources: Media - UNICEF Ghana, 2014: http://www.unicef.org/ghana/media_8503.html  

Efua Esaaba Mantey, Accessibility to Inclusive Education for children with disabilities, 2014: http://bit.ly/1ioOE5I 

Inclusive Education 
is not a tragedy.
Ignorance is. 
Hon. John Majisi, Member of Parliament,  
Krachi Nchumuru Constituency, Ghana

education system, special schools are transformed to 
serve as resource centres, school infrastructure is im-
proved, and funding is provided. To promote a learn-
er-friendly school environment, curricula and teacher 
training are reviewed and resources are provided. 
Staff, community, and media are also sensitized. Both 
private and public schools in Ghana must implement 
Inclusive Education and cannot deny admission. The 
responsibilities of ministries are clearly defined and 
the government is the principal funder. The implemen-
tation plan provides for the expected deliverables, 
including indicators, budget, timeframe, actors, and 
collaborating ministries or agencies. All institutions 
have to include Inclusive Education issues in their 
planning documents, which are reviewed annually. 
The policy will be reviewed every five years.

Outcome, impact, and effectiveness 
• Besides the key personnel from the Ghana Educa-

tion Service (circuit supervisors, district Inclusive 

Ghana’s Inclusive Education Policy, together with its comprehensive implementation plan (2015–2019), 
has introduced Inclusive Education in schools countrywide. 

GHANA / MINISTRY OF EDUCATION: INCLUSIVE EDUCATION POLICY 

Credit: © Inclusion Ghana

Mr Auberon Jeleel ODOOM
Inclusion Ghana, PO Box GP 20950, Accra-Ghana
Phone: +233 20 815 1523 – jeleel@inclusion-ghana.org 
www.inclusion-ghana.org 

Mr Anthony BOATENG
Ghana Education Service, PO Box MP45, Ministries, Accra-Ghana
Phone: +233 27 017 2877 – anthony.boateng@mail.com
www.ges.gov.gh 

Inclusive Education Policy of 2013
Ministry of Education and Ghana Education 
Service, Ghana

Ms Agnes ARTHUR
UNICEF Ghana, PO Box 5051, Accra-North, Ghana
Phone: +233302 772524
aarthur@unicef.org – www.unicef.org/ghana

Education coordinators, training officers, and 
deputy directors), head teachers and teachers 
that have been trained and numerous parents have 
been sensitized on their roles and responsibilities to 
support Inclusive Education.

• Addressing the lack of data, UNICEF recently 
conducted an impact assessment, soon to be 
published.

• A 2014 doctoral thesis noted that there is evidence 
of acceptance of children with disabilities into 
mainstream schools in Ghana, but that a number of 
challenges remain.  

Transferability, scalability, and cost-efficiency
Inclusive Education has been or is being adopted 
by most members of the United Nations. Before 
implementing Inclusive Education on a national scale, 
Ghana first piloted the policy and learned what works 
and what does not work. Other countries of the Global 
South can easily decide to follow Ghana’s approach. 

Tracking of success: Monitoring and evaluation is 
undertaken at all levels: All annually reviewed planning 
documents of educational institutions have to include 
Inclusive Education issues, including an Education 
Management Information System. 

http://www.unicef.org/ghana/media_8503.html
http://bit.ly/1ioOE5I
http://inclusion-ghana.org
http://www.inclusion-ghana.org
mailto:anthony.boateng@mail.com
http://www.ges.gov.gh
mailto:aarthur@unicef.org
http://www.unicef.org/ghana
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In brief
The INEE Minimum Standards for Education are the 
global consensus for good practice in meeting the 
educational rights and needs of people affected by 
disasters and crises. The accompanying INEE Toolkit 
contains a variety of practical, field-friendly tools – 
including a Pocket Guide to Inclusive Education as 
well as a Pocket Guide to Supporting Learners with 
Disabilities – to guide educationalists, humanitarian 
workers, and government officials to put the INEE 
Minimum Standards (MS) into practice.

Innovative aspects

Universal tool for Inclusive Education: The INEE MS 
are the first and only global tools that articulate the 
minimum level of educational quality and access in 
emergencies through to recovery. They also express a 
commitment that education services shall be inclusive. 

Result of a large consensus: The consultative process 
involved 3,500 individuals to ensure that the INEE 
MS represent the rights, lessons learned, and collec-
tive thinking of the global community. They support 
education in emergencies as a humanitarian response 
as well as an academic discipline.
 
Broad diffusion: The INEE Toolkit is available in a 
variety of languages (29) and formats, including to 
those without Internet access.

Context
The Inter-Agency Network for Education in Emergen-
cies (INEE) is an open, global network composed of 
more than 11,500 individuals and 130 organizations 
working to promote education in crisis contexts. In 
2003–2004, INEE facilitated a consultative process 
that engaged 2,250 national authorities, practition-
ers, and policy-makers from over 50 countries in the 

development of the original INEE Minimum Standards 
for Education. Building upon this experience, INEE 
conducted a similarly consultative update process in 
2009–2010, in which 1,300 representatives from 52 
countries participated. The INEE MS were founded 
on the UN Convention on the Rights of the Child and 
the Dakar 2000 Education for All goals. The stand-
ards development and implementation process has 
received financial support from international organiza-
tions and donors, and hundreds of additional organi-
zations have made in-kind contributions.

Key features
The INEE Minimum Standards for Education are an in-
ternational non-legally-inding policy aimed at anyone 

Mandatory minimum standards 
for education in emergencies

A teacher with disabilities in an informal afternoon school, Kroo Bay,  

Freetown, Sierra Leone.

FACTS & FIGURES

• Initiated in 2004, the INEE MS were updated 
in 2010.

• The INEE MS are available in 22 languages, 
and the Pocket Guide to Inclusive Education 
is available in five languages.

• The INEE MS and Toolkit, including 3,500 
copies of the two pocket guides and 2,000 
accompanying posters, have been widely 
distributed.  

• According to a 2012 report, respondents use 
the INEE MS in 110 countries and territo-
ries, and 95% found them “Useful” or “Very 
Useful.”

• In 2015 the INEE Toolkit website received 
20,000 visits from 178 countries, with 16,000 
resources downloaded. 

Sources: INEE Minimum Standards for Education: Preparedness, Response, Recovery: http://bit.ly/1PNVMqN    

INEE Toolkit: http://bit.ly/1Xt9PmZ; INEE Pocket Guide to Supporting Learners with Disabilities: http://bit.ly/1P0LMJ8  

INEE- Education Cluster Education in Emergencies Training Package: http://bit.ly/1R8Ae5N  

The INEE MS have helped 
institutions raise the level of 
responsiveness to emergen-
cies; for example, they have 
become a structural compo-
nent of UNRWA’s education 
response in emergencies. 
Alberto Biancoli, United Nations Relief and Works Agency  
for Palestine Refugees in the Near East (UNRWA)

working with education services in emergencies – 
whether through government, non-governmental, or 
international agencies. INEE’s Toolkit includes quick 
reference pocket guides that help practitioners to 
make sure that education in emergencies is acces-
sible and inclusive. The 2009 INEE Pocket Guide 
on Inclusive Education first outlines principles for 
an inclusive approach, provides advice for actions 
at key stages of an emergency, and also looks at 
the issue of resistance to inclusion. The 2010 INEE 
Pocket Guide to Supporting Learners with Disabilities 
outlines constraints or concerns that teachers might 
have, and offers practical ways in which teachers 
working in crisis or emergency settings can include 
and support children and young people with dis-
abilities. Both pocket guides are accompanied by 
implementation tools that include, for instance, a the-
matic issue brief, a poster, a list of relevant teaching 
resources, a Thematic Guide, etc.

Outcome, impact, and effectiveness 
• The INEE MS and Toolkit are implemented by 

humanitarian agencies and organizations all around 
the world. 

• According to a 2012 report, half of the 703 re-
spondents had been trained on the INEE MS and 
used them to prioritize education in emergencies. 

• Donors strengthened their emphasis on education 
quality outcomes, including by requiring funding 
recipients to adhere to the INEE MS. Some donors, 
including Norway and Finland, explicitly commit to 
the INEE MS in their humanitarian policies. 

Transferability, scalability, and cost-efficiency
The INEE MS have been referenced in global frame-
works, including the UN 2010 General Assembly 
Resolution on the Right to Education in Emergency 
Situations, which made the provision of education in 
all emergencies mandatory. Institutionalization and 
application of the INEE MS within an organization’s 
operation can be done with little to no cost. The 
standards have been contextualized in over 10 coun-
tries, and the process is currently ongoing in several 
additional countries.

Education during emergency situations provides physical, psychosocial, and cognitive protection that 
can sustain lives. Thanks to the INEE Minimum Standards for Education, which articulate the minimum 
level of educational quality and access, including for all children with disabilities, the provision of edu-
cation in emergencies became mandatory worldwide in 2010. 

INTERNATIONAL / INEE: MINIMUM STANDARDS FOR EDUCATION

Credit: © Aubrey Wade

Mr. Dean Brooks
INEE - Inter-Agency Network for Education in Emer-
gencies, 122 East 42nd Street, 14th Floor, New York, 
NY 10168, United States of America
Phone: +1 212 551 3107– dean.brooks@ineesite.org 
www.ineesite.org 

INEE Minimum Standards for Education: Prepar-
edness, Response, Recovery and INEE Toolkit
Inter-Agency Network for Education in Emer-
gencies (INEE); implemented by Ministries of 
Education, policy-makers, teachers, humanitarian 
agencies and humanitarian workers worldwide.

http://bit.ly/1PNVMqN
http://bit.ly/1Xt9PmZ
http://bit.ly/1P0LMJ8
http://bit.ly/1R8Ae5N
mailto:dean.brooks@ineesite.org
http://www.ineesite.org
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In brief
To roll-out its early intervention and Inclusive Educa-
tion practices piloted since 2004, the Iraqi-Kurdistan 
Ministry of Education developed the Inclusive Educa-
tion Programme of 2007, with financial and technical 
support from UNICEF. The programme involves 
replicating Inclusive Education and early intervention 
across the region, opening early intervention centres, 
developing materials, and training staff. Since 2007 
considerable steps towards Inclusive Education have 
been made. 

Innovative aspects

Best use of limited resources: The programme effec-
tively uses existing resources (for example, overstaff-
ing in schools) combined with additional support or 
with minor modifications to facilitate access to educa-
tion for children with disabilities.

Involving disability advocates: The participation of 
parents and disabled people’s organizations has 
played a major role in awareness-raising.

Interregional cooperation: While most of Iraq is still 
very unstable, the Region of Kurdistan is compara-
tively secure, which allows representatives from the 
south and central areas of the country to visit and 
attend training courses there.

Context
Traditionally, Iraqi children with disabilities have been 
offered education in special schools, and were rou-
tinely denied access to mainstream schools. Further-
more, due to two decades of war and instability, Iraq’s 
education system was greatly diminished. In 2004 
the Ministry of Education of the Region of Kurdistan 
developed a pilot programme on early intervention 
and Inclusive Education, which was implemented in 

the city of Sulaimany. In 2007 the pilot programme 
was expanded and received funding and technical 
support from UNICEF and other partners. While Inclu-
sive Education programmes were also implemented in 
other regions of Iraq, the most promising results were 
achieved in Iraqi-Kurdistan. 

Key features
The Inclusive Education Programme of Iraqi-Kurdis-
tan of 2007 is a regional, non-legally binding policy. 
Policies, processes, and guidelines were developed 
to support structures within the regional Ministry of 
Education and the general directorates of the region 
in implementing the programme. Early intervention 
programmes were developed with families. A compre-
hensive curriculum for teachers, including a variety 

Inclusive Education in 
post-war instability

A teacher in the governorate of Dohuk supports the learning and participation of deaf children in his classroom. 

FACTS & FIGURES

• The initial programme has expanded to Do-
huk, Hawler, Sulaimany, Kirkuk, and Koya.

• While in 2007 the programme reached 316 
children through 42 schools and 62 teach-
ers, by 2010 the figures increased to 2,051 
children, 318 schools, and 400 teachers.

• In 2010 seven awareness-raising seminars 
were implemented as well as a school cam-
paign. 

• Six early intervention centres have been 
opened.

• The programme’s training manual and cur-
riculum have been modified, illustrated, and 
translated

Sources: Alison Alborz, Establishing the foundations for an Inclusive Education system in Iraq, 2009: http://bit.ly/1ipc4aZ – 

2011: http://bit.ly/20fuBc4, Karen Chesterton Khayat, People with disabilities in teacher training in Iraq, 2013: http://bit.ly/1KJV5Xu

Our beauty is greater with 
knowledge, learning  
shoulder to shoulder. Let  
education benefit all of us, 
from generation to generation. 
Bekhal Jawdat,  
Kurdish singer/songwriter and disability advocate

of modules and a workshop, was also developed. 
Monitored by UNICEF, this training benefited from 
the expertise of local disabled people’s organizations, 
which, for instance, helped teachers to practice sign 
language. Teaching support staff and supervisors 
received training on how to provide the necessary 
support to children with disabilities in schools. The 
programme primarily operates within existing school 
budgets. Additional activities require a specific 
request for funding through the general budget or 
via UNICEF. Occasionally, organizations assist with 
specific needs.

Outcome, impact, and effectiveness 
• The complete ownership of the programme by 

the Ministry of Education has meant that there 
have been few issues with sustainability, with local 
ownership, with integration into existing parallel 
initiatives, and with rolling-out the programme.

• Modelling of inclusion and early intervention in local 
contexts has fostered resourcefulness and innova-
tion among teachers.

The Inclusive Education Programme of Iraq’s Region of Kurdistan demonstrates that with the help of 
inclusive learning materials and staff training early intervention and Inclusive Education are possible 
within post-war instability and dire economic conditions.

IRAQ / MINISTRY OF EDUCATION, AND UNICEF: INCLUSIVE EDUCATION PROGRAMME 

Dr. Karen CHESTERTON KHAYAT
Education Consultant, krchesterton@gmail.com   

Credit: © Iraqi-Kurdistan Ministry of Education

Inclusive Education Programme of 2007 
Ministry of Education, Iraqi-Kurdistan, Iraq

Transferability, scalability, and cost-efficiency
The programme has the potential to be implemented 
in the rest of Iraq and in other countries in the Middle 
East. Notably, it was mentioned in the 2011 Alborz 
study (see below), which recommended that the Iraqi 
Council of Ministers should draw lessons from this 
experience.

http://bit.ly/1ipc4aZ
http://bit.ly/20fuBc4
http://bit.ly/1KJV5Xu
mailto:krchesterton@gmail.com
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In brief
Ireland’s Standard on Universal Design for Customer 
Engagement in Tourism Services of 2013 is voluntary, 
and provides an industry best-practice reference on 
design requirements for the application of Univer-
sal Design by tourism service providers. It outlines 
Universal Design requirements that facilitate positive 
customer engagement through the provision of 
products and services for communications that can 
be easily accessed, understood, and used by tourism 
customers. For each section – written communica-
tions, face-to-face communications, electronic and 
web-based communications – the Centre for Excel-
lence in Universal Design (CEUD) developed easy-to-
use toolkits, along with four compelling business case 
studies.

Innovative aspects

Promoting the “easy wins”: Rather than specific ac-
commodations, such as Braille menus, the Standard 
and toolkits emphasize the many design adaptations 
that make customer communications more usable for 
all, such as larger font sizes, etc. 

Usable by anyone: The toolkits offer easy to read 
and easy to understand guidance with images and 
checklists that show good and bad practices, and 

parts of these can be used immediately by staff with 
little or no training.

More customers & satisfaction: The benefits to a wide 
range of tourism businesses are derived from the 
competitive advantage received when addressing the 
needs of a naturally diverse range of customers. 
 
Context
All businesses should be focused on meeting the 
needs of as many existing and potential new cus-
tomers as possible. From the tourist’s perspective, it 
is critical that providers communicate in an easy to 
understand way. In collaboration with the Centre for 
Excellence in Universal Design and Fáilte Ireland, the 
National Standards Authority of Ireland developed 
and published the Irish Standard (I.S. 373:2013 Uni-

Universal Design in Irish Tourism 
Services as a business case 

A Viking Splash tour boat full of smiling passengers cruising in a sea-side canal basin.

FACTS & FIGURES

• Evidence from four case studies confirms 
that following the guidance in the toolkits 
leads to tangible business benefits.

• An Irish hotel chain embedded Universal 
Design in their customer communications, 
resulting in an 85% customer satisfaction 
rating. 

• A family-owned hotel improved the clarity 
of its menus, resulting in a 12% increase in 
sales per food server. 

• A tourism company reduced the complaints 
it received by 6%.

• A bar, restaurant, and event venue increased 
online sales and bookings by 100%.

Sources: I.S. 373:2013 on Universal Design for Customer Engagement in Tourism Services, 2013: http://bit.ly/1PNWNyT   

Toolkits: http://bit.ly/1LX3Kv0 

I would absolutely  
recommend the toolkits for 
any tourism-related industry.
Ciara Lynch,  
Human Resource Manager, Jurys Inn

versal Design for Customer Engagement in Tourism 
Services), along with a suite of toolkits that provide 
guidance to tourism providers on how to implement 
the Standard. Both were drafted through an extensive 
consultation process, and four case studies have 
showcased their compelling outcomes and impact. 

Key features
Ireland’s Standard on Universal Design for Customer 
Engagement in Tourism Services is a national non 
legally-binding policy that helps tourism service 
providers to meet their obligations under the Equal 
Status Acts (2000–2011) and the Disability Act 
(2005). It precisely describes the communication 
requirements for a diverse range of customers. Its 
definition of Universal Design extends beyond a focus 
on disability to include all people, regardless of their 
age, size, ability, or disability. The toolkits’ guidance 
for use in written, face-to-face, and electronic/web-
based communications is designed for the quick and 
easy training of staff, is practical, and can be applied 
at little or no additional cost. Furthermore, four 
specific case studies, including video interviews with 
tourism operators in Ireland, have quantified the busi-

Ireland’s Standard on Universal Design in Tourism Services demonstrates that more accessible 
customer communications requires neither much staff training nor additional cost; indeed, it even  
provides business benefits such as increased sales by accessible online booking, clarity of menus,  
and fewer complaints. 

IRELAND / NATIONAL STANDARDS AUTHORITY, CENTRE FOR EXCELLENCE IN UNIVERSAL DESIGN

Credit: Viking Splash

Mr. James HUBBARD
Centre for Excellence in Universal Design, National Disability 
Authority, 25 Clyde Road, Dublin 4, Ireland
Phone: +353 1 6080456
jehubbard@nda.ie
www.universaldesign.ie 

Irish Standard I.S. 373:2013 on Universal  
Design for Customer Engagement in Tourism 
Services, 2013 
National Standards Authority of Ireland, Fáilte 
Ireland and Centre for Excellence in Universal 
Design, Ireland

ness value of adopting a Universal Design approach 
to customer communications. 

Outcome, impact, and effectiveness 
• Clew Bay Hotel improved the readability of its 

menus, and increased sales per server from €8,507 
to €9,521 (12%). Its improved website led to an 
increase of online booking revenue from €8,672 to 
€11,084 per month.

• Viking Splash improved face-to-face communica-
tion, resulting in an 18% increase in online revenue. 

• Purty Kitchen embedded Universal Design into its 
website, resulting in an increase of 48% in email 
subscriptions and 104% in tickets sold online.  

Transferability, scalability, and cost-efficiency
Ireland’s Standard, along with its toolkits, can be easily 
adapted by others. Visit England, the English Tourism 
Authority, has adopted, rebranded, and reproduced 
the toolkits and has developed its own case stud-
ies. The European Network for Accessible Tourism 
includes the Standard and toolkits in its list of “good 
practices,” and uses them as a reference in its training 
courses. 

http://bit.ly/1PNWNyT
http://bit.ly/1LX3Kv0
mailto:jehubbard@nda.ie
http://www.universaldesign.ie
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In brief
The Italian Framework Law for the Assistance, Social 
Inclusion, and the Rights of Persons with Disabilities 
no. 104 of 1992 deals with diagnosis, prevention, 
treatment, and rehabilitation, and addresses various 
services and support as well as the issue of social 
exclusion of persons with disabilities. In particular, 
the law provides that appropriate support must be 
provided in mainstream schools at all levels – e.g., 
specialized teachers, educational aids, and transpor-
tation and material assistance – with the collaboration 
of all public competent bodies and with the involve-
ment of all those who have educational competences 
(teachers, assistants, families, etc.). 

Innovative aspects

Innovating education: Pioneering is the creation of a 
new professional figure for learning support and the 
combination of clinical diagnosis, dynamic profile and 
tailored education plan to determine the potential of 
the pupil.

Broad collaboration: The wide-ranging cross-sectorial 
cooperation of all stakeholders – teachers, social/
health service workers, parents, and students – paved 
the way for new approaches to teaching and learning. 

A qualitative benefit for all: Italy’s practice of Inclusive 
Education has led to lowering the limits of class sizes, 
revamping the curriculum, and implementing a system 
of national evaluations of all schools.

Context
In 1971 the Italian Law 118 granted all children with 
disabilities – except for the most severe cases – the 
right to be educated in mainstream classes. By 
1977, Italy closed all special schools and its Law 
517 prescribed that all pupils with disabilities should 
be included. In the 1980s, Inclusive Education was 

implemented in pre-schools and in secondary 
schools. In 1991 a commission, including persons 
with disabilities, started to draft the Framework 
Law for the Assistance, Social Inclusion, and the 
Rights of Persons with Disabilities no. 104 that was 
adopted by the Parliament in 1992. It was the first 
time that civil society, organizations of persons with 
disabilities, and families were fully involved in such a 
process.  

Key features
The Italian Framework Law for the Assistance, 
Social Inclusion, and the Rights of Persons with 
Disabilities no. 104 of 1992 is a national legally-bind-
ing policy that prescribes that all children with 
disabilities are to be included in day nurseries, to 
attend schools (also private), universities and any 

In Italy, students with  
disabilities are not segregated 

FACTS & FIGURES

• By 2010 the number of students with special 
needs educated in segregated settings was 
less than 1%. 

• In 2010 approximately 189,563 students with 
special needs attended primary and second-
ary schools and 20,739 attended pre-prima-
ry education. University enrolment rose from 
4,813 in 2001 to 15,884 in 2009.

• In 2009 there were almost 90,000 support 
teachers nationwide with an average satis-
faction rating of 3.8 on a scale of 1 to 5. 

• In 2003–2004, of 40,383 schools surveyed, 
30.7% had accessible toilets, 29.7% had 
adequate doors, and 20.3% had lifts.

Sources: Framework Law for the Assistance, Social Inclusion and the Rights of Persons with Disabilities no. 104 of 5th February 1992: 

http://bit.ly/1Wjg2EN, European Agency for Special Needs and Inclusive Education, Italy’s country profile: http://bit.ly/1Wjg5Ao 

Inclusive Education is elemen-
tary for the development of 
human personality.  
Italy has made enormous 
steps forward, but the many 
regulations in this regard de-
serve far more respect. 
Salvatore Nocera,  
Vice President, Italian Federation for Overcoming Handicaps

other education provider, and to fully participate in 
school life. Refusals are met with prosecutions and 
the removal of funding. Once a person is recognized 
as a pupil with special needs, a tailored educational 
plan is defined by health service operators, special-
ized teachers, and a psycho-pedagogical expert, in 
collaboration with the parents. The plan is reviewed 
regularly. Furthermore, all services are coordinat-
ed, flexible timetabling is allowed, and schools are 
equipped with technical devices and specialized 
teachers for learning support (one for every two 
children) who define methods with class teachers. 
Provincial working groups and a National Observato-
ry were established.

Outcome, impact, and effectiveness 
• Italy is the European country with the highest in-

clusion of people with special needs in mainstream 
schools. There is consensus that both children 
with and without disabilities learn from each other. 

• The overall assessment of school experience by 
persons with disabilities is very positive, with an 
average of 4 on a scale of 1 to 5. 

• Concerns exist that Italy has still to overcome 
the micro exclusion that children with disabilities 
experience within inclusive settings. In 2015 the 
School Reform Law 107 intensified the quality of 
education support, and provided more resources 
and data. 

Transferability, scalability, and cost-efficiency
Italy’s legislation on Inclusive Education for all at 
every level is serving as a model for various coun-
tries undertaking school reform. Internationally, Italy 
engaged in the drafting of the UN Convention on the 
Rights of Persons with Disabilities, particularly its 
Article 24.  

Inclusive Education in Italy is not only required by law and thus rights-based but is being implemented 
throughout the country, sustained by a firm national consensus for full inclusion. Fewer than 1% of all 
children with special needs are educated in segregated settings.

ITALY / MINISTRY OF EDUCATION

Mr. Raffaele CIAMBRONE
Ministry of Education, Universities and Research, Rome, Italy
Phone: +39 06 5849 5935 – 5827
raffaele.ciambrone@istruzione.it
www.istruzione.it 

Mr Giampiero GRIFFO
DPI Italy, Via Dei Bizantini, 99 – 88046 – Lamezia Terme CZ, Italy
Phone: +39 0968 463499
dpitalia@dpitalia.org
www.dpitalia.org

Framework Law for the Assistance, Social 
Inclusion and the Rights of Persons with 
Disabilities no. 104 of 5th February 1992
Ministry of Education, Universities and 
Research, Italy

This photo has been taken in ìA. Rosminiî Secondary Lower School

during 2015 school year.

http://bit.ly/1Wjg2EN
http://bit.ly/1Wjg5Ao
mailto:raffaele.ciambrone@istruzione.it
http://www.istruzione.it
mailto:dpitalia@dpitalia.org
http://www.dpitalia.org
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In brief
The “It’s about Ability” programme (2010–2014) 
consisted of a nationwide campaign that engaged 
government officials, celebrities, civil society, educa-
tors, and school children to increase awareness of 
the rights of persons with disabilities, and to support 
reform on Inclusive Education and de-institutionaliza-
tion. This innovative approach – which involved young 
people both with and without disabilities as change 
agents –attracted a lot of public attention, and turned 
the campaign into a movement of social change 
as partners from all sectors and institutions were 
involved.

Innovative aspects

Unprecedented visibility: For the first time in Monte-
negro’s history the campaign gave visibility to children 
with disabilities, who participated in the main national 
and international children’s and art festivals, and who 
were regularly involved in consultations on campaign 
activities. 

Their own voices: Young people with disabilities were 
the true leaders and key spokespersons of the cam-
paign from the very beginning. They questioned their 
ministers and national and municipal parliamentarians 
about inclusive services. 

Becoming a social movement: The campaign turned 
into a national movement for social change as part-
ners from all sectors of society joined in. 

Context
Like many other Eastern European countries, Mon-
tenegro inherited an underdeveloped system for 
equitable care of children with disabilities. A legis-
lative reform was developed to address Inclusive 

Education and de-institutionalization. However, efforts 
to develop small group homes for children with severe 
disabilities failed due to hostility and prejudice by the 
hosting communities. To increase awareness of the 
rights of children with disabilities and to change social 
norms, UNICEF Montenegro launched in 2010 the 
Communication for Development campaign “It’s About 
Ability.” A participatory approach was applied from 
the beginning as disabled person’s organizations, 
especially associations of parents of children with 
disabilities, and youth with disabilities were involved 
in all campaign stages and in its task force. Based 
on Knowledge, Attitude, and Practice surveys and in 
consultation with the task force, UNICEF Montenegro 
developed the communication strategy and revised it 
regularly. 

Key features
UNICEF Montenegro’s “It’s about Ability” Programme 
of 2010 was an international non-legally-binding 
policy measure. Children were at the centre of 

Changing exclusionary behav-
iour patterns through advocacy  

Young people with and without disabilities playing together.

FACTS & FIGURES

• More than 100 partners from all sectors 
were drawn into a broad coalition for social 
change.

• A website with the surveys, promotional 
materials, stories, and videos is available.

• The percentage of Montenegrins who find 
it acceptable for a child with a disability to 
be the best friend of their non-disabled child 
increased from 22% in 2010 to 60% in 2015.

Sources: “It’s about Ability” campaign page with surveys, promotional material, stories and videos: http://www.unicef.org/montenegro/

campaigns_15881.html, UNICEF, State of the World’s Children Report 2013: http://uni.cf/1fF9Ez6

Promoting positive images of children  
with disabilities and enabling them  
to express their own story is crucial  
to breaking down the barriers to their  
inclusion. 
Benjamin Perks,  
UNICEF Montenegro Representative 

the campaign and spoke on the most popular TV 
and radio shows, spurring discussions concerning 
inclusion right up to the national Parliament. A broad 
social mobilization campaign comprised numerous 
stakeholders, such as the media, private sector, and 
celebrities, thus fuelling donations, volunteerism, 
etc. Active school parliaments increased and more 
children learned about their rights; some became 
young TV reporters and some spoke in the municipal 
parliaments. UNICEF ran national advertisements 
(TV, billboards, newspapers, social media, posters 
in schools and health centres, etc.) stressing the 
dignity and potential of children with disabilities. To 
add to the momentum, celebrities were featured in 
advertisements and attended events, while UNICEF 
Goodwill Ambassador Rambo Amadeus produced a 
programme song called “It’s about ability.”

Outcome, impact, and effectiveness 
• There was a five-fold increase in the number of chil-

dren with disabilities attending mainstream schools 
from 2009 to 2014.

• A quarter of the citizens who said they had changed 
their attitude under the influence of the campaign 
declared that they now communicated with children 
with disabilities more easily.

• In 2011 the campaign won the award for ‘the best 
humanitarian action’ in a competition organized by 
one of the country’s leading national TV stations 
and newspapers.  

UNICEF Montenegro’s “It‘s about Ability” programme – a nationwide TV and radio campaign from 2010 
to 2014 – significantly improved the attitudes of Montenegrins towards Inclusive Education. Whereas 
in 2010 only 35% of the population found it acceptable for a child with a disability to attend the same 
class as their own non-disabled child, this figure increased to 78% in 2015.

MONTENEGRO / UNICEF AND GOVERNMENT OF MONTENEGRO

Mr. Benjamin PERKS / Ms. Jelena PEROVIC
UNICEF Montenegro, Stanka Dragojevica bb, UN Eco Building, 
81000 Podgorica, Montenegro; Phone: + 38 22 04 47 48 2
bperks@unicef.org – jperovic@unicef.org
www.unicef.org/montenegro 

“It’s about Ability” Programme, 2010–2014
UNICEF Montenegro, in partnership with  
Government of Montenegro, EU and others, 
Montenegro

Transferability, scalability, and cost-efficiency
UNICEF Montenegro’s “It’s about Ability” Programme 
is now being replicated in other Central and East-
ern European countries. In three years more than 
$300,000 was invested in the campaign, which 
was presented as a good practice model at various 
international conferences and in the UNICEF flagship 
report State of the World’s Children 2013.  

Credit: UNICEF Montenegro/Dusko Miljanic

http://www.unicef.org/montenegro/campaigns_15881.html
http://www.unicef.org/montenegro/campaigns_15881.html
http://uni.cf/1fF9Ez6
mailto:bperks@unicef.org
mailto:jperovic@unicef.org
http://www.unicef.org/montenegro
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In brief
The Head Start programme was founded in 1965, was 
expanded in 1981, and was reauthorized in 2007. It is 
the largest federal programme to deliver high-quality 
early learning opportunities to low-income children 
under five, founded on the idea that every child 
deserves the chance to reach his or her full poten-
tial. The programme provides comprehensive early 
childhood education, health, nutrition, and parent 
involvement services. Since 1972 the programme had 
been required to reserve at least 10% of its enrolment 
opportunities for children with disabilities, with more 
specific requirements implemented as of 2007. 

Innovative aspects

Equal opportunity for all: Head Start pioneered solu-
tions to fight the effects of poverty and to build lad-

ders of opportunity by empowering children and their 
families to foster positive parent-child relationships, to 
reach for economic and family stability, and to make 
connections to their peers and their communities. 

Early identification: Head Start’s emphasis on pro-
viding developmental and health screenings helps to 
identify disabilities. 

Active recruitment: Head Start programmes actively 
recruit children with disabilities while also addressing 
the critical area of health and mental health.

Context
During the transition from pre-school to elementary 
school, children in low-income families are often disad-
vantaged, especially those with disabilities. Shortly 
after its launch in 1965, Head Start was expanded to a 
year-round programme. Since 1972 at least 10% of en-

Promoting school readiness 
and a head start for all 

Head Start children with disabilities go for a walk with other children and 

adult caregivers.

FACTS & FIGURES

• In 2013–2014, Head Start served 1,076,000 
children and pregnant women. 

• In 2014, 12.2% of enrolees were children with 
disabilities (108,316).

• In 2010–2011, there were 17,974 local edu-
cation agencies (LEA); 14,086 LEA Agree-
ments to Coordinate Disabilities Services; 
12,961 LEA Agreements to Coordinate Tran-
sition Services; 10,946 Pre-kindergarten Col-
laboration Resource Sharing Agreements; 
and 6,107 Part C Agreements to Coordinate 
Disabilities Services.  

Sources: U.S. Public Law 110-134 Improving Head Start for School Readiness Act of 2007: http://1.usa.gov/1k7lOIf 

Head Start Performance Standards, 2015: http://1.usa.gov/1N5ycny  

ED & HHS, Policy Statement on Inclusion in Early Childhood Programs, 2015: http://1.usa.gov/1Lu5Uhj 

I’m a Head Start kid. And 
thanks to an excellent  
teacher, Mrs. Pack, I did get 
a head start. I learned to love 
learning, and that love has 
stayed with me my whole life. 
That’s a foundation that all 
children can have. 
Sylvia Mathews Burwell, 22nd Secretary of Health & Human  
Services (HHS), United States of America

rolment opportunities had to be reserved for children 
with disabilities. In 1994, Early Head Start was intro-
duced, servicing children aged 0 to 3. The Improving 
Head Start for School Readiness Act of 2007 reau-
thorized the programme and required that at least 10 
percent of enrolees are children with disabilities and 
that specific provisions be provided to support them 
with high-quality early learning opportunities. Since 
2009 the Head Start Performance Standards have 
provided additional requirements applicable to both 
the Head Start and Early Head Start programmes.

Key features
The USA’s Head Start Programme is a national 
legally-binding policy that promotes school readiness 
of children under five from mainly low-income families. 
While Head Start serves pre-school children, Early 
Head Start serves infants, toddlers, and pregnant 
women. Based on the “whole child philosophy,” it 
comprises education, health, social, nutrition, as well 
as parental involvement services. Services are pro-
vided by a large variety of agencies (public, private, 
non-profit, and for-profit) to which federal grants are 
awarded directly. Since 2007 quality improvements 
have included a broader definition of disability, more 
accessible physical environments, stricter enrolment 
procedures, and better monitoring. Since 2009 
grantees are required to develop a disabilities service 
plan, to actively recruit children with disabilities, to 
complete health and developmental screenings, and 
to create an individualized education programme for 
every child with a disability.  

Outcome, impact, and effectiveness 
• As of 2015, Head Start has operated for 50 years. 

Today, all 50 U.S. states sponsor additional child 
care services and the majority of states sponsor 
pre-kindergarten programmes.

• Attendees of high-quality pre-schools – including 
Head Start enrolees – are less likely to need special 
education. 

• Children enrolled in Early Head Start were more 
likely to receive early intervention services for 
children with disabilities than comparable children 
not enrolled in the programme. 

Early childhood is the most critical phase of a child’s development. The USA’s Head Start programme, 
which promotes school readiness of children under five from mainly low-income families, is required 
to offer inclusive early childhood services and, since 2007, is mandated to ensure that at least 10% of 
enrolees are children with disabilities.

USA / DEPARTMENT OF HEALTH AND HUMAN SERVICES: HEAD START PROGRAMME OF 1965

Credit: This photo is a Federal resource and thus in the public domain.

Dr Blanca Enriquez / Mr Mark Greenberg
Administration for Children and Families, 901 D St SW, 6th 
Floor, Washington, DC 20447
Phone: +1 202 401-1822 – Blanca.Enriquez@acf.hhs.gov 
Mark.greenberg@acf.hhs.gov – www.acf.hhs.gov 

Head Start Programme of 1965,  
reauthorized in 2007
Administration for Children and Families,  
Department of Health and Human Services, 
United States of America

Transferability, scalability, and cost-efficiency
In 2014 the total costs for Head Start and Early Head 
Start was approximately $8.6 billion, an increase of $1 
billion since the programme’s reauthorization in 2007. 
In 2015 a joint U.S. Policy Statement on the Inclu-
sion of Children with Disabilities in Early Childhood 
Programmes highlighted Head Start’s role as a fully 
inclusive early childhood programme offering compre-
hensive services. The Office of Head Start frequently 
hosts visiting delegations from other countries – 
recently from Australia, India, and Singapore. 

http://1.usa.gov/1k7lOIf
http://1.usa.gov/1N5ycny
http://1.usa.gov/1Lu5Uhj
mailto:Blanca.Enriquez@acf.hhs.gov
mailto:Mark.greenberg@acf.hhs.gov
http://www.acf.hhs.gov
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In brief
In 2004 the United States and the European Union 
initiated a process of cooperation to harmonize the 
standardisation of ICT accessibility requirements in 
order to avoid conflicts. Following Mandate 376 of the 
European Commission, the European Standardization 
Organizations adopted the first European Standard on 
e-Accessibility in 2014. The U.S. Access Board is still in 
the process of updating the requirements of its stand-
ards, which are part of their regulation issued in 2000 
and to be finalized in 2016. The collaboration between 
the two administrations has resulted in standards that 
are closely harmonized and compatible. 

Innovative aspects

First-time cooperation: In terms of scale, the US–EU 
cooperation in the field of ICT accessibility is out-
standing. Since countries have unique regulatory 
and standards development processes, standards 
development takes a long time and the challenge is to 
ensure that the standards do not develop in different 
directions. 

Context
Information and communication technologies are high-
ly complex, as is the global nature of the ICT industry, 
which is characterized by fast innovation, a multiplicity 
of actors, and a general lack of awareness of ICT 
accessibility issues. To address the situation, coop-
eration between the United States and the European 
Union was initiated in 2004, with the aim to harmonize 
their ICT accessibility standards in terms of how digital 
applications and services – e.g., computers, smart-
phones/digital devices, ticketing machines, websites, 
emails – can be made accessible to persons with 
disabilities. In 2005 the European Commission issued 
Mandate 376, which led the European Standardization 
Organizations to set up a Joint Working Group. The 

Working Group included U.S. experts and developed 
the first European Standard on e-Accessibility in 2014 
(EN 301 549). From its side, in 2006 the U.S. Access 
Board formed a federal Advisory Committee, which 
likewise included European experts, to update the 
requirements of Section 508 of the Rehabilitation Act 
and Section 255 of the Communications Act. After 
issuing advance notices of proposed rulemaking in 
2010 and 2011, the Board consulted on the proposed 
rule (to be finalized by 2016). Disabled peoples organi-
zations participated in both processes. 

Key features
The US–EU’s Standards Dialogue on e-Accessibility, 
launched in 2004, is a bilateral policy measure that in 
the United States is legally binding (standard and reg-
ulation), while in the EU it is a voluntary standard (thus 
not legally binding). Close collaboration ensured that 
both policies are aligned across a number of important 

Transatlantic e-Accessibility 
standards cooperation 

Alejandro Moledo, European Disability Forum, at the final conference of the 

ICT4IAL project - www.ict4ial.eu

FACTS & FIGURES

• Regular meetings of transatlantic e-accessi-
bility dialogue have been held (about 10). 

• The U.S. Access Board published various 
drafts to facilitate alignment with the EU 
standards.

• As of 2014, the European Standard EN 301 
549 is available, completed by an online 
toolkit (http://mandate376.standards.eu/) 
and an “Accessibility Requirements Genera-
tor,” to help public administrations to get the 
exact information they need. The Standard 
will soon be available in the languages of 33 
European countries.

Sources: CEN-CENELEC-ETSI, European Standard on e-Accessibility EN 301 549, 2014: http://bit.ly/1MSXUHm  

U.S. Access Board, Proposed rule for 508 Standards and the 255 Guidelines, 2015: http://1.usa.gov/1kQBa4s 

Ambitious accessibility standards supported by 
public procurement policies are the key drivers 
for an inclusive society. Harmonising these ICT 
standards will lead to an unprecedented quan-
tity and quality of accessible technologies that 
are available to all.

Rodolfo Cattani,  
Secretary of the European Disability Forum, Italy

aspects. For instance, like Section 508 of the U.S. Re-
habilitation Act, which requires that federal agencies 
procure accessible products, the European Standard 
on e-Accessibility (EN 301 549) may be used by public 
bodies in the EU to define accessibility characteristics 
of ICT. The updated European Public Procurement 
Directives of 2014 requires public procurers to take 
into account accessibility criteria when drafting the 
technical specifications of the products and servic-
es they purchase, as does the European Structural 
and Investment Funds Regulations. In addition, the 
currently discussed proposal for a European Acces-
sibility Act includes the possibility of using standards 
as guidance to facilitate conformity by industry. Both 
standards contain equivalent requirements for the 
accessibility of user interfaces and refer to W3C/
WAI/ WCAG 2.0 as the de facto global standards for 
harmonisation of web accessibility. Further, both took 
the functionality approach towards ICT (instead of the 
product-by-product approach) and insist on the inter-
operability with (and among) assistive technologies.

Outcome, impact, and effectiveness 
• Two closely harmonized and compatible standards 

benefit at least 80 million persons with disabilities 
in the European Union, and 56.7 million in the United 
States.

• Public procurement amounts to € 1 trillion per year; 
and an increasing amount of these funds are invest-
ed in accessible technologies.

• Aligned standards remove ambiguity, streamline 
transatlantic trade in accessible ICT solutions, and 
create greater incentives for business to invest in 
new innovation.   

Transferability, scalability, and cost-efficiency
When governments procure only accessible ICT, 
they put enormous pressure on the industry to offer 
accessible products, since most manufactures will 
not produce separate products for governments and 
non-governmental purchasers. Both standards can 
also be used by private entities. At the European level, 
the currently discussed proposal for a European Ac-
cessibility Act includes the possibility of using volun-

Standards for information and communication technologies (ICT) such as the web, e-documents, 
 software, and other communication tools are one of the most powerful means of promoting accessi-
bility. By aligning their accessibility standardisation policies, the United States and European Union can 
create enormous leverage for accessible technologies and possibly lay the groundwork for an inter-
national standard.

USA AND EUROPEAN UNION: US–EU’S STANDARDS DIALOGUE ON E-ACCESSIBILITY 

Credit: ICT4IAL project

Mr. David M. CAPOZZI
U.S. Access Board, 1331 F Street, NW, Suite 1000, Washington, 
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capozzi@access-board.gov – www.access-board.gov 
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Department of Commerce, NIST - National Institute for 
 Standards and Technology, USA, ileana.martinez@nist.gov

Ms. Inmaculada PLACENCIA-PORRERO / Ms. Martina SINDELAR
Disability & Inclusion, Directorate General  Employment, Social 
Affairs and Equal Opportunities, Directorate-General for Internal 
Market, Industry, Entrepreneurship and SMEs, European Com-
mission, Brussels, Belgium, Inmaculada.placencia-porrero@
ec.europa.eu, Martina.Sindelar@ec.europa.eu
http://ec.europa.eu/social/main.jsp?catId=1137       

Mandate 376; European Standard on  
e-Accessibility EN 301 549 of 2014 
European Commission, European Union

Proposed rule for 508 Standards and  
the 255 Guidelines of 2015
U.S. Access Board, USA

tary standards to give presumption of conformity with 
the accessibility requirements. It refers to relevant ex-
isting European Mandates on accessibility standards 
including Mandate 376, which resulted in EN 301 549. 
In addition, the US–EU cooperation on e-accessibility 
recently became part of the  Transatlantic Trade and 
Investment Partnership negotiations. An international 
standard may be the appropriate next step for a truly 
international approach to e-accessibility. 

http://www.ict4ial.eu
http://mandate376.standards.eu
http://bit.ly/1MSXUHm
http://1.usa.gov/1kQBa4s
http://access-board.gov
http://www.access-board.gov
mailto:ileana.martinez@nist.gov
mailto:Inmaculada.placencia-porrero@ec.europa.eu
mailto:Inmaculada.placencia-porrero@ec.europa.eu
mailto:Martina.Sindelar@ec.europa.eu
http://ec.europa.eu/social/main.jsp?catId=1137
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Life Stories from Canada, Estonia, Ghana, 
Iraq, and Costa Rica

We have been gifted with two beautiful daughters:  Sydney and Greer. 
Sydney flew through the public school system from kindergarten through 
grade 12 in a relatively uneventful way, as did Greer. What’s exceptional about 
Greer’s experience is that she has Down Syndrome. Years ago, she never 
would have been afforded the opportunity to follow in her sister’s footsteps 
like many younger siblings dream to do. What’s even more exceptional is that 
Greer not only followed her sister’s footsteps in many regards, attending the 
same elementary and secondary schools, but she also paved her own path, 
participating in even more school activities than had her sister, and as such 
is today a capable, confident, and contributing member of our community. 
Because of New Brunswick’s Inclusive Education policy, Greer attended 
regular classes, received the necessary support, and participated fully in all 
school classes, activities, and clubs. In elementary school she participated in 
the drama and reading clubs and was acknowledged with a Bravery Award. 
Now in her final year of high school, she has:
- celebrated being a “Four Year Vet” in the annual high school musical 
   production
- held leadership positions in the Best Buddies Programme
- developed lifelong friendships
- lived an ordinary life
Who could ask for more?
Many people who have taught Greer or had her in their clubs have comment-
ed on what she had added to the respective group and its dynamics. She 
has often been acknowledged for adding joy to the group, bringing people 
together and inspiring others to conquer challenges. We are thankful for In-
clusive Education, which has enabled Greer to thrive rather than be marginal-
ized as have many before her and many in other less progressive places. 

This is my first job! I feel very happy 
because they have accepted me as I 
am. Prior to becoming a Loan Officer at 
BAC Credomatic I had been searching 
for work for many years, but no com-
pany would give me the opportunity to 
show my full potential because of my 
disability. My family has always been 
supportive, but life has not been shiny 
all the time. A few years ago I had to 
leave my university studies because I 
did not have enough money to cover 
the expenses. I felt very frustrated, but 
I never gave up. One day I applied for a 
job in a company that opened its doors 
to many unemployed persons with 
disabilities like me. 
Since that day my life has changed a 
lot. Thanks to this opportunity, I was 
able to finalize my university degree in 
Accounting and to have sufficient eco-
nomic stability to help my mother with 
the household expenses. Now I feel 
useful. Now I realize that I can manage 
many administrative tasks and can take 
on additional responsibilities because 
I have acquired new knowledge in the 
banking area. Now I see a future that 
before I never imagined. I see myself 
growing into new positions in the com-
pany, having new opportunities, and 
learning more every day. 
I hope my story can inspire more 
companies to believe in the potential of 
people with disabilities.

I have been working as a counsellor for 
students with special needs since 2010. 
I see on a daily basis how many of my 
students now continue to university, 
because they have noticed that others 
have been able to succeed in that 
environment. It is a wonderful feeling 
to see the beam in their eyes thanks 
to their newly found dignity, sense 
of purpose, and independence when 
they realize that an academic life at a 
university is truly accessible to them. 
At awareness-raising events, I have 
met students, cloakroom staff, and 
even cleaning ladies who have come 
to me to say how great it is that there 
are so many students with disabilities 
studying at Tallinn University of Tech-
nology (TUT) I have seen students with 
neck injuries able to study alone, to live 
in dorms, and to put on clothes with 
the help of a motorized bed. They are 
happy, independent, and capable of 
pursuing their futures and careers as 
valuable members of society.
I suppose one has to have lived in 
a post-Soviet state to realise how 
remarkable it is that in such few years 
both the older and the younger genera-
tion have seen and welcomed so many 
changes as part of their everyday life. 
By providing funding to people with 
disabilities and by giving them a push 
to try something that had previously 
been considered unthinkable and too 
expensive, the Primus programme has 
achieved a lot: greater awareness, 
accessibility, and joy for people with 
disabilities.

On weekends I reflect on my week-
ly activities. While reminiscing, my 
thoughts turned to a particular student 
who had caught my attention. I had not 
realized how long I had been serving 
as a special educator at the Anglican 
Primary School till my encounter with a 
young boy who was using a hearing aid. 
He approached me and we had a bit of 
a conversation. 

As I reminisced, in my mind’s eye I could see him as he shyly walked 
into class with his head low and his face expressionless. I remem-
bered the confusion in his eyes and his state of utmost isolation 
because he could not hear well while I taught the day’s lessons. 
Gradually, I developed techniques to coax him out of his shell and to 
help him with his studies. My class became a virtual sea of pictures, 
as I used a lot more images to communicate. I recalled how I vehe-
mently opposed the administrative decision to send him out of the 
school. My insistence led to the admission of a few other students 
like him, and soon my class had become inclusive. Other teachers 
learned from my example and more children like Kofi had the chance 
to become educated. Today, he stands before me a beneficiary of 
Inclusive Education. He had come to express his gratitude after 
learning how instrumental I was in getting him an education at the 
fundamental level.

I participated in a training course to be a support teacher for children with 
disabilities in the city of Erbil. I was placed in a school and assigned to work 
with a child with autism. I found the behaviour of the child very challenging. 
Hearing about my situation, officials from the Ministry of Education came 
to visit our school. They spoke for a long time with me, the family, and the 
school leadership about the rights of this child. They also came to the 
classroom, gave practical advice, and promised follow-up visits and support. 
Realising the importance of my job, I persevered. 
The student is now fully accepted in the school and making progress in the 
classroom. He has demonstrated a musical talent and even has a role in a 
music clip made to raise awareness of autism (  http://bit.ly/1S41uF1). Now, 
even if you asked me to leave, I would do the job voluntarily. 

THE STORY OF DICK AND ANDREA ALLEN

“Greer is not marginalized,  
but inspiring others”

THE STORY OF KOFI

“My class became a virtual  
sea of pictures.”

THE STORY OF A TEACHER AND HIS PUPIL WITH AUTISM

“The student even got a role in  
a music clip!”

THE STORY OF JOSE

“Now I feel  
useful!”

THE STORY OF SVEN KÕLLAMETS

“They find dignity and 
a sense of purpose”

Credit: Inclusion Ghana

Credit: Ministry of Work and Social Security of Costa Rica (2014)

Credit: Dick & Andrea Allen

http://bit.ly/1S41uF1
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Analysis per question, per region and the complete list of 
responses

Factsheets of all 12 Innovative Policies 2016,  
listed by country 

The Reseearch Network and acknowledgements to  
partners and contributors

Factsheets of all 86 Innovative Practices 2016,  
listed by country

Indicators

Policies Network

Practices
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Social indicators: Analysis of questions Social indicators: Regional differences
All answers by all respondents summarized and analysed by most “Yes” and “No” All 30 Social Indicators analyzed by regions and country groups

All answers by question Main article of UN CRPD Yes No N/A Indicator

1. Newly constructed buildings Accessibility 45% 32% 23% 4% 190  0,6 

2. Time frame for existing buildings Accessibility 22% 19% 59% 3% 173  0,3 

3. Urban transport system Accessibility 3% 42% 55% 3% 182  0,2 

4. Emergency early warning system Emergency 8% 29% 63% 8% 170  0,2 

5. Sign language recognition Political Participation 25% 38% 38% 7% 175  0,4 

6. Publicly available websites Political Participation 13% 28% 59% 6% 177  0,3 

7. Inclusive primary education Education 39% 52% 8% 3% 189  0,7 

8. Alternative testing methods for students Education 14% 54% 32% 10% 176  0,4 

9. Data on university graduates Data 5% 30% 65% 10% 169  0,2 

10. Accommodation in the workplace Employment 21% 33% 46% 5% 180  0,4 

11. Data on state employment Data 14% 35% 51% 6% 174  0,3 

12. Increase in employment Employment 22% 17% 60% 19% 162  0,3 

13. Data education/employment Data 21% 29% 51% 9% 180  0,4 

14. Umbrella organizations existing and funded Implementation and Monitoring 31% 35% 34% 7% 172  0,5 

15. CRPD focal points installed Implementation and Monitoring 18% 45% 38% 11% 173  0,4 

16. UN CRPD accessible format Implementation and Monitoring 9% 30% 60% 13% 169  0,2 

17. Legal framework Education 23% 55% 22% 7% 170  0,5 

18. Responsible Government Agency Education 57% 33% 10% 9% 172  0,7 

19. Public Funds Education 17% 49% 35% 9% 168  0,4 

20. Stakeholder Involvement Education 24% 47% 29% 14% 169  0,5 

21. Data on preschools and kindergarten Data 11% 37% 52% 19% 166  0,3 

22. Data on primary and secondary school Data 13% 45% 42% 37% 163  0,4 

23. Accessible schoolbooks Education 9% 53% 38% 13% 163  0,4 

24. Funding for reasonable accomodation in schools Education 9% 40% 50% 7% 163  0,3 

25. Foreign students Education 11% 30% 59% 11% 117  0,3 

26. Compliance with ISO 21542:2011 Accessibility 2% 21% 78% 10% 156  0,1 

27. Compulsory teacher training Education 17% 35% 48% 10% 160  0,3 

28. Data on teacher training Data 6% 47% 47% 12% 156  0,3 

29. Female university graduates Education 9% 22% 69% 12% 144  0,2 

30. Data on vocational training Data 6% 20% 74% 14% 155  0,2 
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1. Newly constructed buildings 0,71 0,90 0,58 0,29 0,42 0,49 0,58 0,61 0,74 0,70 0,71

2. Time frame for existing buildings 0,35 0,63 0,40 0,22 0,00 0,23 0,35 0,31 0,44 0,36 0,43

3. Urban transport system 0,38 0,50 0,28 0,20 0,21 0,10 0,21 0,24 0,40 0,40 0,23

4. Emergency early warning system 0,23 0,75 0,22 0,43 0,08 0,13 0,41 0,21 0,43 0,24 0,19

5. Sign language recognition 0,65 0,75 0,33 0,26 0,33 0,33 0,45 0,44 0,71 0,83 0,46

6. Publicly available websites 0,44 0,63 0,24 0,64 0,08 0,15 0,25 0,28 0,45 0,43 0,40

7. Inclusive primary education 0,72 0,88 0,67 0,34 0,50 0,63 0,71 0,67 0,61 0,67 0,60

8. Alternative testing methods for students 0,61 0,75 0,38 0,17 0,17 0,32 0,30 0,40 0,61 0,67 0,39

9. Data on university graduates 0,27 0,75 0,13 0,33 0,14 0,14 0,35 0,18 0,40 0,31 0,17

10. Accommodation in the workplace 0,63 0,75 0,38 0,36 0,08 0,25 0,30 0,39 0,62 0,63 0,30

11. Data on state employment 0,48 0,63 0,18 0,37 0,29 0,19 0,23 0,31 0,62 0,56 0,37

12. Increase in employment 0,30 0,13 0,17 0,41 0,42 0,31 0,06 0,32 0,40 0,29 0,35

13. Data education/employment 0,56 0,88 0,24 0,35 0,43 0,16 0,25 0,34 0,73 0,65 0,37

14. Umbrella organizations existing and funded 0,56 0,50 0,38 0,38 0,50 0,64 0,45 0,49 0,57 0,75 0,50

15. CRPD focal points installed 0,43 N.A. 0,46 0,24 0,50 0,34 0,64 0,44 0,40 0,42 0,57

16. UN CRPD accessible format 0,55 N.A. 0,20 0,45 0,21 0,08 0,30 0,27 0,44 0,56 0,37

17. Legal framework 0,53 0,88 0,59 0,67 0,36 0,47 0,55 0,51 0,54 0,47 0,46

18. Responsible Government Agency 0,84 0,88 0,81 0,36 0,50 0,70 0,86 0,73 0,86 0,83 0,75

19. Public Funds 0,50 0,88 0,35 0,46 0,36 0,35 0,59 0,41 0,55 0,53 0,42

20. Stakeholder Involvement 0,43 0,50 0,50 0,28 0,43 0,48 0,68 0,49 0,43 0,44 0,71

21. Data on preschools and kindergarten 0,39 0,75 0,25 0,40 0,17 0,18 0,50 0,28 0,52 0,40 0,29

22. Data on primary and secondary school 0,39 0,50 0,30 0,37 0,29 0,22 0,60 0,35 0,52 0,40 0,36

23. Accessible schoolbooks 0,50 0,63 0,32 0,26 0,14 0,27 0,27 0,35 0,55 0,59 0,35

24. Funding for reasonable accomodation in schools 0,37 0,75 0,36 0,15 0,21 0,22 0,30 0,30 0,45 0,37 0,42

25. Foreign students 0,34 0,75 0,22 0,22 0,17 0,23 0,25 0,24 0,60 0,55 0,20

26. Compliance with ISO 21542:2011 0,12 0,50 0,09 0,31 0,07 0,08 0,05 0,12 0,15 0,04 0,15

27. Compulsory teacher training 0,42 0,50 0,43 0,28 0,21 0,29 0,44 0,35 0,40 0,47 0,29

28. Data on teacher training 0,34 0,25 0,32 0,20 0,21 0,26 0,33 0,31 0,28 0,31 0,38

29. Female university graduates 0,22 0,50 0,17 0,21 0,29 0,13 0,19 0,21 0,36 0,25 0,27

30. Data on vocational training 0,22 0,25 0,07 0,00 0,14 0,10 0,17 0,16 0,23 0,21 0,18

Average Indicator 0,45 0,64 0,33 0,32 0,26 0,28 0,39 0,36 0,50 0,48 0,39

No of questionnaires per region/country group 37 5 26 66 7 42 12 168 34 25 17

Yes with 
qualifi- 
cations

Number  
of resp- 
ondents*

Ten Social Indicators with most “Yes”

18. Responsible Government Agency 57%

1. Newly constructed buildings 45%

7. Inclusive primary education 39%

14. Umbrella organizations existing and funded 31%

5. Sign language recognition 25%

20. Stakeholder Involvement 24%

17. Legal framework 23%

12. Increase in employment 22%

2. Time frame for existing buildings 22%

10. Accommodation in the workplace 21%

Ten Social Indicators with most “No”

26. Compliance with ISO 21542:2011 78%

30. Data on vocational training 74%

29. Female university graduates 69%

9. Data on university graduates 65%

4. Emergency early warning system 63%

12. Increase in employment 60%

16. UN CRPD accessible format 60%

25. Foreign students 59%

2. Time frame for existing buildings 59%

6. Publicly available websites 59%

Questions 1 to 16 are answered annually and cover important Articles of the UN CRPD. Questions 17 to 30 are changed annually and cover the annual topic of the 
Zero Project, which in 2015–16 was Education. Since most of the questions are relevant to more than one Article, decisions were made by the Zero Project where 
to attribute them. Indicator: Yes=1, Yes with Qualifications=0.5; No=0; N/A=not counted.; Total Number: N.A: (not available were not counted)
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Social Indicators: All responses to all  
30 questions, from 129 countries

Expert from Country

Organization

1. Newly constructed 
buildings

2. Time frame for existing 
buildings

3. Urban transport system

4. Emergency early warning 
system

5. Sign language recognition

6. Publicly available websites

7. Inclusive primary education

8. Alternative testing meth-
ods for students

9. Data on university grad-
uates

10. Accommodation in the 
workplace

11. Data on state employment

12. Increase in employment

13. Data education/employ-
ment

14. Umbrella organizations 
existing and funded

15. CRPD focal points 
installed

16. UN CRPD accessible 
format

17. Legal framework

18. Responsible Government 
Agency

19. Public Funds

20. Stakeholder Involvement

21. Data on preschools and 
kindergarten

22. Data on primary and 
secondary school

23. Accessible schoolbooks

24. Funding for reasonable 
accomodation in schools

25. Foreign students

26. Compliance with ISO 
21542:2011 

27. Compulsory teacher 
training

28. Data on teacher training

29. Female university 
graduates

30. Data on vocational 
training
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2. Time frame for existing 
buildings

3. Urban transport system

4. Emergency early warning 
system

5. Sign language recognition

6. Publicly available websites

7. Inclusive primary education

8. Alternative testing meth-
ods for students

9. Data on university grad-
uates

10. Accommodation in the 
workplace

11. Data on state employment
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ment
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existing and funded
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16. UN CRPD accessible 
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17. Legal framework
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Agency

19. Public Funds

20. Stakeholder Involvement
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22. Data on primary and 
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23. Accessible schoolbooks

24. Funding for reasonable 
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25. Foreign students
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graduates
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training
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All 86 Innovative Practices 2016
Listed by country of origin from A to Z

Title Country Organization

Creating mainstream schools in a war-torn country Afghanistan/
Sweden Swedish Committee for Afghanistan

Training the teachers and their trainers in Inclusive Education Armenia Bridge of Hope

Developing indicators for Inclusive Education in the Pacific Region Australia Monash University

Picture my Participation! Australia Child and Adolescent Health Service

University experience for persons with intellectual disabilities Australia Centre for Disability Studies 

Providing live transcripts of lessons and instant feedback to teachers Australia Access Innovation Media - The Visible Classroom

A toolkit giving children a voice who do not want to speak Australia Deakin University

Creating smart accessible media using Robobraille Austria Hilfsgemeinschaft - RoboBraille

Real jobs after being trained i a real bakery Austria Caritas & Gragger Bakery: BACK´mas Vocational 
Training

Easy to read newspaper articles, written by persons with learning difficulties Austria Jugend am Werk 

An All-Stakeholder-Approach towards Inclusive Education Austria Chance B Holding

Prevent bullying against women with learning difficulties  Austria Ninlil

A tablet that creates Braille, graphics and maps Austria BLITAB Technology

Promoting innovative assistive technologies internationally Austria University of Applied Sciences - AsTeRICS Academy

A computer mouse steered with the mouth Austria LIFEtool - IntegraMouse3

The sign language Avatar Project Austria signtime

Accessible learning materials for students with visual impairments Bangladesh YPSA (Young Power in Social Action)

Creating a role model of Inclusive Education  Bangladesh Plan International 

Holistic approach towards inclusive schools in Bangladesh Bangladesh Leonard Cheshire Disability 

Briding the gap to the IT Industry Belgium IBM - EnAble India

Supporting teachers with excellent reports on children´s improvements Belgium VCLB Gent

Jobs in kindergartens and elderly care for persons with intellectual disabilities Belgium Konekt - LetsCo! 

One children book in nine accessible formats Brazil WVA Editora

Multi-Stakeholder approach towards Inclusive Education in Burkina Faso Burkina Faso Ocades Tenkodogo and Light For The World

Inclusive Education for children who are blind or deaf, in Cambodia Cambodia Krousar Thmey

A sign language curriculum especially for parents Canada Carleton University

Supporting architects and urban planners to understand accessibility Canada GAATES

All you need to know to open the door to the labour market Finland Aspa Foundation

Finnish antibullying program for schools going international Finland University of Turku - KiVa

E-Learning for teachers, carers and families France La Fondation des Amis de l'Atelier 

Step by stop towards an inclusive university Germany TU Dortmund - Dortmund Center for Disability 

Persons with learning difficulties as IT Trainers Germany PIKSL

New museum experiences for persons with learning difficulties Germany PIKSL

Remote speech-to-text and sign language interpretation Germany VerbaVoice

English skills for persons with learning difficulties Hungary GNW

Indian campaign to educate children with visual impairment going global India ICEVI - Global Campaign on Education

Guidelines and Toolkits towards fully accessible schools India Samarthyam

Studying law for all students from underprivileged communities India IDIA Charitable Trust        

Vocational training leading directly to jobs in the open labour market India Youth4Jobs Foundation - Parivartan

Creating a more accessible Ireland for children who are deaf Ireland Ministry of Education - Sound Advice

Fully accessible websites, automatically created Israel User1st

Title Country Organization

Teaching sign language to everyone, in an entertaining way Israel Access Israel

Using iPads to create multiple information channels Italy Centro Leonardo Education

Video-Interpreting Service for sign language and foreign languages Italy VEASYT Live! 

Music as education and communication tool for students with Autism Italy Istituto Comprensivo Via Dei Boschi

Simulating a supermarket as a learning environment Italy ISTITUTO C. Colombo

Video Emergency Line for Persons with Hearing Impairments Jordan Higher Council For Affairs Of Persons With Disabilities

Creating inclusive pre-school institutions Kosovo Save the Children 

Training carers, family and staff via a web platform Luxemburg Association des Parents d'Enfants Mentalement 
Handicapés

Assistive technologies and teacher training in mainstream schools Macedonia Open the Windows 

How to teach students with and without disabilities equally Mexico Universidad Tecnológica Santa Catarina 

Accessible textbooks for all blind students using Android technology Nepal Action on Disability Rights and Development

Using courts and litigation for the right to Inclusive Education Netherlands Dutch Association for Disabled Children: In1School 

Creating communities for early childhood interventions Nicaragua ASOPIECAD

Adding Universal Design in the curricula of ICT students Norway Oslo and Akershus University College 

Quality healthcare and counseling through video technology Pakistan DoctHERs

Access to education for refugee children Rwanda Initiative for Refugees living with Disability 

Training and employment of youth with disabilities in several African countries Rwanda, Ethiopia 
and Kenya Light for the World - EmployAble

E-Learning platform for learning materials in Audio and Video Serbia Milan Petrovic School - Milance

Finding employment by training and job rotation South Africa The Living Link 

Improving speech by visualizing it South Africa ADJ Electronics - Bellen Speech Visualizer 

Stimulation kit and training for caregivers South Africa Uhambo Foundation - Ndinogona Stimulation Pro-
gramme

Teaching blind students in regular school classes Spain Fundacion ONCE´s Educative Model

Breaking down barriers to scientific knowledge Spain Universidad Complutense Madrid

Learning to manage one´s own personal finances Spain Fundacion ONCE

Controlling the computer with eye movements Spain Irisbond

Using technology in the classroom as a support for all students Sweden The Swedish Agency for Participation

Using technology to support blind learners on all levels of education Tanzania Tanzania League of the Blind

Creating a role model for Tanzania`s Inclusive Education policy Tanzania Add International 

Social inclusion through Special Olympics Unified Sports Recreation Turkey Special Olympics Europe/Eurasia

Training teachers to keep children with disabilities in school Uganda Uganda Society for Disabled Children

Preventing Bullying in English Schools UK World of Inclusion Limited

Reducing all forms of prejudice-based bullying UK Centre for Studies and Inclusive Education

Enable visually impaired people to travel independently UK Royal London Society for Blind People - Wayfindr

Itinerant Teachers deliver Inclusive Education in Togo UK Handicap International 

Sign language interpretation on video for customers UK Barclays Bank - SignVideo

From hidden children to Inclusive Education in the Ukraine Ukraine/Canada The Canadian Centre on Disability Studies 

Creating school communities of acceptance, inclusion and respect USA Special Olympics Arizona

A curriculum for the UN CRPD in already six languages USA University of Syracuse - Burton Blatt Institute

One accessible textbook platform for all universities USA AMAC Accessibility Solutions

Analyzing the whole policy framework to identify barriers towards inclusion USA TASH

The million-user online platform, strengthening Latin American DPOs USA/Latin Ameri-
ca and Carribean The Trust for the Americas - POETA

Low cost technology for young people with vision impairment Vietnam Nhat Hong Center 

Transforming special schools into early intervention centres Vietnam Medical Committee Netherlands-Vietnam 

Inclusive school systems rolled out in Zimbabwe Zimbabwe Leonard Cheshire Zimbabwe Trust

Integrating Inclusive Education in local communities in Zimbabwe Zimbabwe Jairos Jiri Association
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All 12 Innovative Policies 2016 Research Network of the Zero Project
Listed by country of origin from A to Z, with a brief description List by country to all nominators, evalulators and questionnaire respondents

Title Country Brief Summary Name of Policy

Brazil’s billion dollar 
National Plan for
Inclusive Education

Brazil Inclusive Education cannot be provided in a vacuum. From physically accessible education 
infrastructures to school transport, from assistive devices to knowledgeable teachers, 
and last but not least cash support for deprived parents and their out-of-school children. 
In a comprehensive and ambitious manner, Brazil’s National Plan ‘Living without Limit’ 
addressed all these issues.

National Plan of Rights of Per-
sons with Disabilities ‘Living 
without Limit’, 2011 

Canada’s New 
Brunswick forbids
segregated edu-
cation  

Canada Canada’s Province of New Brunswick adopted a legally-binding policy on Inclusive 
Education in 2013. It sets out clear and easy-to-follow requirements for all public schools, 
installs education support teams, and defines Personalized Learning Plans. It forbids 
segregated settings and targets all children, not only those with disabilities. 

New Brunswick’s Policy 322 
on Inclusive Education, 2013

Boosting the 
employability of 
Costa Ricans with 
disabilities

Costa Rica Costa Rica’s National Plan for Work Inclusion of People with Disabilities comprises various 
measures, countrywide, to increase access to the open labour market for persons with 
disabilities. They include training, targeted employment services and job intermediation. 
Initiated in 2012, the Plan has produced positive, quantifiable results. 

National Plan for Work Inclu-
sion of People with Disabilities, 
2012-2015

Access to higher 
education in 
Estonia 

Estonia By providing training for entrants, study and career counselling as well as scholarships, 
Estonia’s Primus Programme has successfully acted as a real door opener for numerous 
students with disabilities. The programme was funded by the European Social Fund and 
ended in 2015, but many measures are continuously implemented. 

Primus Programme for Higher 
Education Quality Enhance-
ment, 2008-2015

Inclusive Education 
rolled out in whole 
Ghana 

Ghana Ghana’s Inclusive Education Policy, together with its comprehensive implementation plan 
until 2019, has introduced Inclusive Education in schools countrywide. The programme 
has expanded from 29 districts in seven regions in 2011 to 48 districts in all ten regions by 
2013.

Inclusive Education Policy, 
2013

Mandatory 
minimum standards 
for education in 
emergencies

Interna-
tional 

Education during emergency situations provides physical, psychosocial and cognitive 
protection that can sustain lives. Thanks to the INEE Minimum Standards for Education, 
which articulate the minimum level of educational quality and access, including for all 
children with disabilities, the provision of education in emergencies became mandatory 
worldwide in 2010. 

INEE Minimum Standards for 
Education: Preparedness, 
Response, Recovery and INEE 
Toolkit, 2004 

Inclusive Educa-
tion in post-war 
instability

Iraq The Inclusive Education Programme of Iraq’s Region of Kurdistan demonstrates that early 
intervention and Inclusive Education, with the help of on inclusive learning materials and 
staff training, are possible within post-war instability and dire economic conditions. By 
2010, the programme reached 2,051 children, 318 schools and 400 teachers.

Inclusive Education Pro-
gramme of Iraqi-Kurdistan, 
2007

Universal Design in 
Irish Tourism Ser-
vices as a business 
case

Ireland Ireland’s Standard on Universal Design in Tourism Services demonstrates that more 
accessible customer communications neither do require much staff training, nor are they 
costly; they even provide business benefits, increasing sales by accessible online booking, 
clarity of their menus and reducing complaints. 

Irish Standard I.S. 373:2013 on 
Universal Design for Customer 
Engagement in Tourism Ser-
vices, 2013 

In Italy, students
with disabilities are 
not segregated 

Italy Inclusive Education in Italy is not only required by law and thus rights-based, but is being 
implemented throughout the country, sustained by a firm national consensus for full inclu-
sion. Less than one percent of all children with special needs are educated in segregated 
settings.

Framework Law for the 
Assistance, Social Inclusion 
and the Rights of Persons with 
Disabilities no. 104, 1992

Changing exclu-
sionary behaviour 
patterns through 
advocacy 

Montene-
gro 

UNICEF Montenegro’s « It's about Ability » Programme - a nationwide TV and radio 
campaign in Montenegro from 2010 to 2014 - improved substantially and sustainably the 
attitudes of Montenegrins towards Inclusive Education. Whilst in 2010 only 35 percent of 
the population found it acceptable for a child with disability to attend the same class with 
theirs, this increased to 78 percent in 2015.

UNICEF Montenegro’s It's 
about Ability Programme, 2010

Promoting school 
readiness and a 
head start for all 

United 
States of 
America

Early childhood is the most critical phase of a child’s development. The USA’s Head Start 
programme, that promotes school readiness of children under 5 from mainly low-income 
families, is required to offer inclusive early childhood services and, since 2007, has to 
ensure that at least 10 percent of enrollees are children with disabilities. 

Head Start Programme, 1965, 
reauthorized in 2007

Transatlantic  
e-Accessibility 
standards cooper-
ation 

United 
States of 
America & 
European 
Union

Standards for information and communication technologies such as web, documents, 
software, and communication tools, are one of the most powerful tools towards accessi-
ble technologies. By aligning their accessibility standardisation policies, the US and EU will 
create an unmatched leverage for accessible technologies and possibly lay the ground-
work for an international standard.

EU: Mandate 376 and Europe-
an Standard on e-Accessibility 
EN 301 549, 2014; US: Pro-
posed rule for 508 Standards 
and the 255 Guidelines, 2015

Afghanistan

Mohammad Sadiq MOHIBI Afghanistan CBR Network

Albania

Anila MECO Save the Children, Albania Program

Arian MALCELLARI Head school Gimnasium:M.Çollaku

Ingrid JONES Partnere per Femijet

Ismailaj NDREK Albanian National Concil

Zela KOKA MEDPAK

Angola

Silva Lopes Etiambulo AGOSTINHO ANDA

Antigua a. Barbuda

Leslie EMANUEL Association of Persons with Disabilities

Argentina

Karina PUDOR Iguazú Argentina C.E.E.S.A.

Armenia

Armen ALAVERDYAN Unison NGO

Marine MALKHASYAN UNDP

Susanna TADEVOSYAN NGO "Bridge of Hope"

Australia

Benjamin QUANSAH Good Shepherd Community Services

Cher NICHOLSON ASSET & HCSCC

Christina RYAN Advocacy for Inclusion

Graeme SMITH Ability Research Centre

Keith MARTIN Epic Assist

Stian H THORESEN Curtin University

Therese CAMPBELL WorkFocus Group

Austria

Albert BRANDSTÄTTER Lebenshilfe Österreich

Andreas JESSE autArK Soziale Dienstleistungs-GmbH

Angela WROBLEWSKI IHS

Christina MEIERSCHITZ ÖAR

Daniele MARANO Hilfsgemeinschaft 

David HOFER LIFEtool gemeinnützige GmbH

Elisabeth KERN Institut für Sozialdienste Vorarlberg

Elisabeth KRÖN Specialisterne Austria

Elmar W.M. FÜRST WU Wien

Erwin BUCHINGER Behindertenanwaltschaft des Bundes

Franz DOTTER Klagenfurt University

Germain Jean-Marie WEBER Universität Wien, Fakultät für Psychologie

Hans-Jürgen GROSS Groß Consulting

Hansjörg HOFER Federal Ministry for Social Affairs

Helga FASCHING Universität Wien

Joanna KINBERGER Diakonie

Johanna MANG Light for the World

Karin ASTEGGER Lebenshilfe Salzburg

Klaudia KAROLINY Selbstbestimmt-Leben-Initiative OÖ

Klaus HÖCKNER Hilfsgemeinschaft

Klaus MIESENBERGER Johannes Kepler Universität Linz

Markus PRÖLL Xcessity Software Solutions

Marlies NEUMÜLLER Caritas Austria

Martin SCHENK Diakonie Austria

Max RUBISCH Sozialministerium

Michael ALTRICHTER Speed Beteiligungen

Norbert KRAMMER VertretungsNetz - Sachwalterschaft

Otto LAMBAUER Caritas Wien

Paul ELLMAUER Lebenshilfe Salzburg

Richard WIMBERGER Bundeszentrum Inklusive Bildung 

Rotraut KRALL KHM

Sabine NEUSÜSS Stadt Salzburg Magistrat

Sandra EDELMANN DisAbility Performance

Shadi ABOU-ZAHRA W3C Consortium

Slavi SLAVEV BLITAB Technology GmbH

Susanne GRABENHOFER Selbstbestimmt Leben Steiermark

Thaddäus PROMBERGER Selbstbestimmt Leben Steiermark

Walburga FRÖHLICH atempo GmbH

Walter WASNER Ministry for Transport, Innovation, Tech.

Azerbaijan

Davud RAHIMLI UDPO

Davud RAQIMLI UDPO

Davud REHIMLI UDPO

Firuza BABAYEVA Society "For International Coopration"

Bangladesh

Abdus SATTAR DULAL BPKS

Salma MAHBUB PNSP

Barbados

Colbert ASHBY Barbados National Organization

Roseanna TUDOR Barbados Council for the Disabled

Belgium

Alex VERHEYDEN ADO Icarus 

Gauthier DE BECO University of Leeds

Luk ZELDERLOO EASPD

Martine AITKEN incluD-ed

Silvia BALMAS European Foundation Centre

Sonja DESIMPEL

Yves VEULLIET IBM

Belize

Roxanne MARIN BAPDA

Bénin

Abdel Rahman OUOROU BARE COIPH

Géronime TOKPO Fédération des Associations

Théodule MAGAN C. M. MIWADAGBE

Bhutan

Sanga DORJI DPAB

Bosnia-Herzegovina

Jasminko BIJELIĆ "Lotos" Tuzla

Brazil

Joelson DIAS Barbosa e Dias Advogados Associados

Luis MAUCH Mais Diferenças

Luiz Alberto David ARAUJO Pontifícia Univ Católica de São Paulo

Bulgaria

Ivan KARAGYOZOV mental league

Lyubov DRAGANOVA Sozopol Foundation

Mincho KORALSKI Agency for People with Disabilities

Burkina Faso

Evelyne HIEN WINKOUN FEBAH

Burundi

Adelaide NYIGINA UPHB

Cambodia

Sophan KY CDPO

Vichetra KONG Komar Pikar Foundation 

Cameroon

Ntobuah JULIUS MVENYI Cameroon Disable Person Assoc.

Canada

Benjamin DARD Christoffel Blind Mission

Betty DION GAATES

Bob TOPPING GAATES

Diane RICHLER Inclusion International

Inés-Elvira B. DE ESCALLÓN Inclusion International

Karen MCCALL Karlen Communications

Cape Verde

Cardoso DAVID ANTÓNIO FECAD

Chile

Daniela ESMAR GUTIERREZ

Leonardo FARFAN MUÑOZ Fundacion Amasperger

Pamela YAÑEZ Comunidades inclusivas 

Song SONG Intellectual a Dev Disability Network

China, Hong Kong

Sania YAU New Life Psychiatric Rehabilitation  

Colombia

Lucas CORREA-MONTOYA Saldarriaga-Concha Foundation

Luis CÁRDENAS SED

Ximena SERPA RIADIS

Congo, Dem. Republic

Innocent ZENGBA CICPH

Cook Islands

Kevin HOSKING Cook Islands National Disability Council

Cote D'Ivoire

Dabla OUATTARA COPHCI

Croatia

Ada STOJANOVIC BABIC NGO Susret

Dijana BOROVIĆ-GALOVIĆ Centar za rehabilitaciju ˝Ozalj˝

Ladislav LAMZA Osijek "I am just like you"

Lana JURKO Network of Education Policy Centers

Nada JAKIR Ministry of Science, Eduaction, Sports 

Ružica STIPČIĆ Centre for rehabilitation Zagreb

Slavenka MARTINOVIC Center for Adult Education Validus

Zdenka VIŠNJIĆ Gospodarska škola Čakovec
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Cyprus

Chrysis MICHAELIDES European Social Forum Cyprus

Czech Republic

Ondrej FOLK Czech National Disability Council

Šárka KÁŇOVÁ Charles University

Denmark

Andreas JULL SØRENSEN Danish Disability Council

Dominica

Nathalie MURPHY DAPD

Dominican Republic

Ana Mercedes MOTA CASTRO ALOPEDIS

Bernardo SANTANA CABRERA Federación Nacional 

Caridad ALTAGRACIA ALOPEDIS

Eric Dalby. ALBAREZ MERCADO. Federación Nacional

Ingrid MEDRANO Federación Nacional 

Manuela Josefina MORA FELIZ Federación Nacional 

Pania SANTANA RODRÍGUEZ Federación Nacional 

Vicente ENCARNACIÓN MONTERO ALOPEDIS

Ecuador

Ana Lucia ARELLANO RIADIS

Lenin MORENO UN Secretary General's Special Envoy 

Natasha LUDWIG CBM

Egypt

Ahmed EL ABADY 7 million organization (DPOs) 

El Salvador

Angélica MONTEAGUDO ACOGIPRI

Ethiopia

Shitaye ASTAWES FENAPD

Tefera TADESSE Salu 

Fiji

Rakesh CHAND Fiji Disabled Peoples Federation

Finland

Jyrki PINOMAA Aspa Foundation

Phillipa SANDHOLM World Federation of the Deaf

France

Bernadette GROSYEUX Centre de la Gabrielle

Catherine AGIUS Foundation de France

Denis PELSY Fondation des Amis de l'Atelier

Ernestine NGO MELHA IREDU/Université de Bourgogne

Gambia

Ebrima DIBBASEY Gambia Federation of Disabled

Georgia

Davit GABAIDZE Government Republik of Ajara

Germany

Angela SACK-HAUCHWITZ Eine Mitte für alle

Birgit ROTHENBERG University Dortmund

Christiane RISCHER MOBILE - Selbstbestimmtes Leben 

Dieter-Lebrecht KOCH European Parliament

Dunja KIETZ MOBILE - Selbstbestimmtes Leben 

Helmut VOGEL Deutscher Gehörlosen-Bund e.V.

Janet WULF-SCHNABEL Stiftung Drachensee

Kurt-Ulrich WIGGERS In der Gemeinde leben gGmbH

Manuel SALOMON MOBILE - Selbstbestimmtes Leben 

Rüdiger LEIDNER German Federation for the Blind 

Ulrich PFEUFER St. Augustinus - Behindertenhilfe

Ghana

Auberon JELEEL ODOOM Inclusion Ghana

Juventus DUORINAAH National association of the Deaf

Yaw Ofori DEBRA Ghana Federation of the Disabled

Greece

Athena FRANGOULI Society of Socal Psychiatry 

Ilias RAFAIL IASIS NGO

Guatemala

Luis RAYMUNDO COPDIGUA

Victor Armando CRISTALES RAMIREZ Colectivo de Educacion para todas 

Guinea

François Moriba DOPAVOGUI FEGUIPAH

Nancy Rose CRESPIN Association pour la Promotion 

Guyana

Ganesh SINGH Council of Organisations 

Haiti

Joseph ALEXIS CBM

Marie Jessie ALEXANDRE MUSCADIN Réseau Associatif 

Honduras

Dayana MARTINZ BURKE ANADISH-DPI Honduras

Dayana MARTINEZ Fuhril

Hungary

Raluca BUNEA Open Society Foundations

Iceland

Magnús STEPHENSEN University of Iceland

India

Javed ABIDI NCPEDP

Jayshree RAVEENDRAN Ability Foundation

Meera SHENOY Youth4Jobs Foundation

Parul GHOSH Department of Empowerment

Rajasree VRINDAVAN ST. JOSEPH'S COLLEGE

V Isaac GEORGE Wipro Infrastrucutre Engineering

Indonesia

Antoni TSAPUTRA PPDI Kota Padang

Maria UN HWDI

Nuah Perdamenta TARIGAN GPDLI

Sunarman SUKAMTO CBR - DTC 

Iraq

Alhasan ALREFAEY Short People Association in Thi-Qar 

Noori Raza Ahmed BARZINJY Rozh Society for PWDs in Kurdistan 

Ireland

Caroline CARSWELL Sound Advice Ireland

Frank LARKIN Donegal Centre for Independent Living

James HUBBARD Centre for Excellence in Universal Design

James MCCLEAN Cairde Le Cheile

Louise MCCANN Disability Federation of Ireland 

Rose KAVANAGH INCADDS

Israel

Avital SANDLER-LOEFF American Jewish Joint  Committee

Michal RIMON Access Israel

Michal SADEH Access Israel

Italy

Alessandro REDAVIDE Consulta per le Persone in Difficoltà

Brando BENIFEI European Parliament

Daniela ORLANDI Pro get to Inclusivo

Giampiero GRIFFO Forum Italiano sulla Disabilita

Ianes DARIO Universität Bolzano

Maura Clotilde VIEZZOLI CISP

Jamaica

Samantha CHANTRELLE Digicel Foundation

Japan

Ryosuke MATSUIR Society for Rehabilitation

Yasunobu ISHII The Nippon Foundation

Jordan

Adnan AL ABOUDI Equality Association 

Frances ABOUZEID USAID 

Rana MATAR King's Academy

Kenya

Anderson GITONGA United Disabled Persons of Kenya

Elizabeth KAMUNDIA University of Pretoria

Joseph EVANS Swedish Committee for Afghanistan

Kosovo

Drita KADRIU Center for Democratization Civile Sociati 

Lulavere BEHLULI Ministry Of Education Science, Technology 

Kuwait

Fatemah R. S. ALAQROUQAH Center for Child Evaluation & T.

Kyrgyzstan

Seinep DYIKANBAEVA APDC

Laos

Nouanta LATSAVONGXAY Lao Disabled People’s Association

Lebanon

Geroges XANTHOPOULOS Arcenciel

Nawaf KABBARA AOPD

Lesotho

Rabasotho MOELETSI (LNFOD

Liberia

Naomi B. HARRIS NUOD

Libya

Abdusalam SHLEBAK Libyan Paralympic

Bashir EL FAITORY Libyan Organization for the Rights of PWD

Lithuania

Ramunė ŠIDLAUSKAITĖ Association of people with disabilities

Luxembourg

Arthur LIMBACH-REICH University of Luxembourg

Jones GINETTE MTEESS

Raymond CECCOTTO APEMH Foundation

Silvio SAGRAMOLA Info-Handicap

Yannick BREUER Info-handicap

Macedonia

Elena KOCHOSKA Polio Plus 

Gordana NESTOROVSKA School ,Joakim Krchoski, Volkovo

Vladimir LAZOVSKI Open the Windows

Madagascar

Ralphine RAZAKA Réseau National des Femmes Handicapées

Malawi

Naomie KALUA Federation of Disability Organizations

Malaysia

Gayathri VADIVEL Social Security Organisation Malaysia

Natalia ILIEVA Asia-Pacific Broadcasting Union

Noor Yasmin ABDUL KARIM CBR Network

Maldives

Ahmed Mohamed AHMED MAPD

Mali

Moctar BA FEMAPH

Malta

Amy CAMILLERI ZAHRA National Commission 

Marthese MUGLIETTE Federation of Organisations

Mauritania

Amina EL MOKHTAR Mauritanian disable women conglomerate

El Kotob MAHAM BABOU  des Personnes Handicapees

Mauritius

Nalini RAMASAMY Fraternite Mauricienne 

Mexico

Andres BALCAZAR GAATES

Diana ACUÑA CBM

Irene TORICES RODARTE Geishad A.C.

Micronesia

Nelbert PEREZ Pohnpei Consumer Organization 

Moldova

Domnica GINU Lumos Foundation

Galina BULAT Lumos

Iuri GHEORGHITA The Association of Rehabilitation

Vitali COVALIOV Union of organizations of PWD

Vitalie MESTER Centre of Legal Assistance 

Mongolia

Munkhtul KHATANBAATAR Universal Progress ILC

Montenegro

Anita MARIC Bureou for Education

Goran MACANOVIC Union of the Blind of Montengro 

Marina VUJAČIĆ Association of youth with disabilities

Morocco

Ahmed BERKIA Union Marocain des Organisations 

Ismail BOUDROUS Association Basma 

Myanmar

Nay Lin Soe SOE Myanmar Independent Living Initiative

Nyunt THANE Myanmar Down Syndrome Association

Salai  VANNI BAWI Myanmar Council of PWD

Salai Vanni BAWI Myanmar Council of PWD

Namibia

Cynthy HAIHAMBO University of Namibia

Nepal

Birendra POKHAREL ADRAD

Maheshwar GHIMIRE Nepal  Disabled Human Rights Center

Shudarson SUBEDI National Federation of the Disabled

Suraj SIGDEL IFES

Netherlands

Joni OYSERMAN Signhands

Jose SMITS inclusienederland

Mathilde DE GEUS DGA

Michael KAMP GLADNET

Sander SCHOT Light for the World

New Zealand

Claire STEWART IHC

Karen KHAYAT Freelance education consultant

Paula BOOTH Disabled Persons Assembly 

Sally JACKSON Ministry of Education

Shannon HENNIG Inclusive Communication

Nicaragua

Katharina PFORTNER CBM

Wilber TORRES MORALES ORD

Niger

Alzouma Maiga IDRISS Fédération Nigérienne 

Nigeria

Chinenye OKOYE UZOH Disability Aid Organisation 

Christian NJOKU Mopotac - Africa

Ekaete UMOH Joint National Association of PWD

Norway

Eli KNØSEN Equality and antidiscrimination ombud

G. Anthony GIANNOUMIS Oslo and Akershus University 

Tove Linnea BRANDVIK Independent living Norway

Vibeke Marøy MELSTRØM Uloba - Independent Living Norway

Pakistan

Atta HAQ Youth Association for Development

Ghulam Nabi NIZAMANI CBR Asia Pacific Network

M. Mobin Uddin MOBIN UDDIN PDPI

Muzammal ISLAM STAR Association

Omair AHMAD Network of Organizations 

Zeeshan YOUSAF Naya Jeevan

Palestine

Ola Abu ALGHAIB University of East Anglia 

Awad ABAIYAT Palestinian General Union of PWD 

Refat SABBAH Teacher Creativity Center 

Panama

Jose Maria BATISTA GUTIERREZ Anisopedi

Papua New Guinea

Ipul POWASEU PNG Assembly of Disabled Persons

Peru

Hugo LEON IBAÑEZ CONFENADIP 

Liliana PEÑAHERRERA Sociedad Peruana de Sindrome Down

Renata BREGAGLIO Pontificia Universidad Católica del Perú

Philippines

Carmen ZUBIAGA National Council on Disability Affairs

Dandy VICTA National Council on Disability Affairs

Jennifer v. GARCIA Philippine Coalition on the UNCRPD

Remberto ESPOSA JR Philippine Web Accessibility Group

Renante BASAS Commission on Human Rights

Victor RESCOBER Philippine Blind Union Inc.

Poland

Joanna WOJTYNSKA Polish Disability Forum

Qatar

David BANES Mada

Romania

Marin MIC Inocenti Foundation

Matei GHIGIU 3DecembrieALTfel

Rwanda

Sam BADEGE NOUSPR

Saint Kitts And Nevis

Patricia  Nurse CLARKE St. Kitts Nevis Association 

Saint Lucia

Merphilus James JAMES National Council of and for PWD

St Vincent/Grenadines

Patricia CUMBERBATCH National Soceity of persons with disAbility

Samoa

Nofovaleane MAPUSUA NOLA (Nuanua O Le Alofa) 

Saudi Arabia

Azara ALA'A Fair Dear

HRH Princess Latifa AL-SAUD Saudi Association for Parents of PWD

Senegal

Gorgui DIALLO Action Enfance Senegal

Ibrahima BOB British Embassy Dakar

Yatma FALL Federation Senegalaise des Associations 

Serbia

Hiljmnijeta APUK NGO Little People of Kosova 

Sierra Leone

Solomon SABONDO Disability Awareness Action Group (DAAG)

Singapore

Marissa MEDJERAL-MILLS Disabled People’s Association

Solomon Islands

Casper FA'ASALA Disabled Persons Rehabilitation Association

Somalia

Abbas ADDOW SODEN

South Africa

Devon PALANEE ATHENA - Interactive Training Network

Gillian MOSES Disabled People South Africa

Marque PRETORIUS Victory Over Disability Homes

Shona MCDONALD Shonaquip

Stanley BAWDEN The Living Link

Susanne DIPPENAAR ATHENA - Interactive Training Network

(continued)
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Spain

Carla BONINO COVAS Fundación ONCE

Carlos SANCHEZ Fundación ONCE

Cecilia CONDE CSR-D

Cesar MAURI Confederacion ASPACE

Emmanuelle GUTIÉRREZ Y RESTREPO Fundación Sidar - Acceso Universal

Enrique Diego BERNARDO EMT Madrid, S.A.

Javier ARROYO MÉNDEZ ASPAYM-Madrid

Jesús HERNÁNDEZ ONCE Foundation

Josep M. SOLÉ Fundació Tutelar de les Comarques Gironines

Juan Carlos CHICOTE Ilunion Technology and Accessibility

Manuel POZA ONCE Foundation

Maria TUSSY Fundación ONCE

Maria URRERO European Network for CSR+D

Miguel Ángel CABRA DE LUNA Fundación ONCE

Sabina LOBATO Fundación ONCE

Sri Lanka

Senarath ATTANAYAKE Wheels in Motion

Sudan

Henry SWAKA South Sudan Union of PWD

Mohammed GAAFAR Edrak Organization for PWD

Suriname

Natasia HANENBERG-AGARD NSBS

Sweden

Jamie BOLLING ENIL

Kerstin SELLIN JAG Association

Roger MARKLUND Swedish Disability Federation

Thomas STRANDBERG SIDR

Viveca GRANBERG Region Värmland

Switzerland

Angie HAGMANN avanti donne

Ilaha RZAYEVA International Telecommunication Union

Michel BLUM Direction générale de l'action sociale

Syria

Chavia ALI Cultural Forum

Taiwan

Heng-Hao CHANG National Taipei University

Tajikistan

Asadullo ZIKRIKHUDOEV Dushanbe “IMKONIYAT” 

Tanzania

Abushir KHATIB Department of Disability Affairs 

Abeida Rashid ABDALLAH Department of Disability Affairs

Togo

Komivi AYASSOU Fédération Togolaise 

Yawovi Victor ALIPUI NANA APAPE

Trinidad And Tobago

Adanna CONSTANTINE CODO

Jason CLARKE Tobago House of Assembly

Sharda RAMLAKHAN

Tunisia

Elhani ANWER OTDDPH

Turkey

Dimitri MARIASSIN UNDP

Turkmenistan

Durdymukhammed ANNAYEV Central Athletic Sports

Tuvalu

Mine PILIKOSI Fusi Alofa 

Uganda

Dolorence WERE NASWA USDC

Martin Babu MWESIGWA National Union of Disabled Persons

Ukraine

Olesya POPOVA DPI Kharkiv

Victor MUFFIN Initiative to protect the social rights

United Kingdom

Colin LOW (LORD LOW OF DALSTON) RNIB/ICEVI

Dan PESCOD RNIB

Geoff ADAMS-SPINK EDRIC

Ian LOYNES SPECTRUM Centre for Independent Living

Janet MERZA The Health and Europe Centre

Katherine PAYNE

Kathryn TOWNSEND Barclays Bank

Matthew COCK VocalEyes

Maureen PIGGOT Inclusion Europe

Michael PAUL Disability Rights UK

Susan SCOTT-PARKER Business Disability Forum

Martin CREED BHSCT

USA

Andrea SHETTLE USICD

Anne HAYES Independent Consultant

Brent ELDER Syracuse University, School of Education

Cheryl PAARLBERG Olivet Nazarene University

Corey CHARLE Ozarks Technical Community College

Dave MEDEARIS Madison College

Debbie BRENTON University of Evansville

Donald WERTLIEB Partnership for Early Childhood Dev.

Jhony NELSON LaGuardia Community College

Joshua JOSA USAID

Julie MAKI Fitchburg State University

Kathleen HASSELBLAD Highline College

Kristina STELLPFLUG Western Technical College

Laura AKGERMAN Ohio Dominican University

Laura PATEY Wesleyan University

Lauren LINDSTROM University of Oregon

Leah MAXSON Institute of International Education

Millicent ODHIAMBO Southeast Missouri State University

Mohammed Ali LOUTFY Lebanese Physical Handicapped Union

Nance LONGWORTH Davidson College

Patricia TOOMBS Ivy Tech Community College

Ray HORTON Cincinnati Christian University

Robert L. POSEY Texas Dept of Licensing & Regulation

Tracie MALDONADO Hairstylists Association for Individual rehab

Whitney BROWN University of Maryland, Baltimore

Uzbekistan

Guljahon MAHMADKULOVA Tashkent city «Millennium»

Vanuatu

Nelly CALEB Disability Promotion & Advocacy Assoc

Viet Nam

Van DUONG THI Hanoi Association of PWD

Yemen

Manal Ali ALASHWAL alsaeeda association for deaf girls

Zambia

Patience KANGUMA ZAFOD

Zimbabwe

Lovemore RAMBIYAWO NASCOH

Wilson RUVERE Jairos Jiri Association

Country of residence not available

Adele D. FURRIE Adele Furrie Consulting Inc.

Agneta GUSTAFSSON Swedish National Agency

Brikena KULLOLLI

Chris CORMENCY Unicef

David GOWANS

Diana ANDRADE Fundación para las Americas

Elam BEGIC

Gentjana SULA Ministry of Social Welfare and Youth

Keiichiro TAMARU DPI Japan

Kosana BEKER

Ludmila MALCOCI

Manuele SANCES FERREIRA

Mona AL MANSOORI Gulf disability society

Paul VAN WALLEGHEM Privé

Pedro CHANA

Rodrigo HÜBNER MENDES

Tiina KIVIRAND Ministry of Education and Research

Tomoyasu NOGUCHI Guardian Of Vaccine Damaged Children 

(continued)
After attending the Zero Project Conference in 
2015, we formed a relationship with Ms. Mona 
 Abdeljawad, co-founder and president of the 
Rights and Development Centre in Amman. ‘To-
gether, we organized a workshop entitled “The 
Voice of Change: Creating a positive image about 
effective engagement with people of special needs 
within their communities.” As the Zero Project 
strongly emphasizes forming partnerships with 
other organizations, we invited six students from 
the International Academy, Amman, to attend  
the workshop, and these students were then 
tasked with spreading awareness about people 
with physical disabilities at their school. 

Rana Matar, King’s Academy, Jordan

As a direct result of our nomination  
and attendance at the Zero Project 
Conference in Vienna, we were  
invited by colleagues in Austria to  
become co-applicants in a new project 
called AMBAVis, which successfully 
received two years’ funding  
through the European Commission’s 
Erasmus+ programme.

Sam Sportun,  
Manchester Museum, United Kingdom

Part of the impact of our relationship with the Zero Project can be seen in the 
call centres and the free public digital classrooms of the city of Medellin, be-
cause 100 percent of our rooms (54 telecentres) have installed a kit, allowing 
access to ICT in poor neighbourhoods of the city and in the rural areas.

Hincapie Corrales, Discapacidad, Colombia

After attending the  
Zero Project Conference, 
#ASPACEnet has been 
growing and has added 
new beneficiaries to the 
project. 
Alba Porta, #ASPACEnet, Spain

After the Zero Project 
Conference in Vienna we 
were invited to two  
national conferences, 
in Steiermark and Tirol, 
where we received a  
big response from the 
public. We have received 
invitations to present the 
project in various forums. 
One of our participants 
from the first training 
session will be invited to 
many committees to re-
port on his experiences.

Elisabeth Komp,  
Caritas Köln, Germany



ON THE INTERNET 
www.zeroproject.org

ON FACEBOOK 
www.facebook.com/zeroproject.org

GET IN TOUCH 
office@zeroproject.org 

ON TWITTER 
www.twitter.com/zeroprojectorg 

ON YOUTUBE 
www.youtube.com/user/Zeroprojectorg

This Zero Project Con-
ference was by far the 
best conference I ever 
attended on accessibility. 
I left Vienna feeling very 
inspired; full of ideas and 
contacts.

Felipe Ellena,  
Theatro Escola de Gente, Brazil

More than 3,000 experts 
from all sectors of society 
are part of the Zero Project 
Network.

More than 300 Innovative 
Policies and Practices  
have been awarded from 
2013 to 2016.

More than 160 countries 
have been covered by the 
Zero Project Indicators.

More than 2,500 persons 
have participated in  
Zero Project Conferences 
since 2013.

Join the Zero Project Network! 

Facts & Figures

Barclays first attended the Zero Project in 2014 and  
have benefitted greatly from the partnership since  
then. Most notably, with regards to one of our flagship 
events of 2015: an inaugural business-to-business 
event in New York last July in celebration of the Ameri-
cans with Disabilities Act’s 25thAnniversary. Early  
connections quickly turned into meaningful relationships; 
and one partner, Scytl, the inclusive voting experts,  
participated in the event on the day. The event  
attracted a huge amount of interest from very senior rep-
resentatives from across the New York-based corporate 
world and local government. 

Kathryn Townsend, Barclays Bank, United Kingdom

The Zero Conference made it possible for us to build an international network of 
experts and partner organizations, which led to the founding of DisAbility Perfor-
mance, the first Corporate Disability Network in the German-speaking region.

Gregor Demblin, Disability Performance Austria

In 2015, after participating in the Zero Project Conference, we 
were pleased to see that local media, particularly a newspaper 
for teachers that is distributed across the country, published an 
article about the award and the children who took part in the Zero 
Project event. One of the journalists visited the inclusive school 
and talked to the self-advocates who had made their voices 
heard in Vienna. Later in the year, the same newspaper dedicated 
further coverage to Lumos’ achievements in the field of Inclusive 
Education.

Reports from Lumos Moldova

Many thanks for  
your great efforts to 
highlight all these  
excellent best prac-
tices on issues of  
disability mainstream-
ing, rights, inclusion, 
and accessibility. 
Mohammad Loutfy, LPHU, Lebanon
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